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Charter School Intent and Charter Requirements

The Charter Schools Act (AAct o) of 1992, codi

et seq. requires each charter scho@ t have a Afchartero t hat
comprehensive description of the requikddments of charter petitior{€alifornia Education
Code Section 47605).

The California Legislature, in enacting the Charter Schools Act of 1992, sought to provide
opportunities for teachers, parendgydens, and community members to establish and maintain
schools that operate independently from the existing school district structure, as a method to
accomplish all of the following:

(@) Improvestudentearning.

(b) Increase learning opportunities for atudens, with special emphasis on expanded
learning experiences fatudens who are identified as academically low achieving.

(c) Encourage the use of different and innovative teaching methods.

(d) Create ew professional opportunities for teachers, including the opportunity to be
responsible for the learning program at the school site.

(e) Provide parents andgtudens with expanded choices in the types of educational
opportunities that are available withthe public school system.

() Hold the schools established under this part accountable for meeting meastuddhd
outcomes, and provide the schools with a method to change fronbasde to
performancebased accountability systems.

(9) Provide vigorous competition within the public school system to stimulate continual
improvements in all public schools.

The following sections of this charter explain hdRocketship Redwood Cityfulfills the
requrements of Section 476@5 the Act.
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Affirmations and Assurances

As the authorized lead petitioner Fteston Smithhereby certify that the information submitted

in this petition for a California public charter school to be naRecketshipRedwood City(the

fiCharter Schodl o r RSR®@), submitted toRedwood CitySc h o o | RCSDb r oct t hi
ADIi strict o) an dRedwood RigSchoa Districte(Bdundaries ik trua to the best

of my knowledge and belief; | also certify that this petition does not constitute the conversion of

a private schdado the status of a public charter school; and further, | understand that if awarded

a charter, the Charter School will follow any and all federal, state, and local laws and regulations
that apply to the Charter Schowicluding but not limited to:

1 TheCharter School will meet all statewide standards and conduct the student assessments
required, pursuant to Education Code Sections 60605 and 60851, and any other statewide
standards authorized in statute, or student assessments applicable to studemts in no
charter public schools. [Ref. California Education Code 847605(c)(1)]

1 Rocketship Education will be deemed the exclusive public school employer of the
employees of the Charter School for purposes of the Educational Employment Relations
Act. [Ref. Calfornia Education Codg&47605(b)(5)(0)]

1 The Charter School W be nonsectarian in its programs, admissions policies,
employment practices, and all other operatiofiRef. California Education Code
847605(9(1)]

1 The Charter School M not charge tuition. [Ref. California Education Code
847605(d(1)]

1 The Charter School shall admit all students who wish to attend the Charter School, and
who submit a timely application; unless the Charter School receives a greater number of
applications than there are spador students, in which case each application will be
given equal chance of admission through a public random drawing process. Except as
required by Education Code Section 47605(d)(2), admission to the Charter School shall
not be determined accordingttee place of residence of the student or his or her parents
within the State. Preference in the public random drawing shall be given as required by
Education Code Section 47605(d)(2)(B). In the event of a drawing, the chartering
authority shall make reasable efforts to accommodate the growth of the Charter School
in accordance with Education Code Section 47605(d)(2)(C). [Ref. California Education
Code 847605(d)(2)]. As required by law, the Charter School will grant a preference in
enrollment for Districchildren.

1 The Charter School shall not discriminate on the basis of the characteristics listed in
Section 220 (actual or perceived disability, gender, gender identity, gender expression,
nationality, race or ethnicity, religion, sexual orientation, or atmer characteristic that
is contained in the definition of hate crimes set forth in Section 422.55 of the Penal Code
or association with an individual who has any of the aforementioned characteristics).
[Ref. California Education Code Section 47605(})(1
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1 The Charter School will adhere to all applicable provisions of federal law relating to
students with disabilities, including, but not limited to, the Individuals with Disabilities in
Education Improvement Act of 2004, Section 504 of the Rehabilitétobrof 1973, and
Title Il of the Americans with Disabilities Act of 1990.

1 The Charter School will meet all requirements for employment set forth in applicable
provisions of law, including, but not limited to credentials, as necessary. [Ref. Title 5
California Code of Regulations 811967.5.1(f)(5)(C)]

1 The Charter School will ensure that teachers in the Charter School hold a Commission on
Teacher Credentialing certificate, permit, or other document equivalent to that which a
teacher in other public schooleaequired to hold. As allowed by statute, flexibility will
be given to noftore, norcollege preparatory teachers. [Ref. California Education Code
847605(1)]

1 The Charter School will at all times maintain all necessary and appropriate insurance
coverage

1 The Charter School shall, for each fiscal year, offer at a minimum, the number of minutes
of instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)

(D).

1 If a pupil is expelled or leaves the Charter School without graduaticgmpleting the
school year for any reason, the Charter School shall notify the superintendent of the
school district of the pupilds | ast known
provide that school district with a copy of the cumulativeord of the pupil, including a
transcript of grades or report card and health information. [Ref. California Education
Code Section 47605(d)(3)]

1 The Charter School shall maintain accurate and contemporaneous written records that
document all pupil attendaa and make these records available for audit and inspection.
[Ref. California Education Code Section 47612.5(a)]

1 The Charter School shall, on a regular basis, consult with its parents and teachers
regarding the Charter S ¢ ICaliforhi® BducatidnuG@odet i o n
Section 47605(c)]

1 The Charter School shall comply with any jurisdictional limitations to locations of its
facilities. [Ref. California Education Code Sections 47605 and 47605.1] The Charter
School will be located within the bhadaries of the District as required by the Education
Code.

1 The Charter School shall comply with all laws establishing the minimum and maximum
age for public school enrollment. [Ref. California Education Code Sections 47612(b),
47610]
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1 The Charter Schoathall comply with all applicable portions of the Elementary and
Secondary Education Act.

1 The Charter School shall comply with the Public Records Act.
1 The Charter School shall comply with the Family Educational Rights and Privacy Act.
1 The CharteSchool shall comply with the Ralph M. Brown Act.

1 The Charter School shall meet or exceed the legally required minimum of school days.
[Ref. Title 5 California Code of Regulations Section 11960]

1 The Charter School shall comply with the Awaived portios of California Education
Code and State Board Title 5 Regulations.

/

April 14, 2014

Lead Petitioner Date
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INTRODUCTION/FOUND ER

The organizers oRSRC are pleased to submit this charter school petitath the goal of

closing the achievement gap the Redwood Citycommunity RSRC will accomplish this by
providing an excellent education to all students in the Redwood City community, especially
those aidents that may not otherwise have access to an excellent sdnotile process of
developing this charter petition, the petitioners held meetings with local familieoamdunity

leadersn Redwood City conducted research around the need for a cheoteol program like

RSRG and collected signatures froparentsi me ani n g f u lolinyenrdllingt theire st e d
childrenatthe proposed schaol

Background

In 1999, officials from Santa Clara University asked Father Mateo Sheedy, Pastor of Sacred
Heart Pash in San Jose, to recommend children from his parish for the Juan Diego Scholarship
program. Father Mateo conducted an exhaustive search to find candidates who could attend and
succeed at this fotyear college, but he was unable to find a single fiedlstudent. He was
appalled that, of the hundreds of children in his parish, none had received the education
necessary to attend Santa Clara University.

Father Mateo immediately began researching ways to solve this problem. He soon became
convincedthat the public schools around his parish were failing to educate the students in his
church. He decided that the children of the parish needed to have an alternative to their
nei ghborhood district school . -12 dfterratibeepath tMat e 0 0
downtown San Jose through the following schools: Rocketship Mateo Sheedy Elementary
School (K5), Sacred Heart Nativity School-8, and Downtown College Preparatoryl(8).

I n its first year of o p er at,iRockeishipRviatedk Sheéedyh i p E
Elementary School became the highest rankedit@mame elementary school in Santa Clara
County and the seventh ranked school in California. This caused an enormous demand from
parents in other parts of Santa Clara County forkBship Education to open additional
schools. Based on the success of Rocketship Mateo Sheedy Elementary School, the founders
decided to expand its nonprofit public benefit corporati®ocketship Educatigrio serve other

schools in the most troubled ghborhoods. Rocketship Education has taken the successful
model pioneered at Rocketship Mateo Sheedy Elementary School and translated it into the
critical systems necessary for successful replication. Rocketship Education will provide each
Rocketship sabol with systems and support for Curriculum, Finance, Lé&galine Technology

and Human Resources. By capturing the best practices from Rocketship Mateo Sheedy
Elementary School, Rocketship Education will allow each RockeEthijgationschool to avoid

many of the startup hurdles faced by most chartersjarkly produce strong acadenmesults

anda solid school culture by focusing on the key levers which drive student achievement.

The Rocketship Education model is fundamentally déffiérfrom other elementary schools in
four important ways:

1. High expectations

2. Personalized learning for each student

3. Teachers as Professionals
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4. Deepparent andcommunity involvement

An Extended School Day & High Expectations

Our typical students will beirfancially disadvantaged English Learners who arrive at
Kindergarten 15 years behind their peer8y operating our school from 8 a.m.4@.m. each

day, we give our students the extra time to catch up academically. In order to catch up, we
expect studats to make fgnificant Gain® that is 1.5 years of academic progress for each year

at RocketshipRedwood City This rate of progress will allow our students to achieve at grade
level by the end of second grade. At graduation, they will I&&RCat orabove grade level
Extensive educational research proves that such progress is fully achievahlguadlity
teachers are the ké@anders and Rivers, 1996; Haycock, 1$99)

Personalized Learning for Each Student

Rocketship Redwood City will focus oeach child and their specific needs and learning
characteristics/modalities. Our objective every day is to get the right lesson to the right child at
the right time. We assume that every child, especially the children in the neighborhoods we
serve, willhave special learning needs that must be addressed individually. The Rocketship
model combines traditional classroom instruction with blended learning, which enables highly
personalizednstruction through onlinadaptive technology and Individual LeargiBpecialists

(ILS).

RSRCb6s school mod el is a full Response to |In
intervention for students in need of additional assistancendsithly interim assessment results

are analyzed to identify students who &éding to make adequate progress in reaching the
school 6s goal for Significant Gains. For eac
school leaders work to identify necessary classroom modifications, areas to target wolass in
curricdum, guide the selection of online curricula and lessons within the Learning Lab, and then
select specific goals and instructional met ho
the Learning Lab as well. The first tier of intervention is ia ghassroom. Guided Reading

groups and small group instruction are used to deliver these more persbrhedinging

objectives during normal classroom instruction. During Learning Lab and personalized learning

ti me, a studentdés interim assessment resul ts
program for that student by the school leadership amd téfacher. The second tier of
intervention is comprised of supplemental, sagatlup tutoring sessions. In tutoring sessions,
students who are failing to make adequate progress towards Significant Gains will receive
regular smalkgroup intervention witha group of students with similar needdf classroom
modifications, tutoring sessions and other interventions fail to help a student make adequate
progress, the student enters the Rocketship Education Student Services Team Process and, if
necessary, thepgecial Education IEP process. This allows the student to receive personalized
attention and the services of specialists. Providing these three levels of intervention allows

1 Haycock, K. (1999).Good Teaching Matters: How Wellualified Teachers Can Close the Gafyashington D.C.: The
Education Trust.Sanders, W. L., & Rivers, J. C. (1996umulative and residual effects of teacherduiare student
academic achievemenKnoxville, TN: Tennessee Valuwkdded Research and Assessment Center, p. 9.
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Rocketship Education to serve the most struggling students more effectivelyrataimnal
elementary schools.

Teachers as Professionals

At RSRCour teachers are the most critical ingredient for success. As such, we believe that it is
critically important that they are valued and treated as professionalsmanner that further
elevates the incredibly important and challenging profession of teachifegaccomplish this in

three ways. First, all teachers receive intensive coaching and professional develdjsent
ensures they have the skills and suppodadweance in the classym and pursu®pporunities for
professional growtlsuch ad.ead TeacherAssistant Principabr Principal should they so desire.
Second, we reward teachers for performance through a merit pay stringtinecentivizes
excellence andypically compensass teachers at a level that is substantially higher than
surrounding public schoalsThirdly, our teachers team with each other such that students have a
teacher each day that focuses primarily on humanities instruction, which is the purposeful
integration of English Language Arts instruction (i.e. writing, speech, reading, phonics,
phonemic awareness, etc.) with social studies and/or science instamti@re exchanged with

a teacher that is focused primarily on math instruction that again is purppssedrated with
science and/or social studies instructidhis team teachingpproach allows them to develop
deep subject matter knowledge and an ability to diagnose and intervene with even the most
struggling students.

DeepParent andCommunity Invalement

In order to achieve our extremely high expectations, it is crucial that our families help us to
motivate their students to do their homework, come to school alert and prepared, and reinforce
the values that students learn as Rocketeers. We acsbntpls by reaching out to the
community instead o#vaiting for the communityto come to us. Our teachers do home visits
with every family during the firshalf of the year andve strongly encourag80%t parent
attendance abur monthly communitymeetings. V& also have many special evenfparent

family meeting¥ during the year tengagdamilies (often on Saturdays or wegkghts in order

to include entire families and navigate our f
wide trips b college campuses, local parks and museums, acdropus science, reading, and
math nights We make efforts tahoose Principals and Office Managers who are bilingual in
neighborhoods where Spanish is the dominant language in order to make the scluel a
welcoming place.Moreover, each of our school campuses is named by the parents and families
of the school in order to ensure that the school, and especially the name of the school, is
representative of the culture and influences of the local commupitase see Element D below

for more information on how RSRC will ensure highrels of parent participation.

We imagine a future for the hundreds of children serveRdmketshipRedwood Cityin which

they can enter middle school ahead of their peakg, advantage of advanced classes in middle

and high schoogland go on to attain a foyear college educationWe believe that parents,
empowered by their experience WiRSRGC will be relentless advocatd o r these chil
successWe hope to sebundreds of qudled applicants for great fotyear universities by 202

when our first class of Kindergartendrem this campusvill graduate from high school. We

hope that, t wenty years afterl bé& the huenber dlat e 0 6
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scholarshipd not the number of qualified stude@tshat will be the primary question of concern
for neighborhoods isan Jose, Redwood Cityan Mateo and Santa Clara Countasd beyond.

Founder

Preston Smith, CeFounder and Chief Executive Officer, Rocketship Education

Before starting Rocketshigducation Preston was the Principaf L.U.C.H.A. Elementary

Schoo] a small school withinrAlum Rock He founded L.U.C.H.A in collaboration with
neighborhood families in 2004 to provide parents with areléeea school focused on high
academic achievement and parental involvemeht. 2006, after three years of operation,
L.U.C.H.A. received an API score of 881 and was the fourth rankedpogérty (50% free and

reduced meals) elementary school in Calif@rrBefore founding L.U.C.H.A, Preston taught 1st

grade for three years at Clyde Arbuckle Elementary School, the first two as a Teach for America
(TFA) corps memberl n 200 3, Preston was named ATeacher
also nominated asnoe o f six finalists for TFAOGs Sue L«
members with the highest classroom academic gains in the n&reston graduated Phi Beta

Kappa from the University of North Carolina at Chapel Hill.

See Appendidntro for Preston Sithé sesume

Rocketship Education Leadership Team

Lynn Liao, Chief Program Officer

Lynn Liao is responsible for all talent management, leadership development, and recruitment and
selection. Lynn joins Rocketship from The Broad Center for the Managem8ohool Systems

where she cdounded and led the growth of The Broad Residency, a national program to attract

and support emerging business leaders to join urban school systems. Under her leadership, the
program graduated over 200 Residents, 90% whoirema-12 education. She most recently

served as managing director of network services. The goal of network services is to strengthen
and | everage the power of the Broad Centeros
career services and connectingtwork members to facilitate knowledge sharing and advance
reforms. Prior to joining The Broad Center, Lynn served as a director at The Broad Foundation
and was responsi ble for the Foundationds por

principal | eader shi p progr ams. She also served as
including New York City, San Diego and Philadelphia supporting their work on district redesign

and restructuring. Liao has a bacheesityrobs deg
California, Berkeley and an M. B.A. and master

Andy Stern, Chief Business Officer

Andy Stern is the ChidBusinesgOfficer Rocketship Education, responsible for centralizing and
automating all noracademic school and organizational functions including Operations, Human
Resources, Finance, Accounting, Payrol I, Comp
broad capabilities that will be very helpful to us in our next phase of growth having wasked

CFO for a number of years in several fggtwing companies in the higkchnology industry.

He has also shown a passion for public education having been a teacher for 5 years at San
Francisco State University and as the President of the San MathoSkigpol Foundation, a

public high school with demographics similar to Rocketsiaipools
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Genevieve Thomas, Integrated Special Education DirectpNational Team

Genevieve Thomas has had various roles within special education over almost a decade. She was
looking for an environment to develop a program that truly supported the needs of all learners
and was delighted to find this opportunity with Rocketship. Gemeviepes to one day see
Rocketshipexpand to Washington, as they just passed a charter law there recently. Genevieve
has many passions, but when forced to choose, she is caught between finding new ways to be
active in the outdoors, and finding ways to ioye educational opportunities for students with
disabilities.

Wendy Noble, Director of Schools, Bay Area

Wendyjoined Rocketshipin summer 2013after five years in a leadershipapacity at
theEAGLE Schoolsa high-performing charter network Phoenix. Most recently she was the
Phoenix Regional Director of Teaching and Learniriyior to that, she was the founding
principal at its flagship scho®IEAGLE College Prep, a 4 school. During thistime, she
became a certified trainer of the Common Core State Standards and worked closalyzaith
K-12 Literacy and Ottawa University to share her knowledge and expertise in Hragigiage
Arts with teachers, administrators, and professors throuigthe state of Arizona.Prior to
joining EAGLE,Wendyserved as an elementary school principal turning agderiorming
school into a higlperforming school in Arizona, a middle school language arts and social studies
teacheratArizona School for the Arisand a highschool English teacher in the Chicago
suburbs. Wendyhas her Ed.D. and M.Ed. in EducatioAalministration and Supervision from
Arizona State University and her B.S. in English witheamphasis in Secondary Education from
lllinois State University.

Rocketship Education Board of Directors

Marcus Coled Board President

Marcus Cole is the Wm. Benjamin Scott and Luna M. Scott Professor of Law at Stanford
University. A scholar of the law dbankruptcy, corporate reorganization, and venture capital,
Marcus Cole takes an empirical law and economics approach to research questions such as why
corporate bankruptcies increasingly are adjudicated in Delaware and what drives the financial
structure & companies backed by venture capital. He has been a national fellow at the Hoover
Institution and has scholarly interests that range from classical liberal political theory to natural
law and the history of commercial law. In addition to Rocketship EougaProfessor Cole
serves on the board of directors for the Central Pacific Region of théafamation League of

B'nai B'rith and on the editorial board of the Cato Supreme Court Review. Before joining the
Stanford Law School faculty in 1997, ProfesS€lwle was an associate in commercial litigation
with the Chicago law firm of Mayer, Brown & Platt, and he clerked for Judge Morris Sheppard
Arnold of the U.S. Court of Appeals for the Eighth Circuit.

Alan Critesd Board Treasurer

Alan Crites is a retired usiness professional with over thirty years of experience spanning a
diverse range of business sectors. As CEO of Vendavo, Inc., an enterprise software business, Al
led the development of the company from its infancy to over 300 employees and a prestigious
list of major customers. As a General Partner at InterWest Partners, a venture capital partnership,
he helped to develop a range of successful businesses across the healthcare, information
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technology and retail sectors. And, as a Division General Maaag&eneral Electric Company,
he led a large organization as part of a diversified multinational company. He is a graduate of
Michigan State University, and holds an MBA from Harvard Business School.

Alex Hernande Board Secretary

Alex is partner and VicePresident of the Charter School Growth Fund (CSGHg leads
CSGF's "next generation" CMi@vestments as well as those for portfolio members located on
the west coastMr. Hernandeis a former Regional Superintendent at Aspire Public Schools
andjoined CSGF in July 2010. Previous to managing Aspire's largest region, Mr. Hernandez
worked with ICEF, a CMO in Los Angeles, and Portland Public Schools as a Broad Resident.
Prior to that, Mr. Hernandez worked for several years with JP Morgan and Disney VeHeires

is a graduate of Claremont McKenna and has an MBA and Masters of Education from Stanford
University.

Fred J. Ferrerd Board Member

Frederick is the CEO of the HealthTrust, which has invested over $100M in organizations
focused on making Silicon Valley the healthiest region in the counBgfore joining the
HealthTrust, Ferrer was executive director of Estrella Family Services foeteen years,
overseeing their early education and family services to 300 children from infancy through
seventh grade as wel | program viheh serd bviera700slewdoined s t o
youth to summer campFred is an adjunct professor at Santar&ldniversity, a commissioner

on the FIRST 5 Commission of Santa Clara County and is involved with many other
organizations focused on child development.

Alex Termand Board Member

Alex was a founding employee and Chief Operating Officer of LeadeRlbpic Schools (LPS),

a nonprofit charter management organizatiorthifive schools in the Bay Aredrior to joining

LPS, Mr. Terman worked in business and corporate development roles at America Online and
Bain & Company and served as a John Gardnelowein the Office of the U.S. Trade
Representative.

Kim Smithd Board Member

Kim is a cefounder and CEO of Bellwether Education Partners, apmofit organization
working to improve educational outcomes for {oweome students. She is widely recognizasd

an innovative and entrepreneurial | eader in
t he AWomen of the 21st Centuryo as #fthe ki
century. o After serving as a fowwehiontfotndam me
and lead an AmeriCorps program for communiaged leaders in education as well as a business
startup and worked in marketing for online learning. After completing her M.B.A. at Stanford
University, she cdounded and led NewSchools Mare Fund, a venture philanthropy firm

focused on transforming public education, where she helped to create a new, bipartisan, cross
sector community of entrepreneurial change agents. Ms. Smith has helped to incubate numerous
education and social changeganizations and has served on a range of boards, which currently
include those of Bellwether, NewSchools, Rocketship Education, ROADS Charter School, and
ImpactAssets. She has authored a number of publications about the entrepreneurial education
landscapei ncl udi ng AWhat | s Ed u cEdutatiom Er@repreearship:e pr e n

e
n
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Realities, Challenges, Possibilitigs,So c i a | Pur pose 1CamgTlhe ulure ddar ket
Educational Entrepreneurship: Possibilities for School RefdginG r e a t i nsige SRoelgip o
Educat i &Moré Thann Just Schools: Rethinking the Demand for Educational
Entrepreneurshipnd Al nnovation in Educati on: Probl e m:
the Bay Area, where she lives with her husband and two daughters.

Deborah McGriff 8 Board Member

Debor ah Mc Gr i f f | eads NewSchool s6 Academic
investment strategy and management assistance for portfolio ventures, including charter
management and school turnaround organizations. Debasabden committed to transforming

the lives of underserved urban school students for almost four decades. In 1993, Deborah became
the first public school superintendent to j&disonLearning(formerly Edison Schools). There,

she held numerous positionsthe company, including President of Edison Teachers College,
Executive Vice President of Charter Schools, and Executive Vice President of several external
relations functions. Prior to joiningdisonLearning Deborah served as the first female General
Superintendent of Detroit Public Schools. Crai
Year for 1992. Before that, she was the first female Assistant Superintendent in Cambridge,
Massachusetts and the first female Deputy Superintendent in Milwatksennsin. She was a

teacher and administrator in the New York City Public Schools for more than a decade. Deborah

is former President of the Education Industry Association. She currently serves on the board of

the National Alliance for Public Charter Sdi®, where she also is an executive committee
member, as well as founder and national board member of the Black Alliance for Educational
Options. She also serves on the advisory boards of the National Council on Teacher Quality and

of the Program on Edugaon Pol i cy and Governance at Har v a
Government, as well as the Technical Working Group for a national evaluation of the Federal
Charter Schools Program being led by WestEd. Deborah is also a member of the Review Board
fortheB oad Prize in Urban Education. Deborah ho
Norfolk State University, a master6s degree
pedagogy from Queens College of the City University of New York, and a doctorate in
Administration, Policy and Urban Education from Fordham University.

Timothy R Sheehyd Board Member

Timothy R. Sheehy ifresident of the Metropolitan Milwaukee Association of Commerce.
Founded in 1861, MMAC advocates for improving the business climatagh better public

policy, facilitates economic development through the expansion and attraction of capital

i nvest ment and jobs, and provides the region;
their compani es. MMACOGs du e Milwauleg pravgles mmermb er s |
300,000 jobs, and supports a strong quality of life. Prior to being named President in 1993, he
was responsible for governmental affairs, economic development and other MMAC operations.

He serves in leadership positions on two MMAGbsidiaries as a board member of the
Milwaukee Development Corporation, and as president of the Regional Center, LLC. Sheehy
chairs the American Chamber of Commerce Executives, the Milwaukee Economic Development
Corporation, and TechStar Holding, Inc. Kerves on the boards of Milwaukee College
Preparatory, the Milwaukee Partnership Academy, PAVE, Wisconsin Policy Research Institute,
Schools That Can Milwaukee, Milwaukee Charter School Advocates, Milwaukee Succeeds,
School Choice Wisconsin, Teach for Anea, and as the treasurer of Summerfest. Prior to
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joining MMAC, Sheehy worked as a legislative assistant to F. James Sensenbrenner, Jr. in
Washington D.C. He is a recipient of the Lyndon Baines Johnson Congressional internship, a
Ford Foundation Fellow oRegional Sustainable Development, a graduate of the Institute of
Organization Management, and a Certified Chamber of Commerce Executive. Sheehy graduated
from the University of WisconsirMadison with a B.S. in political science and was a member of
theUWOs baseball team.

Jennifer Nilesd Board Member

Jennifer Niles founded and leads the awananing E.L. Haynes Public Charter School. E.L.
Haynes is a Center of Excellence, growing to serve 1,200 students from age three through 12th
grade with an exceptiah collegepreparatory program that receives local and national attention

for its student achievement. E.L. Haynes is also a Center for Systemic Reform, currently
impacting more than 25,000 students in Washington, DC through strategic broader impact
projeds. These projects range from a groundbreaking teacher training residency program to a
revolutionary new instructional improvement system to policy reform efforts. E.L. Haynes
partners with schools nationwi de, talnPcomisedi ng e
initiative and the League of l nnovative Schoc
extensive experience in the education sector. Following six years of teaching and completion of
her degree from the Yale School of Management in 18@8Connecticut State Department of
Education tapped Niles to head the Charter School Office where she oversaw all aspects of the
charter school program and led a mdisciplinary team to create their accountability system.
Niles went on to become theirBctor of Education Initiatives at The Ball Foundation of Glen
Ellyn, IL, an operating foundation that partners with school districts to increase student
achievement through systemic reform. From 28023, Niles was a fellow with New Leaders, a
prestigiaus urban principal training program, and in 2&®4, New American Schools
supported her development of the charter for E.L. Haynes. Niles holds a Bachelor of Arts from
Brown University, a Masters in Public and Private Management from the Yale School of
Management, and a Masters of Science in Public Administration with a focus on Educational
Administration from Trinity University in Washington, DC. In 2010, the Aspen Institute and
NewSchools Venture Fund awarded Niles the prestigious Entrepreneurial 4 dadé&tublic
Education Fellowship. And, in the same year, the Yale School of Management named Niles as a
Donaldson Fellow.

Eric Scroggin® Board Member

Eric Scroggins is responsible for ensuring Teach For America fulfills its potential as a force for
charge by building an eveexpanding and increasingly diverse movement of leaders in the
private and public sectors committed to educational excellence and opportunity for all children.
Eric joined staff as a program director supporting new teachers in NewvCityr after teaching

eighth grade science in the Bronx as a 2001 corps member where he led his students to
outperform high school students on the New York State Regents examination. He then served as
the executive director of the St. Louis region, befgoeng on to lead the San Francisco Bay
Area region. As executive director in the Bay Area, he oversaw a 180% increase in the regional
corps size in three years and grew funding from $2 million to over $8 million. Most recently, as
vice president of growtBtrategy and now EVP of growth, development, and partnerships Eric
has led the implementation of new models connecting growth and development. Under his
leadership, Teach For America has opened 16 new sites and grown regional revenue from $82
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million in 2008 to $228 million in 2012, fueling a 67% increase in the national total corps size to
over 10,000 corps members teaching across 46 regions. Eric graduated summa cum laude and
Phi Beta Kappa from Washington University in St. Louis.

Louis Jordand Board Member

Louis Jordan retired from the Starbucks Coffee Company in early 2013 where he held the
position of SVP, Corporate Finance since 2009. At Starbucks, Louis was responsible for a
number of Finance functions, including: Marketing, Category and GlobahgriRieal Estate

and Store Development, Global Supply Chain, Digital Ventures, Global Planning and Reporting

and Treasury and Risk Management. Prior to joining Starbucks, Louis spent six years at Nike
where he served as Chi e $§ Gldbal Raail and Bigital Odmmeraee r o f
operations, and had Finance responsibility for Milwed retail first quality stores, factory

stores and digital commerce activities worldwide. Before Nike, Louis held Finance management
positions ata number of Fortune 500 companies including Gap, Citibank, DuPont, Dun &
Bradstreet and Duracell. Louis holds a Bachelor of Arts degree from Westmar College and a
Master ofArts degredrom Brown University. He received his MBA in Finance from the Kelley

School of Business at Indiana Universitiyouis currently serves as a member of the Board of
Directors for the Indiana University Foundation, Causeit.com and Summer Search Seattle. In
addition he is a member of t heyG®oancilagadyont8e h o ol
Advisory Board of the Kelley School ds Johnson
Philadelphia native, Louis resides principally in Seattle, Washington. Since 2006p@ase0of

Tympany vineyards in northern California'seXbnder Valley, Louis has produced an estate

grown Bordeaux style wine, offered commercially under the Tympany brand.

Greg Stange® Board Member

GregStangetbrings to Rocketship a broad range of financial leadership experience with high
growth Internetcompanies. He has served as CFO for oDesk, Chegg and Expkdizas also

been a venture partner at Technology Crossover Ventures and was formerly a corporate
development executive at Microsoft. Greg has served on the boards of directors of many
successfucompanies, including Netflix, Kayaklrugstore.comNexTay, and Expedia. He is
currentlya trustee of the Yosemite Conservancy. Greg holds an MBA from the University of
California at Berkeley and a Bacbelof Science degree from Williams College.
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Current Rocketship Schools

Currently, Rocketship Educatiaperateseight elementary schools in San JdSA. As of the
end of the 20122013 school year, Rocketship schools had an average Acadeenformance
Index (API) of 822 and ranked in th€op 5%?2 of all public school networks serving
predominanthyfow income students in California

2013 Results

School Name Year | API Math ELA
Foun Proficient/ Proficient /
ded Advanced Advanced

RocketshipMateo Sheedy 2007 850 82% 57%

Rocketship Si Se Puede 2009 | 836 81% 51%

Rocketship Los Suefios 2010 789 71% 43%

Rocketship Discovery Prep 2011 790 71% 44%

Rocketship Mosaic 2011 836 78% 57%

Rocketship Brilliant Minds 2012 | 893 78% 73%

Rocketship Alma Academy 2012 809 79% 46%

Rocketship Spark 2013 | N/A N/A N/A

In the past seven years, our students consistently excelled on their path to college and career
successRocketshig s success and parent d dromaanel scho@ v e al
serving less than 200 students to a networ&igiitschools serving more thah600 students in

San Jose

In 20112012, Rocketshigperformed in the top five percent of all California school districts
servingpredominantlyilow-income studnts on the California State Test (CST) (see Figufie B

below)> Every year from 2007 to 2013, colRdieelyet shi p
exceeded the Academic Performance Index (API) standard for excellence of 800 on the CST,
demonstrating a cleaecord of success in the past four years in advancing student learning.

2 CA schools serving 70% FRL
% Defined as districts serving 70 percent or more students qualifying for free and reduced lunch meals. iatgeapublicly available for
other school districts for 2012013.
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Figure B-1: API Performance of Low-Income School Districts

API Score Distribution of Low-Income Districts!
2012 API Scores

API Score Rocketship Average
900 - 855
I

850
800

750 7
700
650
600
550

500

25 Percentile 50 Percentile 75® Percentile 96™ Percentile

1) Districts with percentage of students qualifying for FRPL 85% or greater
Source: California Department of Education

Since our first school, Rocketship Mateo Sheedy, opened in 2007, wandiawaly advanced

both student achievemerind learning but alsoincreased educational equity in Califor@iad
specifically San Jose Our commi t ment to educational equi
simply about equal access and inputs, lubbut ens
instruction, and schedule be personalized to meet her unique needs, inside and outside of

s ¢ h d dBElowpwe 1) highlight how higineed subgroups succeed at Rocketship; 2) explain

how our highneed students outperform their peers at nearby disttciols; 3) demonstrate that

we are closing achievement gaps between-hggd students and wealthy students; 4) share data

about our schoolsd sustained excellence over
a half years of growth in their le@ng each year; 6) demonstrate that our schools outperform
di strict and statewide averages; and 7) expl a

and persist through college once they graduate from Rocketship.

LowIncome, Limited EnglisiProficiency, Special Education, and racial subgroups succeed at
Rocketship

As part of our mission, Rocketship seeks to educate and graduate the most underserved, high
need students. In fact, we are proud of the fact that we have never expelled afstudent
reason. As a network of open enroliment public charter schools, we do not provide preference to

“Wolf, M.A. (author); Partoyan, E., Schneiderman, M., & Seltz, J. (eds). (2010). Innovate to Educate: System (Re)Desigontdizé&a:
Learning, A Report from the 2010 Symposium. Wiagton, DC: Software &Information Industry Association, p. 6.
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any student based on demographics. However, we aim to serve those students who otherwise
would have limited access to a high quality education. Wedamat schools in neighborhoods

with high poverty and other indicators of need. We recruit our students from the surrounding
nei ghbor hoods. Rocket shi p-income, specigleducason, Ermfjlesimt p o
LanguaggfEL) and -oi kBdodbeBthsS. I n Californisenve6Bmcket s|
73 percent EL students where the average@&icentage is 24 percent for the surrounding Santa

Clara County. Rocketship serves a imeome student body in which 85 percent qualify for Free

or Reduced Price Meals RL), in a county where the average percentageRif i§ 20 percent.

Figure B2 indicates successes for our low income students and Ehgbshersas measured by

the 2013 California API. Our students vastly outperform subgroups from local districts by more

than 30 points and outperform the state subgroups by nearly 50 API points.

Figure B-2: Low Income and ELL 2013 APl Comparative Performance

2013 Rocketship Low Income Academic Performance 2013 Rocketship English Learner Academic Performance
Academic Performance Index (API) Academic Performance Index (API)
813
815
P California
< California State Goal
State Goal
Rocketship Nearby California Rocketship Nearby California
Districts’ Average Districts! Average
1) Nearby districts includes aggregate average of elementary 1) Nearby districts includes aggregate average of elementary
schools in Alum Rock Unified, San Jose Unified and Franklin- schools in Alum Rock Unified, San Jose Unified and Franklin-
MecKinley school districts MeKinley school districts
Sources: Rocketship, California Department of Education Sources: Rocketship, California Department of Education

In addition to lowincome and ELstudents, Rocketship is closing the achievement gap for
Integrated Special Education (ISE) students. In 28012, 35 percent of ISE students served by
Rocketship were basic, proficient, or advanced in ELA on the STAR/G520122013, that
percentage increased to 55 percent basic or above. In math, 56 percent of our ISE students
improved their CST scores from the previous year or maintained proficiency; the percentage of
ISE students scoring proficient or advanced incredsaa 22 percent in 20:2012 to 40

percent in 20122013.

Rocketship is also closing the achievement gap for racial subgroups. K2@032the average

API for Hispanic students in the state of California was 785, under the target proficiency
benchmarkof 800. However, at Rocketship, the average API for Hispanic students (who
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comprise 83 percent of total Rocketship students) was 81i.Asian and White students also
outperform the state average and the state proficiency benchmark. See Fgjfwe tBe data
supporting this analysis. As part of dRocketshipRedwood Cityproposal, we look forward to
continuing to contribute to the work Redwood Cityof closing the achievement gap between
Rocketship Hispanic st ude n tragial subgioups, lasedetsiledant e 0 s
Section (A)(4).

Figure B-3: Rocketship Achievement Gap by Sulésroup

Rocketship Achievement Gap by Sub-Group
2013 API Scores

Il California Average
943 I Rocketship Average

Proficiency
< Target

White Asian Hispanic

Source: California Department of Education

Rocketship is closing the gap between mgkd students and wealthy students

Comparing our students to those in more wealthy districts, it is claamtd are closing the
achievement gap. Figure-8B indicates that on the 2013 CST in mathematics our students
performed within nine percent of highcome student88 6 per cent o f-incénael i f or n
district students scored proficient and advancedckBiship students achieved 77 percent
proficient and advanced.

® There were only 12 African American students enrolled and tested on CST ¥2@032in accordance with the
Family Educational Rights and Privacy Act (FERPA), their test data are not indleded

® High-Income Districts are defined as 10 elementary districts with the lowest percent of students eligible in the Free
or Reduced Price Meal Program. (Districts with less than 100 students are excluded).
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Figure B-4: 2013 Math CST Proficiency, Comparison to Wealthy Districts

Rocketship Achievement Gap Performance
2012 —2013 Math California Standards Test (CST) Scores

58%
7%
86%

Economically Rocketship CA High-Income
Disadvantaged Average! Districts!

M Proficient &
Advanced

1) Based on Economically Disadvantaged sub-group results

2) Defined as 10 elementary districts with the lowest percent of students eligible in the Free or
Reduced Price Meal Program. Districts with less than 100 students are excluded from sample

Note:  Includes studentsin grades 2 —5

Sources: Rocketship, California Department of Education

Rocketship performance over more tisi#years demonstrates sustained academic excellence

Every year from 200T o 201 3, Roc k et s h, iagpadgsoupliaeel ekcéeded the a s c |
Academic Performance Index standard for excellence of 800 on the CST. In addition, given the
rapidly changing context for standards and assessments, we made the decision sevagd years

that all of our students take the NWEA Measure of Academic Progress (MAP) test or MAP for
Primary Grades (MPG) test three times a year to measure individual student progress, in addition

to actively participating in the California State Test anddtsnmon Core State Standards

(CCSS9 aligned successor(s). We highly value the individeaél student data this provides.

The NWEAMAP testisibui I't on 30 years of research and
reattime as the test progresses fora pioi nt picture of l earding ac
Looking at NWEA data gives us a clear picture of the progress our students have made over the
last four years, because the bar for proficiency does not change from year to year.

In aggregate, owschools demonstrate sustained success in improving student learning outcomes
and ensuring our students achieve at high gevé$ demonstrated in Figure®Bbelow, at the

end of the 2002010 school year, more than 50 percent of our students performee giacle

level in math as measured by the NWEA MAP test. Over the past four years, we have increased
that number to 62 percent achieving above grade level. This nine percentage point increase in
students at grade level, during a time of sustained orgamaatyrowth, is an indicator of our
ability to make a difference for the students who most need access to a high quality education.
By enrolling atrisk populations and preparing them for colleged careesuccess as measured

by our student achievemeneirics, we are indeed closing achievement gaps.

" Achievement Gaps: An Examination of Diffieces in Student Achievement and Growbrthwest Evaluation
Association; accessed September 10 at
http://www.nwea.org/sites/www.nwea.org/files/409 _AcBapStudyFinallowres _111006a.pdf
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Figure B-5: Percentage of Rocketship Students above Grade Level in Math over time

Percentage of Rocketship Students Above 50" Percentile
NWEA-MAP Mathematics

(199
(9% ¥
63% 62%

09-10 10-11 11-12 12-13
Sources: Rocketship

Rocketship students advance more than one grade level per year in both math and ELA

Many students enter our schools behgndde level, regardless of whether they join our schools

at prek or 4th grade, with only 17 percent of our students at grade level upon entry. The
challenge to bring all of our students above grade level by the end of grade five is not one we
take lightly Of the seven Rocketship schools operating in 2023, according to NWEA
MAP, six schools attained our targeted average one and-gdaalfjrade level student growth in
reading and all seven schools achieved average one andyadnatfraddevel stugnt growth in

math. From fall to spring of last year, Rocketship students grew on the MAP test in reading and
math by 1.6 grade levels 0.6 more than their peers across the country. The charts below
highlight both the immediate impact Rocketship has ow seidents, as well as substantial
continued improvement for returning students.

Figure B-6: Average Fall to Spring Growth for Rocketship Returning vs. New Students by
Grade, 201213

Average Fall to Spring Mathematics Growth in Years Average Fall to Spring Reading Growth in Years
by Grade, Returning vs. New Students by Grade, Returning vs. New Students

Retuming [l New
Returning [l New :

2.23
2.02 0197 1.97
o 1.79
1.75 1.74
1.60 153
| | | J | HSI |
K 1 2

Sources: Rockelshlp Sources: Rocketship
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Rocketship outperforms nearby districts and all California studefdspite serving a higher

percentage of low income students

Figure B7 highlights Rocketship student success with an 822 Academic Performance Index
compared to all California students at 810, and nearby district students at 817 (aggregate average
of elementary schools in Alum Rock Unified, San Jose Unified, and FraMdikinley School
Districts) on the California Standards Test (CST) in 2013. The API is measured on-poirt00

scale and the bar for excellence set for schools across the state to r886t shich is

equivalent to Aproficiento.

We

outperform bot

much highemeed population as demonstrated by fraed reducegbrice meé (FRL)
percentage; we servé ®ercent lowincome students, while néar districts serve 20 percent and

the state of California serves 57 percent.

Figure B-7: Rocketship 2013 API Comparative Performance

2013 Rocketship Overall Academic Performance
Academic Performance Index (API)

822

817

810

Rocketship Nearby Districts! California Average

1) Nearby districts includes aggregate average of elementary schools in Alum Rock Unified, San Jose
Unified and Franklin-McKinley school districts
Sources: Rocketship, California Department of Education

Proficiency
Benchmark

8 Santa Clara County Nutrition and Food Insecurity Profile. (2010). (Online). California Food Policy Advocates.
Available at http://cfpa.net/GeneralNutrition/CFPAPublications/CountyProfiles/2010/CountyR&diteaClara

2010.pdf Accessed September 10, 2013.
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Figure B-8: Rocketship 2013 APl Comparison to Neighboring Schools

Neighboring Schools Performance Comparison
2013 Academic Performance Index (API)

822

B 00 e < California
State Goal
774
Rocketship Average Neighboring Schools
to Rocketship?®
1) Defined as average API of three closest elementary schools to

each Rocketship location
Sources: California Department of Education, Google Maps

Outreach Initiatives

Rocketship Education and the leaders of RSRC intend to collaborate with a variety of
organizations in the Redwood City School District as well as organizations serving families
within RCSD boundariesOutreach began in January of 2014 with a particulendan the Fair
Oaks community, including parent groups, fofit organizations and other organizations that
serve the communityOutreach consists of, but is not limited to, informing stakeholdeogit
Rocketship discussing potential opportunities foollaborationand identifying support for
recruitmentof students.RSRC will put forth best efforts to ensure neighborhood families know
about the school and have the opportunity to submit interest forms.

Because Rocket shi p Edioclase thecanhiewemedntogap, sshol leddeyss i o n
look for ways to contact local families during the enroliment process who are in greatest need
and may be least likely to hear about new educational opportunities. Rocketship goes to great
lengths to train andeploy Parent Leadeend to work with already existing Parent Groups
inform the community of our schoolsd mission
Someof these Parent Leaders have children enrolled at current Rocketship schbal® or
relationships with families who are familiar with Rocketship schoBlscketship believes these

parents are best equipped to connect with prospective families because they have lived the
Rocketship experience. These Parent Leaders are trained ty aoiovenation about the school

program to families in selected lewwcome neighborhoods identified by Rocketship
collaboration with community organizations and leadeMeighborhoods chosen for targeted
outreach include those that are near the RSRE #iose identified as socioeconomically
distressed according to census tract analysis, and those near schools either undergoing Program
Improvement or with both a Free/Reduced Meal population above 50 percent and a
Free/Reduced Meal API below 775. Rockap puts forth best efforts to selestd work with
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Parent Leaders who speak Spanish, Viethamese or other languages that many local residents may
speak as a first language. Rocketship also puts forth best efforts to train Parent Leaders with
knowledge ofthe Rocketship Integrated Special Education Program (special education) in order

to communicate Rocketshipds commitment to ser
goal of RSRC enrolling a special education population reflective of specialateniu
populations at local district schools.

Parent Leader activities include educating and engaging families 1:1 at:

Apartment complexes and residences (goaftoor)

Community organizations and ngmnofits

Sunday mass

Youth sports leagues

After-schod programs

Arrivals and dismissals (sidewalks) at nearby schools either undergoing Program
Improvement or that have both a Free/Reduced Meal API below 775 and a Free/Reduced
Meal population above 50 percent

Head Starts and preschools

Community and holidagvents

Nearby businesses including grocery stores or flea markets

Homework or tutoring centers

Community meeting about the school that is publicly noticed to all owners and occupants
living within a 1,0006foot radius of the school.

Too oo Too Too Too To

Too Joo oo oo o

Rocketship leadersawe already begun to plan and conduegular information sessions the

Fair Oaks Community Center and at other neighborhood locations and will seek opportunities to
partner withthe Redwood City School District to provide additional information sessabres
location of their choosing.

Rocketship Education and local volunteers have engaged parents and other stakeholders through
multiple meetings wittparent leaders, notification to current Redwood City parents attending a
Rocketship school, dodo-dooroutreach to obtain more th@0 parent signatures in Redwood

City in support of the school and several meetings with neighborhood and community leaders in
the Redwood City community

Rocketshiphas begun the processhafilding relationships with additiwal organizationand will
continue this process While contact has not yet been made with all of the below groups,
Rocketship would look forward to partnering with these organizations in the work to eliminate
the achievement gap:

Ministerios Kairos

StAnt honyds Church

St. Pius Catholic Church

St. Francis Center

Peninsula Interfaith Action

Verbo Family Services

Boys and Girls Club

=4 =4 =4 _-8_-48_-9_-9
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YMCA

Peninsula Conflict Resolution Center

San Mat eo SheriiNothéar O8ks Pivasiot me n t
Community Alliance to Retalize our Neighborhood (CARON)

Fair Oaks Community Council

Redwood City 2020

San Mateo County/Redwood City Chamber of Commerce

Silicon Valley Community Foundation

Redwood City Education Foundation

=4 =4 =4 _-8_48_9_9_°5_2

Please see Append( for a copy of Rocketship Redwood @ y 6s Outreach Pl an.
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Element A: Description of the Educational Program

AA description of the educational program of
identify those whom the school is attempting to educate, what it means to be an "educated
person” in the 21st century, and how learning best occurs. The goalsiatkmithat program

shall include the objective of enablipgpilsto become seliotivated,competent, and lifelong

| earners. o

AA description, for the charter school, of an
pupils identified pursuant t8ection 52052, to be achieved in the state priorities, as described in
subdivision (d) of Section 52060, that apply for the grade levels served, or the nature of the
program operated, by the charter school, and specific annual actions to achieve thaseAgoal

charter petition may identify additional school priorities, the goals for the school priorities, and

the specific annual actions to achieve those

- California Education Code Section 47605(b)(9)(A-(ii)

| Mission Statemenand Vision Statement |

Mission Statement
Rockedship Redwood Citywill eliminate the achievement gap lpgyaduating our students at or
above grade level in Literacy and Math.

Goals
1 RSRCstudents who come to us in kindartenthrough seond grade will be lmught to
grade level within three years amdll graduate at or above grade level. Students who
come to us in grades thrée five will make a minimum of 1.5 years of progressl/or
maintain graddevel proficiencyin each year they attend RSRC.
RSRCstudents will become selhotivated, competenand lifelong learners.
RSRCstudents will develop a deep loveleérning
RSRCwill provide parents oRedwood Citywith a path for their children to take in order
to have the best chance to attend a-f@ar college.
1 RSRCwill encourage our alumni both to become leaders in their community and help
others achieve their goals.

= =4 A

Vision Statement

RSRC seeks to create a future in which thousanéischildren from Redwood Cityhave
graduated from fouyear colleges and have come back to eradicate the last traces of the
achievement gap.

| Targeted School Population Whom the School is Attempting to Educate

RSRCis designed to serv@edwood CitySchool Districtstudents who are or may be at risk of
achieving below basic proficiency grast and currerdtate examsnd/or district assessments
RSRCwill attract children ofRedwood Cityfamilies who are seekin@n alternative to their
current educational system, who desire an innovative educational approach, and who share the
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vision of RSRC RSRCanticipates that it will enroll primarily students froRedwood City

schools which are undergoing programmpr ovement (API 0) i n conjunc
Child Left Behind regulationas well as a Free/Reduced Meal population above SBé&sed on

ananalysis of thelemographics of elementary schools locateBeadwood CitySchool Dstrict

as well as cuent enrollment demographics at existing Rocketship schoatgarget population

is approximately70% En gl i sh L e ar rateleast 706 Erédedand Reduckd Lunch

( A F RAsmdted above, existing Rocketship schools have consistently served this génimogra

of students well, and the founders believe bringing the innovative Rocketship model to Redwood

City will help to eliminate its achievement gap.

Redwood CitySchool District

School Name APl Free/Reduced %Free/Reducec % English Pl Year
Meals) Meals Learners
Redwood City School District
Elementary Schools 757 70 49 Year3
Adelante Spanish Immersior 792 57 39 Year 3
Clifford Elementary 763 47 25 Not Title 1
Fair Oaks Elementary 741 97 78 Year 5
Garfield Elementary 662 98 74 Year 5
HawesElementary 728 99 71 Not in PI
Henry Ford Elementary 799 64 38 Year 1
Hoover Elementary 737 97 70 Year 5
John Gill Elementary 661 75 58 Year 5
North Star Academy 959 14 0 Not Title 1
Roosevelt Elementary 789 75 52 Year 5
Roy Cloud Elementary 729 14 8 Not Title 1
Selby Lane Elementary 727 80 61 Year 5
Taft Elementary 750 98 66 Year 1

At-Risk Students Entering Kindergarten

A significant amount of research has been done on the readiness for Kindergarterslof at
students. Much of the focus qorograms like Headstart has been on how to raise the
preparedness of our Ki ndergartners. The U. S
Longitudinal Study, Kindergarten 1998 {ECLSKO) examined directly the set of skills that

most Kindergartners ka upon starting school. It compared these to the skills of children with

one or more risk factors. The risk factors considered were:

Single-parent family

Mother has less than higdthool education

Family has received welfare or food stamps

P a r e nmasyfangpage ia languag®ther than English

= =4 =4 -9

° http://dg.cde.ca.gov/dataque6122013
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Families in theDi stri ct 6s Pl s ¢ h o quaslifiech foreFreea gng Redlucedmat e |
Meals, which is highly correlated to factor 3. They also may have a primary language other than
English @pproximately 5%). Innercity families are also significantly more likely to be single

parent families with less than a high school education. Nationwide, about 16% of Kindergartners
have two or more risk factors, which we believe will be the casehfomtajority ofRSRC
Kindergartners. As shown in Zil/l and Westos
risk factors were most likely to fall into the bottom quartile in reading readiness (47%) vs. just

9% in the topguartile. (Zill and West2001)°.

We anticipate thabur average student will be 1.5 years behind the average American student
through the analysiabove Our average student is between one and two years behind and we use
the average of 1.5 years behind as our overall expecwitihreir achievement upon entiye

believe that students who score proficient or its equivalent on achievement tests are at grade
level and operating at about the™@ercentile. Students scoring advanced are about one grade
level ahead and operate aughly the 78 percentile or better, while students who are below
basic are roughly one grade level behind and in the third quartile and students who are far below
basic are approximately two grade levels behind and in the fourth quartile. We beliege that
focused intervention program like Rocketship can move students up approximately one quartile
in achievement each year in school (a 25 percentage point gain).

To that end, at Rocketship, we have begun to actively participate in the Transitional Kinder
program that has recently been funded by the Stataldbia. Currently, almost Ibstudents
in San Josare served in the traditional kinder program in the Rocketship Network and more
specifically, RSRCintends to servB0 students ifransitional Knder, in the 1415 school year.

RSRCEnroliment
Students enrolling iIMRSRC shall meet the statguidelines forminimum age as defined by
California Education Code 84800848002

During its first year of operatiorRSRCwill serveTK-4. RSRCwill serve students in fifth
grade in Year 2 and beyond.

At full enrollment,RSRCanticipates a total school enrollment of 60D students. To absorb
expected attrition we will cortinuously enroll vacated spacés maintain the enrollment
numbers We believe that this is a critical choice as traditional neighborhood schools also
regularly enroll studentgnew to the community, recently moved, ettwoughout the school
yearand we want to ensure that we participate equitably in this enrollmemwoktudents as

well. Moreover, we want to ensure that we are able to contribute to the academic outcomes of
students and families throughout the community, regardless dhariiey enroll wittRSRCin

the initial grades like Kindergarten or later in epgrades like @and 8" grade. Attrition will

10ZiII,N.and West, J. (2001) . AEntering Kindergarten: A Portrait
from the Condition of Educationbo, Washington D.C.: Nati o
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be primarily driven by families leaving the area and is similar to existing Rocketship Education
schoolsand other higkperforming charters in the area.

Educational PhilosophyWhat it Means to be an Educatl Person in the 21st Century

The RocketshipModel combines traditional classroom instruction with blended learning, which
enables highlyersonalizednstruction through online adaptive technology and tutors in order to
meet the needs of all studentsgluding those with disabilities or who are English Language
Learners; a parent engagement strategy that allows for advocacy on behalf of all children and
their education; and a leadership development program that creates sustainable careers for highly
effective educators.

Closing the achievement gap depends on building, executing, and scaling a revolutionary school
model that encompasses the following initiatives:
1 Innovate: Leverageblended learningp deliver exceptional and enduring academic
results for students to emerge with the skills and characteristics necessary for success in
college and life.
1 Empower: Foster deeparental engagemeand omgoing advocacy for their children and
to expand educational opportunities for all students.
1 Lead: Elevate the professions te#faching and school leadership enabling higHevel
work with students anfthmilies in a sustainable, highly rewarding manner with
commensurate compensation.
1 Impact: Use resources efficiently so that we caale effectivelyn high-need areas
across the country, openiolysters of schools that offer a holistic education and serve all
students without necessitating philanthropy.

The goal ofRSRCis to provide an environment in which children will develop into confident,
selfmotivated, competent, productive and lifelole@rners. Vested with these skills, these
children will become responsible young adults. Students will possess the habits, skills, and
confidence necessary to succeed in school and beyond, as contributing citizens of the 21
century.

Specifically, RSRC believes that an educated person in th& @&intury should possess the
academic and life skills listed below. Each Rocketship Education charter school seeks to impart
these skills by the time that a student has completed the Rocketship Education program

Academic Skills

T Critical Thinking: the set of skills reqgu
taxonomy, including the analysis of data, synthesis of information and evaluation of
arguments

1 Problem Solving: building on a foundation of strongicait thinking, problem solving
involves using insight and creativity to solve complex problems such as applying familiar
strategies in multiple or unfamiliar contexts

1 MetaCognition: the ability and disposition to explore the thinking and learning process
explain how and why a particular strategy was chosen, and to explain the rationale behind
a particular viewpoint, i ncluding supporti
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Specifically:

1 Students will read air abovegrade level.

9 Studentswill develop botha conputationaland a conceptual understanding of math.

1 Students will be inspired to be inquisitive and sebitivated lifelong learners.

1 Students will communicate effectively through excellent listening, speaking, writing, and
multi-lingual skills.

1 Students W possess creative, logical, and critical thinking skills enhanced through art,
science, and technology.

1 Students will comprehend and use technology as a tool for learning and communication.

1 Students will have confidence in adapting to new situatiodsarreceptive to learning.

1 Students will be eager to synthesize and act upon new information.

1 Students will find, select, evaluate, organize and use information from various sources
and disciplines of thought. They will be able to make logical conmectamong them.

Life Skills

1T Sense of Sel f: an understanding of oneds
that contribute to positive selfsteem and a sense of purpose; this might look like a
student selfegulating an emotional responsearder to facilitate rather than interfere
with a particular task at hand

1 Relationship and Social Skills: understanding and appreciating the emotions and
perspectives of others and developing positive relationsipeng diverse groups
including peers anddults; developing the ability to cooperate effectively, resist social
pressure, resolve conflicts and seek help appropriately

1 Commitment to Learning: pursuing goals and taking responsibilitadademic, social
and emotionaself-development; having asse of curiosity, interest and involvement in
l earning and advocating ipandbegondke 6s own | ear

Specifically

9 Students accept responsibility for personal decisions and actions.

1 Students develop setbnfidence and a willingness tiake risks in a safe learning
environment.

1 Students learn concentration, perseverance, and independent working skills by setting
personal goals and by s@l§sessment.

1 Students develop an appreciation for the richness of shared knowledge that flows from
the culturally diverse environment of California.

1 Students are inspired to have empathy andtesufor others.

1 Students work both cooperatively and independently.

| How Learning Best Occurs

Every child possesses a wide range of learning skfISRCbelieves that learning best occurs
when students are taught a comprehensive curriculum through innovative instructional design
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that promotes learning in a challenging and exciting way, and most importantly when students
are taught to love readjrand become pficient reader§Walberg, 1981Y.

The uniqgueRSRCculture is fostered from the beginning of each school year RSRC staff

member makes a home visit to ev&$RCfamily. These home visits are incredibly powerful

and ensure that a positive relationship is created between the familiBSR@staff. Once the
relationships between teachers and families are established through home visits and parent
commitments, thd&RSRC staff is able to continue this personal flow of information with each
family to ensure even higher academic success may be realized throughout the school year.

Learning Best Occurs When There is a Sciwaide Expectation of High Achievement

At RSRCQ every teacher will be striving for Significant Gains with each of their students.
Significant Gains is defined as 1.5 years of academic progress for every year in school. We
believe that many of our-aisk and EL students will come to school 1.5 ydxaisind, because of

a lack of English or literacy habits abmhée?. For students who come to us in kinder through
second grade, we can bring them to grade level within three years and graduate students at or
above grade level. Students who come to us idegrdhree to five are often many grdeeels

behind. We provide additional interventions with the goal being that these students make a
minimum of 1.5 years of progress in each year they af®3RC Significant Gains will be a
fundamental component dii¢ way that teachers RISRCwill be evaluated and compensated.
High expectations are an important part of a school culture and lead to highentstu
achievemerif.

Learning Best Occurs When the Curriculum is Personalized

RSRC believes that personalized learning should be a core component of all 21st century
schools. The RSRC school model is a full Response to Intervention model, providing three tiers
of intervention for students in need of additional assistambe.firsttier of intervention is in the
classroom.Bi-monthly interim assessment results are analyzed to identify students who are
failing to make adequate progress. Guideading groups and other small groups will often be
used to deliver these more personalizalniectives during normal classroom instruction.
Students not making significant gains will also receive personalized instruction in addition to
guided readinguch assmall group skills instructianAt current Rocketship Education schools,

the second treof intervention occurs in small group interventiovhere a tutor will work daily

with a group of students with similar needs.If classroom modifications andutoring
interventions fail to help a student make adequate progress, the sintigatthe RBC Student
SupportTeamprocess receive tier three interventionand if necessary, the Special Education
IEP process. Providing these three levels of intervention will allow RSRC to serve the most
struggling students more effectively than traditioglainentary schools.

Learning Best Occurs When Students Have Extra Time to Practice

walberg, H.J.(1981). A psychological theory etlucational productivity. InF. H. Farley &N. Gordon (EdB3ychology and
education(pp. 8£110). Chicago: National Society for the Study of Education.

127ill, N. & West, J., 2000

'3 Cotton, 1989
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RSRCwill offer all students the opportunity to paipate in our Learning Laldaily. The
purpose of the Learning Lab is to provide students with additional practicgeerady and Math
at exactly their current level of instruction.

The Learning Lab is a combination of a computer lab and tutoring center. The Learning Lab has
afulset of | eveled books where studentstean re
top of their independent reading level) as well as at computersnguionline programs that

allow students to access instruction at exactly their current level of understanding.

Learning Best Occurs When Students Have Purposeful Access to Teghnolog

In the 2% century, it is an expectation that students are able to navigate the demands of
technology. Thus, RSRC will offer all students the opportunity to purposefully interact with
technology in our Learningab as well asn the classroom. Studenwill have access to Online
Learning Programs that will provide students with access to content at their level, thus further
personalizing their learning opportunities. Moreover, in accessing these programs, students will
gain the skills that are necesg@ order to navigate computers and technology. In esmom

and Learning Lapstudents vl have access to foundational programich combined with
purposeful instruction and integration into the curriculum will ensure that RSRC students are
gaining core competencies necessary in order to be able to purposefully access and use these
programs, further preparing them to be highly effective learners, contributors, and citizens in the
21% century.

Learning Best Occurs When Teachers Are Subject M3tiecialists

RSRCwill be structured differently from a traditional elementary school. Teachers will hold
multiple subject teaching credentialst RSRG we use a team teaching approach with our
instructional staff. This team teaching approach meanseaelers have their own instructional
homeroom; however, students are exchanged between two teachers of the same grade level
throughout the day for the purpose of instruction in specific subjects. Students are assigned to a
teacher who focuses primarilgn literacy instruction that is integrated with social studies
instructionand/or science instructipand a teacher who is focused primarily on math instruction
that is integrated with science instructioAdvantages for elementary schools that folldwe t

team teaching approach include deeper content knowledge, a team structure allowing better
collaborative focus, improved teacher retention, easier transition to middle school, and more
flexibility in student grouping. We believe that specialization alibw teachers to focus deeply

on their subject matter and their students, helping them to intervene with struggling students
earlier and more effectively.

Learning Best Occurs When Teachers Are Highly Motivated

RSRCis constructed to combat the enormdusiover among new teachers that plagues our
public schools. It is estimated that 50% of new teachers |&avprofession within five years
(Ingersoll, 2001}, We believe that teachers need a career path which rewards their success both
with more resposibility and significantly greater compensatidRSRC has created a career
ladder for teacheysvhich recognizes student performance as a primary factor in advancement. A

14 Ingersoll, R. (2001).Teacher Turnover, Teacher Shortagand the Organization of Schoolgniversity of Washington
Center for the Study of Teaching and Policy. http://depts.washington.edu/ctpmail/PDFs/Timged&2001.pdf
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career ladder likeRSR@ $as several advantages, including employee retentionession
planning and better career developn@ntThe teacher career path consists of both opportunities

to advance in compensation and level of responsibility in the classroom and opportunities to
move into leadershipositionswithin the network. A Lead Teacher is a gradevel content
expert with outstanding classroom results who can impact an entire grade level of students by
driving the instructional planning and use of data for a teaching td@Assistant Principais

a highlytrained expert inteacher coaching and elementary instructional contsith both
outstanding classroom results and leadership abitiggsonsible for cultivating a strong college
preparatory environment of high expectations. In addition to the added level of support and
capacity these roles bring to the school as a whole, for didnals, these positions provide an
attractive career path as well as impactful leadership experiéieebelieve this career ladder

will motivate young teachers to make the investment in their teaching and advance to the
positiors of Lead Teacher anféissistant Principal

Learning Best Occurs In a Culture of Caring

We believe that specialization will dd to better teachers who will increase the academic
progress of our students. We also believe that our implementation of specialization will allow us
to care for our students more effectively than a traditional elementary school. The advantage of
this stucture is that it allows for both contestea teachers to collaborate in identifying
instructional bespractices that best meet the needs of the groups of students they share. This
collaboration will allow them to detect both academic and emotionblgrs earlier and divide

the work of home visits and other tiAr@ensive interventions with the students that need their
hel p most. I n designing our school model, we
the Social Organization of Schools (Rlrtland, 1992) to determine ways to increase both
academic and emotional wélking of studentthrough teacher specializatioh.

Moreover, aRSRG the sociakmotional development of our Rocketeers is seen as a critical part
of their overall developmeérand component in their ability to realize significant levels of student
achievement.To that endRSRCwill purposefully include the integration of soeahotional
curriculainto our community meetings.hfough purposeful lessons and instructionaltastyias,
studentswill be better able to develop the skills necessary to cope with their emotional and
behavioral needs.We see parents as critical partners in this important work of developing and
sustaining a culture of caring.

Learning Best Occurs ia WellRun School
Rocketship Education provi des t R8RCRocketshipc a | Sy
Education trains school staff on how to effectively use thec@l Systemsthat allows for the
continued successful practicedR8RC Critical Systemsincludes:
A Operations Toolkit for streamlining state reporting and compliance
A Teacher Recruiting
A Teacher Development Framework

15 CA State Dept of Employee Development, 2003

16 please refer to J.MAc P a r t StaffingdPatterns and the Social Organization of Sch@ddtPartland, 199315 for
research on ways to increase both academic and emotionddeiadl of student?aper presented at the meeting of the
Society of Research for Adolescents, Washington, DC.
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A Leadership Development Program

A Budgeting and Financial Management Systems

A Centralized Operations Management including Adance, FacilitieandMaintenance

A Rocketship Educationnegotiated vendor contracts for food service, software,
computers, curriculum, special education service providers

A Rocketship Education Response to Intervention model including curriculum and
staffing

A Full Scope and Sequence fmre subject areas

A RocketshigeducationUbD Units for Science and Social Studies (explained below)

A Systems for many operational issues including attendance, food service management,
assessments and assessment data management

In addition to CS, Rocketship Education takes the financial risk of developing new schools and
provides the following services during the school development process:
A Removing the challenge and risk of securing adequate and affordable facilities by
negotiating with real estate development organizations to acquire leased facilities
ACreation of each school 6s <charter docume
authorizers to receive approval and develop operating contracts
A Bringing government and danthropic support to school stanp totaling over $1M

Once a school is operational, Rocketship Education providg®iog support in the following
areas:

A On-going training and mentoring for Principal afdsistant Principal

A Operational training for scho@usiness Operations Manager @ifice Manager

A Support for real estate, finance, IT, Special Education, and legal issues

| Common Core Standards and Aligned Curriculum

The RSRC curriculum follows the California adoption ofehCommon Core State Standards

( A C C S0Bthe subject areas of: English/Language Arts (includes Writing), and Mathematics,
as well as the state standards for Social Studies, Art andt ldithe Next Generation Science
StandardsWe placemost of our empasis on the subjects of Literacy and Mathematics for our
students. Our primary educational goal is to ensure deagé¢ proficiency in Literacy and Math

by second grade and achievement above grade level by the time studenR3eavim fifth
grade.By doing so, we will ensure that students are spetipared for the rigors of middle school
and on the pathway toward college graduat®tudents will also take Science, Social Studies,
and Arts at all grade levels to broaden their understanding of thd el to create avenues to
exercise different facets of their intelligenc&he curriculum aRSRCis aligned withCCSS

such thatstudents will not only achieve the objectives specified in the charter but will also
master thecademic content standarasciore curriculum areas as adoptedhmy State Board of
Education pursuant to Education Code Section 606D&achers will be encouraged to assist
their students in exceeding minimum standarise Appendix Al for the CCSSfor Math and

ELA.

Rocketshipi Po we r Standar ds o
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The CCSSmuch more rigorously focuses on criiaunderstandings and learnind¥ithin the

context of those standards, the key objectives students are expected to master by the end of their
grade levels are listeid Appendix A2 and A5 below. In order to identify the key objectives

(al so referred to as Opower standards, 6) we &€
are in fully preparing our Rocketeers to be successful in mgtdieol and beyonith addition to

examining the le e | of Bl oombs TaxonomWe ccomppredcCSSfdr by ea
each grade level, and made a comprehensive list afaaltiards for each grade levetof this

list, we selected the most rigorous standards as those which are the most impokarg ofar

student success. This process allows us to determine which standards are at a high level of
cognition, and will therefore require significant time and focus for students to achieve mastery.

The intent of the process is not to eliminate standaedlser, all gradéevel standards will be
addressed in every course. Instead, the intent is to prioritize the focus of instruction, and build
units around Power Standards, as they are referred to at Rocketship, thus incorporating the other
standards intohis more meaningful, cognitively complex conteX@eeAppendix A2 and A5
forRocket shipbébs d6édpower &Sandardsd aligned with

These Power Standards are at the core of the academic curriculum and prd@&RCathese
standards have gone througlrigorous review process: the staff at Rocket&dpcationhas

refined them over the past year using a backwards planning method. The team began by
examining the standards from fifth grade and
Taxonomy, previas results to inform where we can further strengthen instruction as a network,
feedback from existing middle schools that have accepted graduating Rocketeers that identified
their strengths and weaknesses academically, and an evaluation of which stewoddadsest

prepare our Rocketeers for sixth grade and beyond. The Rock&dhgationstaff then
backwards mapped these fifth grade Power Standards through to kindergarten. This established
the foundation of the lonterm plans for each grade level thghout the year. Rocketship
Education now provides all its schools with a rigorous, standsasled longerm plan to aid

with planning for instruction in each grade level.

The development of the lortgrm plans leads to the teachers establisfing to eight week

units that are focused on the instruction of the Power Standards in a meaningful and scaffolded
manner. Teachers are trained to unpack and prioritize the standards for their courses, and
develop standardsased units and lesson plans usirgg firocess. Most importantly, these units

and longterm plans are developed prior to the start of the summer professional development,
which allows the staff to focus completely on refining them based upon the data they have for
their incoming students dnallows the Assistant Principal and Principal to review and further
refine the units prior to the beginning of instruction.

Reading
Reading instruction is done through the successful Balanced Literacy model. During the whole

class Read Aloud, theeacher models successful literacy strategies using -tgadetexts and
offers explicit skills instruction through a nitesson. Shared Reading is arenue for reading
norHfiction texts and integrating Science and Social Studies content intdutimanties block

Small, homogeneouslselected Guided Reading groups are pulled while other students engage
in center activities for spiraled skills or online learning programs. Students also engage in
differentiated Word Study activities. Finally, all stutkepartake in Independent Reading, where
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they practice reading a selélected text while the teacher circulates to hold-amrene
conferences.

From experience, we expect that a significant amount of small group time inilKbe spent on

oral languge acquisition and fluency for our EL students, and on phonemic awareness and
phonics skills leading to gradevel reading fluency. In grades53 students who are performing

at graddevel will have mastered most aspects of oral language, phonics, reoemic
awareness, and we will be focused more on deep vocabulary investigation and comprehension of
fiction and norfiction texts. Across all grade levels, teachers will work vigorously to develop
studentsdé reading f | uewntodevelopanioie ofltheir canceatratiorety t o
analysis of the textLiteracy skills are also taught through content area instruction to provide
broader support to students gading, and a strujgg student may be pulled for guideshding

or targeted tutong more frequently during blocks of time when their peers are practicing skills

on the online learning platforms.

We are firm believers in the findifhg&NRPof t he
reviewed all of the available high quality research with measurable results and a study size and
student composition indicating that they could be generalized to the entire population of
American students. They found five general areas of rgadstruction which were crucial for
developing excellent readers: phonemic awareness, phonics, fluency, vocabulary, and text
comprehension. We expect that even our coaches will spend a significant amount of time
building their skills in each of the fivareas of ReadingThese areas are described below.

Phonemic AwarenesBhonemic awareness is the ability of a studenhear, identify and
manipulatese ndi vi dual sounds i n words. An exampl e
sound h makes, raththan the letter)Phonemic awareiss is a preursor to phonic?honemic
awareness focuses on sounds, while phonics focuses on the relationship between sounds and
their written symbols. RSRCwill focus on phonemic awareness instruction in all TK, &, 1
classes and with older students who may need
curriculum to guide our work

PhonicsPhonics is the process of building up pattercognition within students to associate

sounds with written letters. ltne past two decades, phonics developed a poor reputation as it

was overused and ovscripted. However, methodologies like the word sorts ffdltords

Their Way or Makea-Word exercises are engaging, flexible, and have an immediate impact on

the types bwords that students can decode. For example, most of our EL students will not

|l i kely know that the |l etters fishdo make the so
texts over and over again, t h e ysh/.wkot d groepwke nt u al
students who have catching up to do, the direct instruction of this relationship can help them
identify this sooner and move on to other unknown sound/symbol relationships or eventually to
being able to focus more of their mental ggyeon comprehension.

We plan on utilizing the curriculum Jolly Phonics, Words Their Way, and otheosder to
reinforce and teach the concepts of phonics. Jolly Phonics and Words Their Way include various

" This study is available online at http://www.nationalreadingpanel.org/Publications/summary.htm
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strategies that explicitly focus on this typ:
phonological awarenesand, thus, they are more prepared to redolly Phonics and Words

Their Way are effective resources to support students to decodeady words but also to

encode, or spell, words as well.

We differentiate our word study programs into five stages of development:

1. Emergent Stage primarily phonemic awareness focus.

2. LetterName Stagé primarily focused on correlating letters, blenal aligraphs with
the sounds they make.

3. Within Word Pattern Stagi usually focused within a single syllable on patterns which
form long vowels, fcontrolled vowels, three letter blends, and dipthongs.

4. SyllableAffix Stagei Examines patternaroundsyllabication. For example, rules for
doubling of the consonant before adding ed or ing. Also begins to study prefixes and
suffixes.

5. Derivational Relations Stagefocused primarily on word roots, prefixes and suffixes that
can help students build meaning aothprehension.

We also adapt the pacing of these programs to account for the specific language needs of our
ELs. For example, short vowels are often confusing todildents and so wean expect to

spend days helping our students differentiate the shevelveounds of /a/, /e/, and /i/ which
sound almost identical to many ELSs.

FluencyFluency is the ability to read text accuratejyickly and with appropriate phrasing and
expression. t refl ects the reader s odordaissieddioftdgcoding aut o
them. Combined withvocabulary development, fluency is a crucial stepping stone to
comprehension. If a student is spending most of their mental energy using their phonics skills to
decode words, thelgave limited capacity to alscomprelend what they are reading and their
overall comprehension will suffeRSRCplans to organize a portion of diteracyblock around

small teacheled small groupsFor example, we will level our phonics instruction and students

in each group will receivghonics instruction in their group at their current level. Fluency
instruction in our groups will be conducted by selecting a text which is on the independent level
for the students in that group. Students will repeatedly read the text orally, workdaghotmeir

speed and their phrasinbhis is one way of individualizing literacy instruction.

In addition, RocketshilRedwood Citywill utilize the Strategic Teaching and Evaluation of
ProgressRTERas sessment i n or der tvaththesr Buensysskille. Thet ud e n't
STEPassessment is a reading comprehension assessment which also assesses fluency, scoring
students on reading rate (hnumber of words read accurately per minute) in addition to expression.
Using this assessmentwgiveRSRCst af f 1 nsight to a studentds i

We also believe thdearning the Fry word list of 608ight words is an effective way to jump

start a new readerb6s fluency. Though we are
genery we have found that the time it takes to commit these words to memory pays off many
times over by allowing students to focus less energy on decoding and more on comprehension in
their early reading lessons. Not only does this speed progress, bueastctheir frustration.
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We want students to love reading, and being ab&asily decode even basic teidsnotivating
to our beginning readers.

Research has not proven that independent silent reading alone aids in fluency. This is a
somewhat countettuitive finding given the enormous focus schools have given independent
reading. However, we believe there is a crucial aspect to independent reading, which if managed
correctly, does contribute greatly to fluency. The most important part of indepeaddmg is

book selectionBy using a library of preciselleveled texts and specifying a narrow range of
levels which a student can choose, we can help our students develop fluency through their
independent readingndependent reading occurs throughout the dayR®IA® kearning Lab

will have a library of leveled texts to aid our students in their independent residilsg We

al so believe that reading great chiourdbreeyn6s bo
will also include these books for students general enjoyment and they will have time each day to
read not only | eveled books but fine children

VocabularyVocabulary is the lexicon of words that a student understands. There are two kinds
of vocabulary instruction that we plan on conduc&SRC Thefirst is direct instruction of

key vocabulary words. The most important aspect of this type of insmustrepeated exposure

and manipulation of these words. For example, if a teacher has five vocabulary words in a week,
these words should occur in one or two of the +@ladds that week, in a teacHed reading

group selection, and students should ivergthe ability to practice those words through various
exercises in reading centers. Rocketship teachers have had succeasxcabtiiary instruction

using a method called word webs. Students were required to write the vocabulary word in one
circle andthen connect that circle to other circles which had words or short phrases like that
word. The point of this exercise was to help students develop a general meaning of the word in
relationship to other words they knew, even if they could not preciséhedbe word. This is

very useful in reading a new text because the combination of a general understanding of the word
along with context and visual clues can help build a complete understanding. The second
method of building vocabulary is giving studemhe tools they need to accelerate the building of
their vocabulary. Our word work will progress past phonics to focus on word parts like prefixes,
suffixes, and roots which can give clues about the meaning of a word. One exciting thing about
this for EL students is that if the language they speak is a Latin derivative, they are likely to
know roots that Englisbnly students will not, because these words are common in their
language, but not in EnglistAnother way that we believe we can build our Bludents
vocabulary is through the use of cognates. There are 15,000 words that share similar meanings
between English and Spanish, though they usually have different pronunciations. Explicitly
relating a new English word to its cognate can make the @@weint of vocabulary much easier.

In addition, RSRC staff will all be trained in variou$suided Language Acquisition Design
(GLAD) strategies that are especially focused in the area of vocabulary development. One of
these strategies is called the CCtodnitive content dictionary), which is a tool and graphic
organizer that the staff wil/l be able to use
identification of vocabulary words.

GLAD strategies executed by Rocketship are inspired byrieetyaof research reports and
studies, including:
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Adams, Marilyn, Beginning to Read, Thinking and Teacher, Vol. 50, 1996.
Learning About Print, MIT Press, 1990.
Collier and Thomas: Longitundinal Study of Successful

Beck, I., McKeown, M., Kucan, L.Bringing Words to Programs for Second Language
Life, The Guilford Press, New York/London, 2002 Learners, 1995.
Ber man, et al , iMeeting t h @omntski@nlon Readin@ Bewoiing b Hatian ofd&Rgaeers,

Diversityo, California Legi SMashihgion, ®.C.1NaSotal
Institute of Edgation, 1984.

Bl anton, William E. and Mor mon, Gary B., ifResearch
Relevant to Learning from Coody, Betty and Nelson, David, Teaching Elementary
I nf or mat i @&npapér epresested, at the IRA Language Arts, Belmont, CA,
Conference, Anaheim CA, Wadsworth, 1982.
September, 1987.
Cost a, Ar t i What Human Beings Do
Brain Research, Newsweek 2/19/96 and Time 2/3/96 Intelligently and How Can
Summary of reports from UCI, UCLA, UC Berkeley, They Become Mor e Soo, California
Duke, and Baylor College of Medicine. Sacramento.
Brechtel, Marcia, Bringing It All Together: bguage and Cummins, J., Empowering Minority Students, CABE,
Literacy in the Multilingual 1989.
Classroom, Dominie Press, San Diego, 2001. ISBN: 1
5627000308 Cummi ns, J., AKnowl edge, Power
Get it at: www.pearsonlearning.com or caf800-321- Teaching English as a Second
3106. Languageo, Draft, CABE, 1991
Brechtel, Marcia, Bringing the Whole Together, Dominie Cummi ns, J. ., ALinguistic and Co
Press, San Diego, 1992. Learning to Read in a Second
L an guagee presenteca g California Reading and
Butler and Turnbill, Towards a Readin@/riting Literature Project, 1998.

Classroom, Heinemann, 1984.

Elkind, D., The Hurried Child, Boston, Addiséesley,
California State Department of Education, Crossing the 1981.
Schoolhouse Border.

AEvery Chil dés Ri ght : Literacyo
California St at e Depart men tOctolwef, 199Educat i on, AEng!l i sh
Language Arts Framewor k?o,
1987. Flood, Lapp, et al, Handbook of Research on Teaching

EnglishLanguage Arts, IRA,
California State Departmenfo Educati on, AEV®ILy Chil d a
Reader: the California
Reading Task Forceo and FRe&@an ngA. Mdyi fiddrowo ,Good are Cont

Sacramento, CA, 1995 & 1996. Judgments of Reading Abilities

of Secondary School Student s?o0,
Calkins, L., The Art of Teaching Writing, Heinemann, Vol. 27, #5, February, 1984.
1986.

Garci a, Eugene, AMultilingualism |
Chall, Jeanne S., Learning to Read: The Great Debate, Reseath t o Practiceo, paper
New York McGrav Hill, for Reading and th&nglish Learnef~orum, March 29
1983. 31, 1998.
Chall, Jeanne S., Stages of Reading Development, New
York McGraw Hill, Gol denberg, Cl aude, AThe Educati
1983. Minority Students: Where are we

and Where do we go0?0, paper for
Clay, Marie, Becoming Literate, Heinemann, 1991 and English Learner
An Observation Survey of Forum, Spring, 1998.
Early Literacy Achievement, 1993.

Good, Thomas L. and Brophy, Jer
Clymer, T., The Utility of Phonic Generalizati®rin the Classroom Interaction: A More

Primary Grades, Reading
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November, 1971.

Al ternati veo,

Goodman, Kenneth, Ed., The Psycholinguistic Nature of
the Reading Process, Detroit,

Wayne State University Pres1973. Miscue Analysis.
Goodman, Kennet h, Ed. ,
Language, Heinemann, 1986.

Graves, Donald, Writing: Teachers and Children at
Work, Heinnemann, 1982.

Hansen, J. and Hubbard, R. , AiPoor Readers Can Draw
I nferencesodo, The Reading Shefel bine, J. ., ifAcademic Lan
Teacher, #7, March, 1984. the Spring Forum on Reading
and the Second Language Learner, March, 1998.
Heat hi ngt on, B. S. and Al exander , J. E. , fiDo Cl assroom
Teachers Emphasize Attitudes Shefelbine, J., AFinding the
Towar ds Reading?o0, Reading VTewchAmer i#c6a 06 sFdAlgenmamay, Fal | ,
1984. 1996.
Honig, Bill, The New California Schools, Sacramento, Smith, Frank, Insult to Intelligence, Arbor House, 1986.
July 5,1983.
Smit h, Frank, Reading Wit hout
Joyce, Showers, and ReilserBennet t , i Sdllegé Aress, Columbia
Development and Student Learning: University, 1985.
A Synthesis of Research on Models of Teaching
Educational Leadershipo, Traill, Leama, Highlight My Strengths, Reed Publishing,
October, 1987. Crystal Lake, IL, 1993.
Kovalik, Susan, Remarks at Mentor Teacher Conference, Wi | | er t , Mar y K. and Kami | |
Anaheim, CA, 1986. Kindergarteno, Young Children,
May, 1985.
Krashen, S., Second Language Leagniand Second
Language Acquisition, Alemany Wiggins, Grant and McTighe, Jay, Understanding by
Press, 1981. Design, ASCD, Virginia, 1988.
Krashen, S., The Natural Approach, Alemany Press, Wink, Joan Notes from the Real World, Critical
1983. Pedagogy.
Library of Congress, Books in Our Future, 1984. Wi nogr ad, Peter and Greenl ee,
a Balanced Reading Programo,

Macro Press, Exploring Science, 1992.

Marzano, R., Building Background Knowledge for
Academic Achievement, ASCD,

Alexandria, VA, 2004. Wong, Fi | | nfic Perspettives onfiLBrauage
Learning and Teachero, TESOL,
McCrackens, B. and M., ReadiWaghingtos, DLu19L82. t he Tiger 6s Tai l
NAEYC Position Statement: ARepmp.ondi ngiAbev dlimpiungtPlkonemi c Aw
and Cultural Diversity Childreno, Reading Teacher,
Recommendations for Effective Early Childhood Vol. 45, 1992.
Educati ono, 11/ 95.
Zirkel back, T. , AA Personal Vi ew
i Preeat i ng Reading Di fficultiRealingiMeacheN#ung Chi |l dreno,
National Research Council, February, 1984.
Prepublication Copy, 1998.
Ramirez, D. , AFi nal Report: Longitudinal Study o f

Structured English Immersion,

Wh aThébetical\Wiamewerk, i

Eady®xiti amch ddtee x iTtec Bn o li ogw ,al
Department of Edudin, 1991.

Rico, Gabriele, Writing the Natural Way, Tarcher, Inc.,
1983.

Schooling and the Language Minority Student: A
n Whol e

California State Department of Education, CSULA, 1981.

Shefelbine, J., Learning and Using Phonics in Bdgimn

Reading, New York,
Scholastic, Inc., 1995.

Educational Leadership, Vol. 43, #7, April, 1986.
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ComprehensionCo mpr e hensi on understaraling sot thel ext tthéys have read.

Ulti mately, al | of t he other areas 1in readin
Comprehension is also the most difficult area for all students, and in particular can be difficult

for EL students whéack the background knowledge to understand some of the concepts. While
developing the other areas of literacy will give students the ability to focus on comprehension,
they are not as powerful in building comprehensiodi@t instruction in reading sitegies and

skills. Direct instruction in comprehension helps students name and practice the strategies that
proficient adult readers are able to use unconsciously (for example, visualizing and creating
mental images while reading, or using the headirigsrmnfiction text to gather clues about the

topic). Initially, one of the most important parts of comprehension is for the student to identify
what they dondt wunderstand. Once this has hae
strategies to deslop an understandidgreading back in the text for clues, skipping the section

and coming back, rephiag what they have read, formulag clarifying questions, etc. In

general, comprehension progresses from facteahlling specific information frorthe textto

inferental (reading between the lines) critical thinking (making multiple inferences from

across the text to demonstrate broad understanding within and acrosQextgjehension for

fictional works relies on very different skills thanmfiction text andRSRCplans onexplicitly

teaching techniques for both.

RSRCteachers providdirectinstruction in reading strategies during sagatbupguidedreading

lessons in which students are grouped according to reading level. Teachers mouiap

strategies for each group and give students an opportunity to practice independently with texts
that are at theimstructionallevel. This type of leveled practice is powerful because it requires

that students constantly work within their zorfepooximal developmentWi t h  t he t eact
assistance, students are led to comprehend increasingly advanced texts. When done by a skilled
teacher,guided reading can be a powerful tool for accelerating student learning. Groeips a

formed flexibly atRSRG and students are -grouped every eight weeks (and often more
frequently) based upon assessment results.

RSRCwill also explicitly focus on the skill of comprehensitmough interactive read alouds

and reading miniessons that precede independendirga These lessons give students access to

rich, gradelevel literature and neh i ct i on pi eces. For mor e i nf
approach to literacyplease see Appendix-3for The Rocketeers Guide to Literacy Instruction.

Writing

Children will begin writing their first day aRSRC Writing is often a difficult task for EL

students, because it requir@s application ofanguage rather than the more simple recognition

of words and sentence patterns, which are requiregading. Rocketshipcurrently uses a
combination of models including the Northwest
6 Trait Writing Model, the Lucy Calkins Writing Units of Study and Step Up to Writing for our
writing program.

A writing workshop modeWill give the RSRCstaff a solid foundation of key traits to focus on
in their application of writing and also provide the staff with a specific model of instruction.

This model identifies Gualities seen in outstanding written works. These traits ieclud
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Ideas: The content or main theme. Can be looked at as the heart of the message.
Organization: The internal structure of the writing.

Voice: The personal voice of author comes through, and gives a sense of a real person
speaking.

4. Word Choice: The usef precise, colorful and rich words to communicate.

5. Sentence Fluency: The writing flows together often with a rhythm or cadence.

6. Conventions: Mechanical correctness, including spelling and grammar.

W

We will adopt writing rubricsto focus student learning and give them sjpeéeedback on their

writing. The rubricwill emphasizethe development of ideas, organization and voice, as opposed
to studentsdé and teachersd natur al tendency
grammatical conventions.

However, teachers often require further support depending upon their experience levels.
ConsequentlyRSRC will utilize other writing strategies like Step Up to Writing and Lucy
Calkins Units of Study. For example, Step Up toitiWg provides simplistic models and
strategies to help students to organize their ideas prior to writing. Thus, this model will be
especially helpful to use for new teachers on stalRGRCwho are beginning their writing
instruction. Additionally, theolor-coded organization system for expository writing has proven
quite effective in helping ELs prepare for the task of producing organized and effective writing.

More experienced staff @®SRCwill be able to supplement writing instruction througke tse

of Lucy Calkins Units of Study. These units of study focus on very specific strategies and
elements of strong writing. They give students a chance to take ownership over idea generation
and ultimately lead to writing that is more interesting, ueiqu r ef | ecti ve of a st
higher student engagement in the process of writing. The Lucy Calkins Units of Study will
allow the students &SRCto further develop their writing skills while also giving our staff at
RSRCthe opportunity to gne and develop more as writing instructors.

Writing will be taught as part of the Humanities block and instructional strategies will vary by
grade level. For beginning writers in Kindergarte®, will rely more heavily orshared writing

linked to amentortext, often a familiareadaloud book As our students develop more writing
proficiencywe expect to conduct a st r uwdrkingtbhrdughwr i t er
the writing process obrainstorming, organizing, drafting, editing, revising, amdating an

illustrated final draftall at their own paceln all grade levels, students will develop the ability to
distinguish betweemformative,persuasiveand narrative writing and the different strategies and
purposes behind each style of writndcac h grade | evel wi || intro
understanding of various genres of writing including response to literature, personal narrative,
informational writing,opinion writing,andor letter writing.

SeeAppendix A4 for CCSSaligned ELA scope and sequences across all grade levels.
Math

RSRC sudents will master the basic skjlsomputational fluencyand conceptual understanding
required in the California adoption of the Common Core State Standards. Within the context of
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these standards, students will constantly be challenged to reason and communicate
mathematically, in addition to demonstrating proficiency in all required math standards.
Specifically, teacher s wunbérsehsantalgebrac easahiegy el o p i
abilities. This ap pinabRepottof thdlatienal Maghematicédvisobyy t h e
Paned (USDE, 2%6. cE8en yopng studénds can begin to understand numbers
conceptually, and can recognize relationships among mathematicalptsbhcaccording to
research <conducted at t h eumhén sense nad prilyyleades to T e X
automatic use of math information, but also is a key ingredient in the ability to solve basic
ari thmeti c I;nportgntueteraents of msmbeersse among young children include

linking symbols to quantities, understanding gartvhole relationships, and being able to make
calculations with the same fluency that we stress in readhsga resultof our initial emphasis

on these skillsour studets are more prepared for the rigors mbre complexmatrematics,

devoting more of their thinking to visualizing aratkling difficult word problems As students

progress, this will be constantly monitored and evaluated by the central organizing theme of
preparing them for Algebra, which will drive much of our Math instruction. Some of the main
concepts that we will help our students internalize to be ready to perform Algebra include
understanding multiple representations of data, functions, working migking information

through the use of variables, and inductive re@ggpused to prove equationsAdditionally, our

Assistant Principals will find relevant professional developmerperences for our
math/scienceteachers to improve their practices including observations of highly skilled
teachers, conferences and workshops, and exploring professional literature as well.

In order to focus on deeper comprehension of mathematical concepts, weesibcussion to

help students explainow they reached an answand to defend their process and answers
Students will focus not only on finding the correct answers, but will be expected to articulate
how the answers were derive@ur methods will include handm actvities, classroom
discussion about mathematical reasoning, and sufficient calculation practice to make arithmetic
operations automatic.

Math instructors will be focused on developing mathematical units that are backwards planned
according to a centraHgieveloped scope and sequence based o8 @&Sfor that grade. This

will allow RSRC to focus on creating units that are focused on depth of instruction and
conceptual instruction as well. See Append#6 for sample Math unit pland)RSRC will utilize
Singapore Matf to support teachers planning process.

Science
RSR®s science instruction will be grunded in

18 National Mathematics Advisory Pan€&bundations for Success: The Final Report of the National Mathematics Advisory
Panel U.S. Department of Education: &angton, DC, 2008.

19 Building aFoundationfor Learning in theElementary GradeNCISLA VOL. 1, NO. 2, Fall 2000
20 http://www.singaporemath.com/
2 http://www.nextgenscience.org/
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Science instruction will be embeddeddioth Humanities antath instruction through the use of
thematcally integrated, standardemsedUnderstanding by Design (UbD)nits (described in

more detail below)Integrating Math and Science gives students the context through which to
understand how mathematics relates to the physical wolNdbreover, science marally
integrates into various aspects of matBcience is also integrated into Humanities instruction
through the Shared Reading block where-fiction reading takes placeConsequently, this
integration of subject matter ensures that students wik lgareater exposure to skill areas like
expository texts, scientific notebooks, graphing, organizing data, and many other math and
literacy skills that correlate with science.

The science curriculum &SRChas been primarily organized through the impletagon of
UbD units. AtRocketshipwe have done extensive work to group science standards into robust
UbD Units that covescience topics in depth.

We believe that Science offers a broad array of concepts crucial to student understanding.
Students will discover and learn about the natural world by using the methods of science as
extensions of their own curiosity and wonder. Students will acquirelkdge of the life, earth

and physical sciences from a balanced curriculum, which includes building on their
understanding of science concepts to learn about the logic of the scientific method and
applications of science to the world around them. Studdgttdevelop critical thinking skills of
science: observing, comparing, organizing, inferring, relating, and applying.

All students will be exposed to life, earth, and physical sciences. Our desired outcomes from
science are an understanding of thecpss of scientific inquiry, curiosity about the world
around them, skills to comprehend informational text, and increaseesse$fim from producing

a tangible workproduct as a result of their understanding.

Social Studies

Social Studies instruction will be embedded in Literacy instruction through the use of
thematically integrated, standafdased UbD units. Social Studies are an opportunity to
integrate aspects of our curriculum like Reading and Writing in a contextahatly requires

them. Our use of the UbD framework to design Social Studies curriculum makes the concepts
and academic vocabulary accessible to our students regardless of current reading level.

Key content outcomes for Social Studies includeowledge and cultural understanding,
democratic priniples and civic values, anacademic and social skills necessary for effective
participation in diverse societieisey skills we hope students to learn include the integration of
multiple skills to solve a pregtbased problem, the ability to use informational text, mastery of
academic vocabulary, and increased reading and writing sKillgs curriculum will be aligned
with the State Framework.

Teachers wil/ buil d upon sdnd therworlsl &y poesentingp si t y
history as an exciting and dramatic series of events and issues. Students will engage in problem
solving as they acquire, evaluate, and use information in a variety of ways. Frequent
opportunities will exist for all studentmcluding English Learners to share their language,
cultural ideas, customs, and heritage, thereby providing multicultural dimensions to the
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curriculum. The teachers will provide equal access to the core curriculum for all students
through a variety of @ropriate strategies. The teachers will facilitate the exploration of values
critical to understanding the democratic process.

Arts (Art and Music)

The curriculum will be aligned with the Visual and Performing Arts Framework for California
Public Schols and will include dance, drama/theater, music and visual akt$s will be
integrated into the Humanities blqckften as part of Social Studies contamid also taught
through our enrichment periods.

All students, including EL, Gifted, and Speciau€ation will have equal access to the visual
and performing arts core curriculum, with modifications rteeet their individual needs.
Integrated instruction will be delivered by the regular classroom teacher, as well as by the
enrichment staff. The Statas effectively identified key standards for the visual and performing
arts. Those standardsll guide the integration of arts into the curriculum. Through a process of
unpacking and prioritizing content standards for the four core content areas, seadher
identify opportunities to integrate the arts into those curricular areas, and will build unit clusters
that maximize student exposure to and engagement in the arts.

SeeAppendixA-7 for exampleScience, Social Studies and Art units.

SocioEmotional Learning

We believethat RSRC students must mastdroth academic skills and necognitive skills
essential to the whole child: goal setting, perseverance, critical thinking, problem solving,
creativity, and communication. We provide an environment wistoelents develop into
confident, seHmotivated, competent, and productive Jibmg learners. We know high
expectations lead to higher student achieverffeBur students possess the habits, skills, and
characteristics necessary to succeed in collegdayahd, as contributing citizens of theenty
first century. RSRC aligns with research that supports ramgnitive skills as essential to
success. Carol Dweck argues that a growth mindset, in which abilities can be developed through
dedication and hard wi, affords the individual resiliency and a love of learning that carries
throughout life”® Rocketship parents who have older children attending other schools comment
that their children enrolled at Rocketship demonstrate far more ownership and reshi@mcy
their other children who have not attended a Rocketship school. We enable this growth mindset
in a few ways:
1 Home visits:RSRCculture begins with a home visit with the family and potential student
from aRSRCstaff member. Home visits create a leaghpartnership between families
and our teachersTeachers come to know the unique strengths and character of each
student and their families while parents learn strategies for helping their student reach the
individual student learning goals -developedby students, parents and Rocketship

% Cotton, K. (1989).Expectations and Student Outcomé&ortland, OR: Northwest Regional Educational
Laboratory.

Bpweck, C. fAWhat i s Mimtg/snadsetanlinsdcorawhhtiaittaboet/indetml. Acoesseda t
September 10, 2013.
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educatorsAf t er enr ol | ment , our studentsod parent
that reinforceRSRC practices and values; furthermore, they commit volunteer time to
support their st udeisiflexble and domesantaivarietysaof formdh at t
such as accompanying students desg trips, attending RSREmmunity events, or

providing assistance with class projectsPlease see Element D below for more
information on parental involvement at RSRC.

1 Core valuessRoc ket shi p&ds respecterespomsibilitye persistence, and
empathy helpcement this ownership of learning by students and their families (see
Appendix A8, for a full description of our core values). We reinforce the core values in
evay classroom and in all common spaces. There is a common language at Rocketship
that reminds our students of the common vision for success both academically and
behaviorally. Each day begins with a Rocketeer Launch, during which all classes gather
to say he Rocketeer Creed (our daily promise to live by our core values) and sing a song
that highlights one core value per month. Parents frequently participate in the Rocketship
Launch teeAppendix A9 for photosof a Rocketeer Launch). To further individualize
core values, students reflect on their own exhibition of core values as they fill out their
ownbehavior reports and give themselves a s

Ownership of Rocketship core values exteridspersonalized learning and eaftschool
individualized practice time. We want our students to learn to be persistent, even when faced
with difficult tasks. We believe that persistenceombined with taking responsibility for
individual success, willdewelop motivated, seld r i v e n, and Agrittyo i
individuals develop a growth mindset that drives them to succeed in higher education and life.
Independent oubf-school practice reinforces these skills. We design assignments for students to
complete during out of school time to include some common elements: differentiation, spiral
review, and targeted practice of recently taught skills. Homework also covers both math concepts
and factfluency in addition to reading skill and comprehension prectvriting, and grammar.
Teachers regularly review homework with students.

Starting in school year 2012013, we implemented Positive Behavior Interventions and
Supports (PBIS) networwide. The fundamental purpose of PBIS is to create learning
environmets that are more consistent, predictable, positive, and safe, which helps our students
develop their soci@motional intelligenceSeeAppendix A 10 for a description of our PBIS
approach.) One key component of PBIS is implementing a -soeational learimg (SEL)
curricul um. We i mpl ement the AKiidthoughgade urri c
two), and the ARULERO approach in upper grade
curricula is to help students identify, communicate, andlatg feelings, as well as develop
appropriate social skills. RULER was developed at the Yale University Center for Emotional
Intelligence. The Yale Center for Emotional Intelligence uses the power of emotions to create a
more effective and compassionateisty. The Center conducts research and teaches people of

all ages how to develop their emotional intelligence. Emotions drive learning, detialong,

creativity, relationships, and heafth.In turn, we believe that developing the emotional
intelligene of our students enables improved goal setting, teamwork, perseverance, critical

% From the Yale Center for Emotional Intelligence, accessed on September 29, BB 3/ai yale.edu/ruler/
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thinking, communication, creativity, and problem solving (2gmendix A1l for research
regarding the efficacy of the Kimochi and RULER programs

Transitional Kindergarten

For students in transitional kindergarten (TK), students attend school with roug&0/f28ow
Rocketeersand engage with certifiegtachers and an assistant teacl@re instructional
components of the day are taught using research loasedula and strategiesAs part of the

daily schedule, students rotate among smadup instruction froma teacher and/or assistant
teacher; Online Learning Program (OLP) time; and center time (e.g., dramatic play, sensory or
fine motor skills work, et.). Within each classroom, we group students by skill level or into
small group activities, allowing the teacher and assistant teacher to move throughout the room in
support of students individually or to pull out small groups for targeted instructioenWh
students demonstrate mastery on a standard using an Online Learning Program or
developmentally appropriate assessments, they move on to the next standard or program. When
students demonstrate mastery in the classroom, they-greuped for targeted struction. For
example, students hawsecesdo core instruction through a whole group phonemic awareness
and phonics block, and then are supported and challenged in small groups and differentiated
independent workSeeAppendix A-12 for a transitional Kschedule and sample unit.

| Approach to Academic Instruction \

A sample student schedule (second gradéRSRCis as follows:

Time Activity

7:5571 8:05 LAUNCH 1 daily schoolwide kick off
8:057 8:20 Breakfast and Community Meeting
8:2071 11:20 Humanities

9 Includes Science and Social Studies thematic units
9 Targeted small group instruction
11:2571 12:10 Lunch and Recess
12:157 1:45 Math
1 Includes Science thematic units
9 Targeted small group instruction

1:507 2:30 Enrichment Center
91 Physical Education and/or Art, Music, etc. (depends
on the day)
2:3571 4:00 Learning Lab

1 Online adaptive curriculum (50 mins)
1 Leveled Reading (3 mins)
1 Targeted 1:1 and small group tutoring (30 mins,
optional based on a student qualifying or not)
4:007 6:00 After School Program (Optional)
1 Additional tutoring based on Rtl assessment
1 Homework Help
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Please sedppendix A13 for a more detaileddescription of a typical day in school ftris
sample scond grade student.

Personalized Learning

RSRCwill provide instruction and tutoring in ratios that maximize student learning.
Personalized learning RSRCis geared to provide the right student with the right lesson at the
right time through the right instructional methdgiecauseRSRC utilizes a bénded learning
approach which emphasizggrsonalizedlearning, the configuratiorof a classroom is far
different than that of a traditional elementary schod&®ee Apendix Al4 for additional
information regarding blended learnin§ee also AppendipA-15for a case study written by the
Dell Foundation in 2012 describing ttieen currentise of Blended Learning Rocketshig?

Our studentsare exchangedbetween a Humanitieeeacher(ELA and Social Studiesndor

Sciencég and aMath teacher Math andScience). Additionally, these students spend a portion of

their day in the Learning Labl'he Learning Lab is a combination of a computer lab and tutoring

center. Thereisafud et of | eveled books where students
nghto | evel (the top of their indepadagvent r eas
online programs that allow students to access instruction at exactly their current level of
understanding.

We have selected the programs used during Legulraiy based on their ability to adapt to each
student 6s skilll l evel. I f a student i s struc
adjust the pacing and content the student presented in order to target additional practice until the
concept $ mastered. Current Online Learning Programs QLP9 for math include STMath,

DreamBox and iReady for MatiCurrent OLPs for reading include Accelerated Reader (AR),

iReady for Reading, and Lexia. PleasseAppendix A16 for descriptions ofeach of thes

software packages While these are the OLPs currently in use, Rocketship is constantly
searching for best in breed programs and reserves the right to change programs as it sees fit.
Please also se&ppendix A17 for a research report regarding the @dtiy of DreamBoxan

OLP whichRocketship has used for several years

Use of Thematic Units

At RSRG we believe that students benefit from having core subjects integrated throughout the
day. This prevents subject areas fradmecomingisolated areas of learningut rather,academic
content isintegrated throughout all subject aredsough the use of thematic unitnd
consequentlystudents are able to learn that all skill areas (reading, writing, math, science, social
studies, etc.yely upon one another in order for true learning and academic achievement to be
accomplished. Moreover, through this approach, students are better able to more rapidly gain
fluency in English and build vocabulary beyoadsolelyfunctional usagé® Consegently, we
approach our instructional assignments for teachers and students in the same manner.

% Not all of the information included in this case study is repriegize of exact practices for RSRC. However the
study is illustrative of blended learning practices at Rocketship.

%8 Collier and ThomasLongitudinal Study of Successful Programs $@mcond Language Learners, 1995, Johnson,
M. J., & Janisch, C. (1998Lonnecting literacy with sociatudies content. Social Studies & the Young Learner
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The science andocial studies instruction &SRCis based on the Association for Supervision

and Curriculum Developmentdéos UbhPASECDappUowadehst
approach is a framework for creating a curriculum based deep understanding sfandards.

UbD has been shown to develop studentsd reaso
To develop our curriculum based on the UbBniework, we started by backwards mapping of

the CommonCore standard§CCS§i nt o a set of Opower standard:
focus on core ELA and Math standard§he CCSSmuch more rigorously focuses on wl
understandings and learningbus, this heightened level of focus and simplicity within our
curricula, as well as the backwards mappingC6fSSfrom 5" grade to Kindergarten, ensures

that our Rocketeers upon graduation will be thoroughly prepared for radadé®| and oitrack

for college.

We then use the same backwards mapping process wilthettie€Generation Science Standards
and CA state standards to identify the main objectives in Science and Social Sasgiesially

as the Social Studies content for our studestegion and often communitgpecific For
example, at some point in the grade level curricul®8RG it is likely that a unit will be
focused on Cesar Chavez and his work for equity with Latinos in Califovd&athen developed
units and lesson plans withia&h unit to focus on these major objectives. As we develop these
units, we focus on correlating these unit objectives with literacy and math objectives that are
relevant to the core unit as well. We have been refining these unitauftple years yetwith

the transition taACCSSand Next Generation Science Standawis are now rebuilding many of
these units and in the 201% school year we will have the first UbD units correlated with the
CCSS In subsequent years, we will continue to refine andtadtlese unit@s more teachers
contribute to the richness and learning techniques of each unit and leSseAppendix A18

for sample UbD scope and sequences aligned@@BS.

Each classroom teacher is also responsible for various objectives epatdihg on their
homeroom, may include literacy objectives combined with science and social studies objectives
or math objectives combined with science objectives. This accountability to multiple subjects
ensures that teachers are instructing variougstdthroughout the day.

The integration of science and social studies in the core litenadymath subject areafiow

students to make connections across multiple subject areas. For example, one of the most
important skills a student can learn fronese classes in the primary grades is how to effectively
read norfiction text in the content areas (Pressley, 2002). The integration of literacy and
science and/or social studies allows students to further develop these skills. Students will be
faced wth a multitude of classes throughout the rest of their lives where this skill will be central

to their understanding of the content and ultimately their enjoyment and performance in the
subject. The critical skills of determining the organization of afration text, identifying and
understanding key vocabulary terms, and actively summarizing are skills that are not easily
learned when reading fiction. Likewise, another important skill that students can learn from the
integration of math and science #&wdsocial students is the application of mathematical
concepts and equations. Students are able to translate a static equation into a meaningful real
time experience, which allows them to better retain and apply this knowledge in futdigereal
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situatons. This ability to apply mathematical concepts outside of a controlled classroom
environment is a crucial lifskill for the success of students as they mature and grow.

RSRCteachers teachnultiple UbD units a year During the sciencélock, studentsare engaged

in investigations, reading néfction leveled texts related to their topics, writing both narrative
and expository pieces relevant to the unit, and learning using a variety of GLAD strategies
including pictorial input charts, expert grougsd cognitive content dictionarie.wo of these

UbD units culminate iman Exhibition Night, where students present their leanings to their
parents and community members.

Studentswork in cooperative groups, and often use hawmsmaterials to reinforceheir
understanding of scientific concepts. In order to facilitate a research and d{bhgséeg
instructional model, teachers implement and reinforce clear rules and procedures for laboratory
work. These procedures ensure the safety of students, whileirgllahem to learn and
investigate in a dynamic and collaborative environment.

Teachers incorporate fictional and expository text into their science instruction. In addition to the
use of leveled readers, students will regularly be required to writefioitim and norfiction

text in relation to their experiments. For example, third grade students studying extinction and
evolution (see related course objectives, below) might write fictional stories about an extinct
species, and will write lab reports dreir investigations with rock layers and fossils. Math will

also be integrated into Science through the use of graphs, charts, or drawings to show findings.
Students will regularly be required to orally articulate their findings.

In addition, atRSRCwe believe that students need to be exposed to their natural world. There
are a plethora of things that can be learned from students spending time in nature, which is often
difficult for many of our students as they grap in an urban environment. Cewqgiently, a

unique and important component BISRC science curriculum is exposing our students to
overnight camps. These camps occur'fradd 3" grades and some occur iff §rade as well.
Through partnerships with several nature organizations, wakdeeto expose our students to
several important scientific standards and help them gain a deegderstanding of these
concepts.

Extended Analysis Project:

All 5th grade students complete an independemgfrouplearning project before graduating from
SthgradeaRSRC We <call this the fAextended anal ysi sc
students between this project and the thesis projects that some college students complete in order

to graduate from a fowrear university. Recent studesé\eloped project titles includét Gr e e k

myt hol ogy is important to the development of
society and should not be rebtirciceed; can®Weo sh
do not have to have a neiyatimpact on socig;0 and fAWe must prBotect t|
this project, students have the opportunity to work-amene with an adult mentor to conduct

research and analysis on a topic of their choice. Students must develop and articulatentheir

At hesi so or stance. The goal of this assignme
explore areas of learning not pursued in depth during arfRSRC SeeAppendix A19 for an
exemplan e xt ended analysiso project.
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Data Driven Instruction

Assessments

All students are assesseftthin the first foursix weeks of the school year in orderdetermine
performance relative to grade level standad national normsThis is a critical step in the
school and teacheroés ability to immediately
RSRCwill use a suite of Math and Literacy assessments such as the NWEA MAP assessment,
the STEP literacy assessment, math and BeAchmark assessments, dndveekly formative
assessmentdigned with theCCSScreated via llluminateAll of this data is used to identify our
students who fall into the Below Basic or Far Below Basic quinakesvell as identify the

overall achievema level of each studerdnd consequently, the appropriate levels of instruction

and groupings.

RSRC uses both the NWEA and the STEP® assessment developed by the University of
Chicago. The former allows usto measorar st udent s O ationalfnormsife ncy a
CCSS performangce and the | atter provides teachers w
reading ability, both in what theCSSt er ms Af undament al skill so an
skills. These assessments drive decisions about eheattudents need additional classroom

support or tutoring.

RSRCstudents, parents, and educators understand what students are learning and enable students
to set and meet goals linked to CCagned standards and assessments. Near the beginning of

the yar, teachers use standardized test data and data from the NWEA assessments to understand
the baseline achievement of their students along with specific areas of strength and weakness. To
assess whether students are on track to make significant gainstderyear, wexdminister the

NWEA assessmerdt the beginning, middle and end of ye@fe also conduct additional-bi

monthly standardaligned assessments of each student in reading, writing, and math

Quarterly Data Days

Following administration of hese bi-monthly interim assessments, the teachers, Assistant
Principal, and Principat RSRCwill have a full day of professional development that is focused
on the analysis of the interim assessment data.

As a key component of these data daygache identifiesoverall positive trends of the entire

class and challenges as well. This exercise then leads the teacher to begin to identify specific

60f ocusd students that are within these challe
the teaher begins to dig deeper and identify specific instructional areas that have been
challenging for these students. The teacher then sets academic goals for these students that they
are intended to accomplish within the next four weeks and eight weekeg (@oals are also

entered into the rBfessionalGrowth Plan (PGP. The teacher then begins to develop an
instructional plan for these specific students, which is intended to be applicable to all students
that are facing similar challenges. However, tlgecdic plan is intended to ensure that the

student will realize the goals that have been set for them in the next four and eight weeks. Thus,

27 http://www.nwea.org/
% https://uchicagoimpact.org/step
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by focusing indepth on one student within the challenge group, the modified instruction should
be able to positely impact the student achievement of all students within this grdbgpe
Appendix A20for artifacts from a quarterly data day.

Goal Setting
After teachers analyze the data from diagnostic interim assessments during quarterly data days,

students andeachers work together to set and/or revisit goals to help ensure that all students are
on track to make one and a half years of progfessnore)in both ELA and math during the
school year.

Students review and discuss individual progress after eastnindssessment period. Teachers
prepare and review data summaries with students to identify places in which performance is on
track to achieve established goals and areas in which improvements are needed. Teachers also
communicate with parents (via parteacher conference, phone calls homejads, notes in
backpacks, home visits, and other mechanisms as needed) about student goals. Students and
teachers discuss goals so that students can understand the progress needed. In addition, students
set weeklygoals for their individual learning practice on Online Learning Programs (OLPS).

Below we describe the process for individual goal setting for both overall learning goals and
goals for OLPs use:

1 Overall learning goals: Each classroom or gradievel publicly tracks a number of class
based and individual goals, including progress toward ELA and math benchmarks, as well as
sight word recognitionprogression in STEP reading levels, letter/sound mastery, and more
All of these assessments are aligned whiln Common Core State Standarfach teacher
defines his or her specific dati@cker approach, but all Rocketship classrooms display
individual student goals and progress to student goals. For example, sesreartss use
frogs that jump from lilypad to lilyp a d ; others wuse fArocketship
mascotsgeeAppendix A-21 for aphoto of a classroom goal tracker).

1 Online Learning Programs goals:Each student sets individualized goals for the week i
their Online Learning Programs (OLPs) Log. These goals focus on progress planned for each
student during computdrased learning experiences. The OLP Log is designed to help
students set and track progress toward their individual goals and build ahabdwing
quality work. OLP Logs help the Individualized Learning Specialists (ILSs) hold students
accountable for their independent work. The OLP Log can also help build communication
between classroom and online learning when teachers guide studsetisnip weekly/daily
goals and check students6é Logs weekly for q
OLP Lab Logs, which are kept in the Lab for fall semester. In the spring, as a reflection of
their ownership of their progress, students in gsade through five begin to keep track of
their own OLP Logs second semesgxe Appendix A22 for example OLP goals.

At Rocketship, we celebrate progress toward individual student goals. Every week during the

Rocketship Launch/Landing Time, we celebrathievements and give out awards based on
growth and masteryror example, wmayaward Reading Capes to the classes withgtkatest
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progress on OLPs (e.pssons passed in iReadg),we maya w a Mdth Mie d a b thedclags
who demonstrated the grestt@roficiency on a recent formative assessment.

Rocketship highlights the connection between individualized goal setting and success in college
by focusing on college readiness from the first day our students enter our schools as pre
kindergarteners. Quhallways are lined with college banners, and each student belongs to a
homeroom named for a Spartand | & Gae JoseaateoUniverQity . g . ,
Community members speak to students about college and broader experiences related to college
attendance. Students and parents participate jointly in college visits to experience the excitement
and diversity of a college campus. As a result, all students believe and #vgbebey will go to

college. Seédppendix A23for a picture of college banners in a Rocketship hallway.

St udent sidshgead with paents througiCSSaligned report cards that are shared with
parents online as well as printed out for parent conferences which occur three times annually.
SeeAppendix A24for a sample report card.

Data Tracking Tools

llluminate

The llluminate platform provides educators with easy access to assessment items, and supports
the scoring and data capture of assessments l(lbe@nate screenshot Appendix A25).

Through llluminate, educators can select standaatigned assessment questions, create their
own assessments, deliver them to students, and easily score them using the program. These
college and careeready aligned digital resources ensure that educator effectively measure

the progress of their students and modify their approach as needed.

Schoolzilla

Rocketship uses the cloddsedSchoolzilladata warehouse and reporting system to collect and
organize student dat@ihis system provides reportirigolkits and beautiful, easy to use reports

and dashboards that are accessible and informative for educators. The reports translate simple
data into actionable information that educators can use to modify their instructional
approachSchoolzillaincorpordes data fromstate assessments student assessments

in llluminate, and a broad set of other data systems across the organization to allow educators to
access and understand the needs of their students in real time. Through th8amemlaflla, a

teacher can quickly gain an understanding of which students have mastered a particular standard,
and the next day group them differently for small group instruction -teaeh to students who

have not yet gained mastery.

Schoolzillafacilitates communications between teachers B85, by providing more timely
status wupdates of a studentds progress, and
content and activities durintiered interventionshat are targeted to meetthtes dent 6 s s pec
learning needs.As the diagram below indicates, Schoolzilla enables teachers to further
individualize instruction during a studer@tier Il Response to InterventiomlRi]) sessios with

ILSs. At the end ofier Il sessions, tutorscaelave notes regarding a st u
to provide teachers with more timely updates as well as update them during Common Planning
Time, which occurs daily with ILS staff and teachers within a grade leBeth ILSs and
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teachers are #&m ableto make better use dfer Il sessionsfo assist each child with hisgr

specific learning needsMor e t i mel vy, targeted interventi on:
progress and increase the likelihood of successfuediation. Content from the R tab is
automatically |inked and integrated with the

Approximately every @ weeks our teachers reassess to show student progress. This is translated
visually by the staff into data displays for each class, showinigh students fall to each
quintile from Far BelowBasic to Advanced.This data is then used to adjust classroom
instruction and to identify students in need of more focused support to make adequate progress.

Teachers will also collect data from $diwilla which enables educators to sort and identify
students into different small groups, by using different critefigachers will also collect data
from the universal screens at a macro and micro IeéMaky then use this data to select and
group stidents for intervention.

Our objective is for Schoolzilla to be a continualiydated repository of student assessment data

which is sourced from online learning programs, benchmark assessments, formative assessments
given by teachers, data gathered friutoring, CCSSassessments (i.e. Smarkalanced), and

more. Assessment data tken used by teachers and school leadeesdos e s s st udent so
proficiencies and remediate their deficits.

In addition todata entry, Schoolzilla provides educatorgith both highlevel and detailed
comparisons of student achievemer@omparisons can be made by school, by grade, by
standard, and by month

Key benefits of the data analysis that Schoolzilla provides include:

M Realtime feedback on student progresBeakttime assessments from online curricula an
external online assessmdrdsr e avail able for teachers to ¢t
progress.

1 More effective lesson planningDashboard information gives teachers usefuitent and
context for plani ng | essons based on studentsbd <curr
allocate instruction time for key topics, and regroup students based on mastery, as
appropriate.

1 More targetedpersonalizednstruction Teac her s have a | asogrees, dee
to deploy for personalized instruction and student achievement. Having more resources at
hand (without adding complexity) gives teachers more options to help students succeed.

1 Datadriven assessments of teacher effectivenéldsachers and admitigtors have access
to more assessment data. With more ways to assess students, teachers gain more insights
into the effectiveness of their teaching methods and practices.

Through the purposeful integration of Schoolzilla with Data Analysis professiemalapment
days, teachers &#SRCare able to fully analyze their student achievement data and progress.
Moreover, following this analysis, they are quickly able to find solutions and next steps
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involving the multiple resourcesILSs, online curricula, irclass objectives/interventions,
focusing on a particular instructional objective with the Assistant Principal, etc.).

SeeAppendix A26f or screenshots il lustrating much of

Intervention Learning Plans

Teachersaand school leademetermine intervention plans for groups of students in intervention.
They use assessment data to deterrmaasurable goals that are realistic yet ambitious fe8a 6
week period, classroom modifications, computer curricula focus, and explicit goatheand
correspondi ng tpacemglishwitheach studentl L SO s

Assessment dat&tl content and the integration of results from online learning programs are
important inputs into this plan.

Response to Intervention

Response to Intervention (Rtl) describes both a service delivery model and eligibility criteria for
specific learning disability (IDEA 2004). In a report prepared by the National Joint Committee
on Learning Disabilities (2005), the Committee identifieceter cor e component s

Application of scientific, researedhas ed i nterventions; (2) measur
these interventions; and (3) use of Rt | dat a
also describes an eligibilityriterion for special education. This criterion is found in IDEA 2004

Sec 614(b)(6)(B). The | aw states; Aln deterr
disability, a local education agency may use a process that determines if the child responds to
scientific,researcib ased i ntervention as a part of the e\
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RSRCO s T-Thier Response to Intervention Approach

Tier 1: Small Group andPersonalizedhstruction in the
Classroom

Bi-Monthly Formative Assessments

/ PersonalizedLearning Plans
Mentoring For students not making adequate progress, teach
For classroom wide concerns write Personalizedlearning Plans outlining goals an

Assistant Principalvorks with methods in the classroom and during Intervention

classroom teacher to suggest
changes in instruction and

determine targeted Professional v
Development for that teacher

Tier 2: Intervention
For studentsiot making adequaer ogr e s s ,
conductdaily targeted interventions.

/o

Students making Student atches up to
progress, but will not peers in identified
catch up in one cycle, areas and exits

so studenis re Intervention
assigned to Tier 2.

Rtl Rationale

Discontent with the IAchievement model as a means of identifying students with learning
disabilities stems from three majdeficiencies with this modél the unreliability of discrepancy

scores, the inability of IQ scores to predict student potential, and high misidentification rates
(Vaughn, LinarThompson, and Hickman 2003long with these deficits, the KAchievement

model usually identifies studestafter they have experienced academic failuFlis remedial

approach to intervention stymies more preventative measures and frustrates service providers
who are forced to wait for students to fail before interven®aich ThenmBefore They Fall:
Identification and Assessment to Prevent Reading Failure in Young Chiltivegeson (1998)
summari zes the research base that echoes t he
findings from recent reading research is that childrbn get off to a poor start in reading rarely
catch upéAnd the consequences of a slow sta
accumul ate over timeo (pg. 1) . |l nstead of a r
prevention of learning diffidties by providing early interventiobefore students experience
academic failure. With mounting evidence from both basic and applied research indicating the
effects of a remedial approach to service provision and special education eligibility crieeria, th
preventative approach employed by Rtl seems a more viable alternative.

Core Components of Rtl

Rtl describes a teafmased,systematic process where st@ifovide early intervention. The
efficacy of this instruction is assessed using frequent progresisomiog, which in turn informs
decisionmaking (Vaughn, LinalThompson, and Hickman 2003). The most frequently used
service delivery model is the thriered model. In Tier 1, general educators use a research
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based core curriculum. This first level shibideally provide adequate instruction for 80% of
student s. I f a student does not Orespondd to
services. Tier 2 services supplement the core curriculum and provide students with extra practice
using aresearckbased interventionn lettersound correspondence, phonological awareness,
fluency, vocabulary, and comprehension. Tier 2 interventions can either be provided in a general
education or in a pullout setting, supporting-18% of students schoalide. If a student
receives Tier 2 services and continues to need support, as measured by frequent progress
monitoring, the learner moves to Tier 3. When a student moves to this level of serdice
doesnot demonst r ad specia c¢ducptioavalwationpmay lge coaduced to
determine eligibility for formal special education services (National Joint Committee of Learning
Disabilities 2005).

Other Potential Benefits of Rtl

Rtl has many potential benefits for studefrom diverse economic, linggtic, and cultural
backgrounds. This model promises to provide equitable access to standards based curricula for
all students and reduce identification of students with learning difficulties. For example, students
with diverse backgrounds are often ovpresented in special education (Department of
Education 2007), and this model could help ameliorate this longstanding problem. In the article
Cultural Considerations with Response to Intervention Moddlager and Edwards stathat

Rtl iéhas d r gploations dor dultmrally and linguistically diverse students who

hi storically have been disproportionately o0Vg¢
models hold promises for preventing academic failure by providing support for culturally and
linguistically diverse students e f or e t hey ul®8 er achieve. o0 (pg.

Not only can Rtl help increase equity in schools, it may also promote collaboration and shared
responsibility between service providers. Rtl, when preceded by an equalization of funding,
training, and support, may help break down the historical barriers between general education and
speci al educati on. This approach also offers
relevant o data beyond st andfimanbasecduldtutdizeta s cor
variety of assessments, including curricutbased measurement, distrwetde benchmarks, and

teacher created measures to assess student growth (National Joint Committee of Learning
Disabilities 2005).

Rocketship Education Respase to Intervention Model

Revisions to the Elementary and Secondary Education Act (NCLB) and the Individuals with
Disabilities Education Act specifically allow coordination of all general education, categorical
and special education services. Althoughgteage of California still uses a traditional, separated
categorical and special education organizational structure, federal law and implementing
regulations, along with precedent in other districts in the state of Califargeacurrently
interpreted asllwing coordination of services under Response to Intervention.

The RocketshipResponse to Intervention model is intended to systematically coordinate regular
and special education assessment and services to below grade level students. The pugose of th
model is to provide -Biered assessment, intervention, and support to all at risk students as early
and effectively as possible, consistent with Rt€ model. The expected outcome is that, over
time, more students would progress from at risk statusrtctibning within a normal range for
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grade level standard, and far fewer students would ultimately need formal special education
assessment and service. This model is also intended to address the achievement gap between
below grade level English Learnelsgarning Disabled students, economically disadvantaged
students, and students of color; and white and Asian, English speaking, economically advantaged
students. A growing body of research supports the contention that coordinated, intensive, early
interventon promotes advancexhdequitable student achievement

The Rtl model is designed to coordinate assessment, instruction, and evaluation and coordinate
all available support and instructional services for below grade level students. It is designed to
make more efficient use of existing resour@eme, money, materials, expertise, and stafi

better address the needs of below grade level students.

All of the individual programs necessary for implementRi exist in current practice. All
necessary fundg, programs, access to training, and staffing are currently available under
existing law. Assessment, instructional strategies and materials, schedules and groupings, and
Rtl teammakeup may vary from site to site depending on the instructional needs of the students
and the expertise of the staff.

PleaseseeAppendix A27forRoc ket shi p6s Response to I nterven

Essential Elements of Response to Intervention
There are, bwever, several necessary elements of the educational program that are essential to
successfully implementing this model, including:

1. Consensus Building: A professional, institutional commitment to all students
meeting or exceeding graddevel standards.Staff must truly believe and be willing to
put into practice the belief that all students are capable of meeting or exceeding grade
level standards.

2. Universal Screening and Progress Monitoring: The use of datdriven decision
making to inform instructional decisions,allocation of resources, and instruction.

Staff must initially assess all students upon entry into school, and assess student progress
on an ongoing basis, at a minimum three times per year, collect the data, analyze the
results, and design ittaction to meet current student need.

3. Early Intervention: A commitment to systematic early literacy instruction.
Intervention must begin at the earliest possible opportunity, in most cases upon beginning
Kindergarten. An extended or full day Kindergartprogram is essential for full
implementation of the model. Kindergarten and primary grades staff must be trained in
and provide highly effective piigeracy and literacy instruction. Support staff, both
remedial and special education, must be traingmdwvide effective and developmentally
appropriate assessment and instruction at the Kindergarten and primary levels.

4. Collaboration between all instructional staff. Regular classroom teachers, remedial
and support staff, and special education staff mestmegularly to examine assessment
data, determine appropriate instructional strategies based upon that assessment data,
develop plans and schedules for instructional groupings, aadaleate progress on a
regular basis.
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5. Understanding that support and nstruction for at risk students must supplement,
not supplant regular classroom instruction. Response to Intervention suggests-a 3
tiered model for support. Optimal support and intervention for below grade level students
starts in and continues in the réaguclassroom. Regular classroom teaching staff must
commit to differentiating instruction to most effectively address the needs of below grade
level students in the regular classroom. If additional support and instruction by support
and special educatiostaff is needed, or if special education services are warranted,
differentiated instruction must continue in the classroom in coordination with support and
special education services. All at risk students should receive basic skills instruction in
the reglar classroom, by support staff, and in an extended day setting. For greatest
impact all of these services should be coordinated.

6. Commitment to longterm professional development.Current staff seldom has the
professional knowledge to fully implement abpects of an effective instructional
program for below grade level students. The school as an institution must commit to
identifying effective instructional strategies and providing the professional development
to train staff to use those strategies.

The Response to Intervention Team

The work of the Response to Intervention program is guided by a Response to Intervention
Team. This team provides coordinated staff work to assess all students upon entry into the
school, determines need for all students s==& as below grade level, assigns services and
develops schedules, and monitors progress. Rthdeam isled by the Principal or Assistant
Principal and school psychologisind also includes the Individual Learning Specialists, general
education classmn teachers, and any and all staff providing direct instruction or service to
below grade level students.

Members of theRtl Team meet regularly to guide the work. The meeting time is essential to
train, assess, analyze data, determine instructionas nelethin materials, and develop schedules
and instructional groupings and assignments.

The StudenBupportTeam focuses on individual at risk students within the greater context of the
whole schooRtl program. This focus fosters collaboration betwdwnregular classroom and all
support and special education staff and services. The significant revision of Shuqbgairt
Team guidelines and procedures must be addressed in the Response to InterventioSeeodel.
Appendix A28 for sampleStudentSupportTeam forms.

AssessmentJniversal Screening and Progress Monitoring

All students are assessed upon initial enrollment in schtsdhg universal screens suchthe
STEP assessment, NWEA MAP, and/or AIMSweb, students are identified for Rtl eligibility.
Please also see Element C below.

This data collection and analysis process requires the implementation of a-wileol
assessment, collection, and analysis system.

Eligibility Criteria
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All students assessed as currently below grade level standards based upon the data from the
multiple assessment tools are eligible for services undeRthenodel. All law and policy
guidelines for other eligibilitie¢special education and English Leapn@ust be adhered to, but

are secondary to determination of relation to grade level standards. These legal and policy
guidelines are no longer the highest priority for determination of need for service. The Response
to Intervention Team uses current assesnt data to determine need based upon relation to
grade level standard, to develop instructional and support strategies, and as the next priority to
determine eligibility for formal special education services.

Provision of Servicesinstructional Strategies and Materials

RSR@ sschool model is a full Response to Intervention model, providing three tiers of
intervention for students in need of additional assistance. For students determined upon initial
assessment to be below grade level standards, th@r®esp Intervention Team employs the
threetiered approach and determines appropriate service and staffing. Delivery of service is in
the least restrictive, most appropriate settiggneral education classroom by the general
education classroom teachegeneral education classroom supported by additional pullout
instruction, both augmented by extended day instructmma special day class setting.
Instructional strategies will include best practices as determined bytltstaR. This approach
requiresa very high degree of collaboration and coordination between the general education
classroom teacher and support staff. Regular grade level planning team meetings, staff meetings,
and Rtl team meetings may be used to support the collaboration necesgday woordinated
instruction. Bitmonthly interim assessment results are analyzed to identify students who are
failing to make adequate progress.

The first tier of intervention is in the classroom. Guidedding groups will often be used to

deliver these more individualized objectives during normal classroom instrutdiali students,

while teachers will also run small skileased groups for students in need of tier | interventions.

The second tier of intervention in Learning Lab will be a daily kgralup intervention with a

groupof students with similar needdf classroom modifications arteér Il interventions fail to

help a student make adequate progrssslents will receive tier Il intervents. At this stage,

students magnter the IEPm@cessOur | EP6s refl ect academic goa
goals for that grade level. Providing these three levels of intervention &8R€E€to serve the

most struggling readers more effectively than traditional elementary schools.

Tier 1 General Education Classroom:

Teachersuse researcheoased curricula with all students in such a way that at least 80% of
studentsshould beable to access and master the skills and concepts talightherdormally

assess student progress after 8 wedksstruction. Students who do not respond adequately to
the initial instruction receive additional modifications and support in the general education
classroom. These modifications may include adjustments in intensity, duration, and frequency of
instruction.  Teachers may meet with smaller groups more often for longer periods of time.
Teachers may adjust instructional strategies and materials as well.

Regular classroom reading programs use a balanced literacy approachegulér guided
leveled readig. Regular classroom math programs use Singapore,Mafiplemented by a
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variety of direct instruction support programs. Tier 1 interventions include increased frequency
small group instructionincluding flexible, skitbased small groupa the regular classroom.

RSRCoffers all students the opportunity to participate in our Learning Lab daily. The purpose
of the Learning Lab is to provide students with additional practice in Literacy and Math at
exactly their current level of instruot.

Tier 2 Continued General Education Classroom instruction supplemented by support
services instruction

Students that are not responding adequatelydpl instruction even with accommodations and
modification in the general education classrqoon who are identified as significantly below

grade level in the first round of assessments, are then assigned to a period each day that includes
significant small group tutoring (intervention) timBuring this time they work directly with an

ILS on thespecfic skills they are lacking.ILSs are provided with a very specificv@eekplan,

designed by Rocketship Educatiaronsisting of evidence based interventions, usirajegies

and approaches to getudens to meet their target at the end eB6@veels. In 68 weeks, when

we assess again, we measure to see if meaningful progress has been made by the Intervention
students. If the student still is not making adequate progress, weandyct a Studentupport

Team.

Tier 3 The Response to InterventiorModel and Special Education:

If the student fails to make progress in both Tier 1 and Tier 2 interventions after 2 cycles (16

weeks), they enter into Tier 3 interventions, which may result in a recommendation that the

student begin the Special Educatiosessment process. Becal®8RCwill be an LEA for

Special Education purposes, a majority of our special education professionals work directly for

RSRC including paraprofessionals and resource specialists, giving us more control to ensure that
Special Edoa at i o n IsdividudlieedEdscéation Plans are aligned with the academic goals

of the school.

The Response to Intervention model is consistent with the program requirements of recent
revisions to IDEA, Federal Special Education law and policy, mipdementing regulations. The

state of California has not yet adopted regulations consistent with Federal law, but expert advice
in the field counsels us not to wait for these regulations. Districts all over the state are
successfully, legally implementirigtl models. Referral for assessment for eligibility for formal
special education services may be made by the Response to Intervention Team meeting as a
Student Support Team at whatever point the team determines that failure to respond to
intervention warrants such a referral. On the other end of the spectrum, students who make
progress towards meeting grade level standards may be moved to less intense instruction. The
Rtl model provides a coordinated process for effectively moving students out of special
education services to less restrictive settings. Upon meeting or exceeding grade level standard,
students are moved to transition support service and monitored Byl theam as they receive
instruction solely in the regular classroom. TRd Team maintains assessment data on all
students served tensure student success and to analyze data to determine effectiveness of the
instructional strategies and materials usetle Rtl Team is also responsible for insuring
compliance with all special education and English Learner legal requirements.
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Special Education Caseloads and Instructional Settings

Under the Response to Intervention model, special education staff sersasdafits who are
assessed as needing most intensive services, regardless of legal eligibility for special education
services. Legal caseload limits for Speech and Language Therapists and Resource Specialists
must be respected, but it is expected that speducation staff will serve both legally identified
special education students and students not legally identified for service. In all cases, the
Response to Intervention Team will determine the most appropriate instructional setting.

Professional Devadpment and Materials

All instructional staff requires training in highly effective instructional strategies. The
RocketshipResponse to Intervention model provides for necessary high level professional
developmentP| ease see fAPr of e dienibaow fot additienal eldtad.p me nt 0 s €

English Learners and English Language Development

It is recognized under the Response to Intervention model that the majority of students who are
currently functioning below grade level daglish Learnes, whether legél eligible according

to CELDT test scores or not. It must be a high priority to accurately identify the educational
needs of these students as early as possible and provide appropriate instruction, both in the
regular classroom and in pullout, dependipgmuthe necessary intensity of instruction. It is also
essential to recognize that below grade level students may very well havengtigh Learner

and other instructional needs, and that early provision of service takes precedent over eligibility
issues If the student is below grade level, for whatever reasonRth&eam should determine
appropriate service.

Outcomes

All current research supports long term educational and cost effectiveness of early, coordinated
intervention for below grade level skents. The model holds great promise for such effect. The
expectation is that over time a greater number of students will make adequate progress towards
meeting grade level standards, and fewer students will require formal special education referral,
assesment, determination of eligibility, and formal special education services.

| CalendarAttendanceand Instructional Minutes

The number of days in RSRCO6s atleaachdemic calerda | e n d a
for the District. The school year will contain at ledgbinstructional days.

RSRCparents/guardians will be responsible for sending their children to school and providing an
explanation for absencefRSRCwill have attendance fioies to encourage regular attendance
and to report truancies to appropriate local authorities. A sample attendance pottydisd as
Appendix A29.

Bell Schedule and Instructional Minutes

RSRCschool days will typically run from 8 a.m. to 4 p.(waries slightly depending on grade
level). For students enrolled in the Response to Intervention ProR8RCmay offer a school
day from 8 a.m. t® p.m. The number of instructional minutes offered for all grades will meet
or exceed t irementS tinaHdecétisn Code ¢Section 47612.5(a)(1). This table
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delineates subject areas (including Learning Lab) andoappate minutes by grade level,

however RSRCeducator s

reserve the right

subject, ananstructional method, based on their personalized learning needs.

T Math/Science |Learning Lab and| Total Daily
/Social Studies Enrichment Minutes
1 1180 90 130 400
3 1190 95 135 120
4 190 95 135 420

Please see the Bell Schedule in Appendi0A which lists classes in a typical day.

TeacherType

Number

Teachers(Year 1)

of

Humanities Teachers (ELA, Social Studi( 9

Science)
Math/Science Teachers 5
Integrated Special Education Teacher 1

t o

adj ust

R S R Ctéaeher staffing levels are based upon enrollment projections. Rocketship's unique
rotational model and approach to instruction, which includes students spending a portion of their
day in theLearningLab, allows for students to receive instruction in core academic subjects at
student/teacher ratios of no more than 28Jsing our Year 1 Kindergarten class, we can
explain how those ratios are achieved. Table A of the Financial Narrative (Appendly BO
shows that we will enroll 112 Kindergarten students in Yeaktlany given time throughout the

day, 28 of those students will be in the Learning Lab receiving additional practice in Math and
Literacyat their current level of instruction through onlimaining, active reading, tutoring, and
enrichment. Appendix BO1, Table | shows that we will hire three certificated Kindergarten
teachers in Year 1.The remaining 84 students will be split between those three teachers,
receiving instruction in core acawhic subjects.This results in a classroom student/teacher ratio

of 28:1.

In order to further understand the instructional and student: teacher ratios in the classroom (and
overall), it is helpful to better understand the bell schedule and overall esmblBEhRSRC.

Initially, one may assume that with 112 students in a grade level (Appendix B&ble A) and

three credentialed teachers (Appendix-BOTable 1) that the ratio is 37:1 or more during
instructional time; however, that is incorrect. To ustind the correct ratio of instruction, it is
helpful to further focus on this one specific grade level.

As described above, in Kindergarten in year &®@RCplans to enroll 112 students. This grade
level will then be divided into four homerooms ahorts of students (112/4=28). These cohorts
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of students will then rotate to their separate classes and remain with the same homeroom of 28
students throughout the entire day. The first cohort of students will begin their day in their
humanities class wh their homeroom and are provided instruction at a 28:1 ratio with a
credentialed teacher. This cohort of Rocketeers spapdsoximatelyl70 minutes in this
classroomevery day. At the same timéhe second cohort of Rocketeers is also receiving
instruction from a second credentialed teacher in a separate humanities classroom, again at a
28:1 ratio, and similar to the first cohort of students, they will spef@ riinutes in this
classroom. The third cohort of students is in the Math/Scielass withthe third credentialed
teacher (Appendix BQ, Table I) within this grade level, again at a 28:1 ratio. This cohort of
students will spen@5 minutesin this class The final cohort of students are in thearningLab

at a 28:1 ratio as well with an Indglilualized Learning Specialist, a highly qualified tutor, that
guides this class through online learning, tutoring, active reading

After 85 minutes, the third and fourth cohort of kindergarten students will then switch classroom
spaces (third homeroom sfudents goes to thesarningLab with the ILS and fourth homeroom
of students goes to Math/Science). Again, they will remain in their same homerooms and
maintain the ratio of 28:1. This completes the first half of the school day for these students.

After completing these classes and Iminutes of instruction, the entire grade level will then
rotate. After this total of 20 minutes across the grade level, the first and second cohorts will
then remain in their homerooms, but each will move to eNagh/Science and the other cohort
will go to Learning Lab for their separa8 minute blocks. The third and fourth homeroom
classes will at that same time then rotate to their humanities classes and Apamadutes in
these spaces with the same creidéed teachers that instructed the first and second homerooms
of students at the beginning of the day.

It is through t hiRSRCWill lmetalsetto emsure that stiiaehe teathert rdtiest
remain at a level of 28:1 throughout the school day as well as ensuring that students, teachers,
and families are able to build deep relationships and learning communities by remaining with the
same hommom of students throughout the day and year.

This Rocketship instructional model employs a mix of qualified instructional staff including
Teachers and Individualized Learning Specialists (ILS) in each school. All of these positions are
engaged in fultime student instruction, some providing group instruction in the classroom, and
others providing personalized instruction, with students rotating to different subject areas during
the day. As mentioned above, while instruction in core academic subjectsgsdativered,

there are generally nmore than 28 students working with a certificated teacher. With regard to
overall ratios of instructional staff to students, Appendix B able H shows that in year 1 the
school will hire a total of 22 instructionataff for an erollment of 498students, resulting in a
school wide student tmstructional staff ratio of 23. Appendix BG1, Table H also shows
planned staffing levels across the school for Years 2 and 3, and AppendixT&Dle | provides
detailed stffing projections on a gradw®y-grade level for Years-3.

Staffing Model and Professional Development

Please seAppendix A31for a sample dain the life of a Rocketship teacher.
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Recruiting, selecting, onboarding, developing, and evaluating edueaitdigaders is central to
Rocketshipbds vision that al l students gradua:
prepared for success to and through college. We have a foundational sypfmont ® ensure

teachers and leaders are well equippedit@dtudent achievement.

Key elements of the human capital development process at Rocketship today include:

1 Recruitment: We develop a broad pipeline of educators and principals by cultivating of
candidates through diverse channels such as local cobeger fairs, Teach for America,
referral programs for our current teachers, and use of social media and webinars. We hold
open houses for candidates to visit our schools and get to knaseeisppendix A-32
for our recruitment calendar and matenal/e aim to hire exceptionally wedjualified
candidates, with a focus on those who have
communities. We build excitement about the exciting work that we are doing to
transform education and eliminate the achiewvemgap throughout our recruitment
process. For the school year 2€A213, we received 489 applications for 70 teaching
positions and 118 applications for 16 assistant principal roles.

1 Selection: Once we develop a strong teacher candidate pool, the reentitteam
screens resumes and passes teaching candidates to principals for hiring. This process
enables the principals to have {sareened, high quality candidates for their schools with
the support of the central office. Principals are empowered tot seldcstaff their own
schools, ensuring that they hire candidates that are a good match for their school.
AssistantPrincipals are hired as principals in training, and most are part of our Network
Fellows program, which prepare these leaders to becomelsgtiocipals. We assess
both student achievement and the candidat e
often as a gradkevel lead or serving as another type of coach or mentor to other adults.
We most frequently hirerpncipals from our experiered Assistant ihcipal pool as they
have beg trained to become Rocketshigrigipals.Hiring decisions are madéough a
committee process which includes steps such as school and classroom observation and
debrief, leading a staff or parent communitgeting, reflecting on student achievement
data, and interviewing with current RocKats Principals as well as Rocketshgentral
office staff.

1 Onboarding: Each summeiRSRCwill host anintensive three week summer training for
all teachers that emphas&foundational knowledge in culture and classrodntentral
component of our school rdel is a strong school cultureRSR@ s s ummer tr ai
allows staff to build a collaborative culture of trust while creating a strong school culture
shaped around pswnalized learning and thocketshipidentity. We provide training in
classroom management and effective planning, including daily lesson plans, unit plans,
and yearlong plans. We also introduce foundational components oRdbketship
program, includinghe process for the use of data, instructional techniques for use in the
classroom, and the scope and sequence of curricula. Educators also learn strategies to
effectively engage parents in this culture, including how to empower parents as key
supporterof t heir chil drends educ &RCamdsnovaft er
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onto middle and high school. This helps ensure that our students succeed to and through
college. School leaders, including bdincipals andAssistantPrincipals; participate in

three weeks of their own summer training to become -waatbed in similar topics,
ensuring that they are welrepared to be effective instructional leaders while
establishing a school culture that enables student success.

1 Staff development The foundatioal piece of our ongoing staff development is
customized, targeted omme-one coaching provided b4ssistantPrincipals orPrincipals
to teachersRSRC teachers receive ongoing coaching and support fromAdsestant
Principal orPrincipal responsible foteir grade level. This typically includes about three
hours per week of support for our newest teachers or others who need extra support. Our
coaching cycle (see Figu®-1 below and more detail ilAppendix A-33) provides a
format and process for our teach and their supervisors to work together in pursuit of
increased teacher effectiveness. Assisticipals or Principals meet oncevery 2
weelks oneon-one with each teacher and participate in gilaglel meetings. Four times
per year they discuss their Professional Growth Plan (P@#3ciibed in more detail
below).

In addition to summer training, Rocketship schools dediaaleast200 hours hroughout the
school year for staff professional development. We dismiss studenentiva halfhours early

one day a weekto allow for an afternoon of purposeful and customized professional
development and culture building for staff. TPrencipals andAssistanfPrincipals at each school
facilitate and organize sessions at each school, targeting the areas of development they see as
most beneficial to the staff, personalizing supports for teachers. Example topics from the 2012
2013 school year include: dgaing and planning using formative assessment data, creating
rigorous independent work, exploring whole brain teaching, unit planning using the
Understanding by Design framework, launching literature circles, and facilitating small group
instruction for sruggling readers in the upper grades. We believe that often the most effective
professional development session is gedr so frequently our teachers learn from each other.
We bring in outside specialists to provide support as needed. Some examplasoatstde
partners include Project GLAD (Guided Language Acquisition Design) leaders who work with
our teachers on strategies for working withglish Learnes throughout aix day training and
RAFT (Resource Area for Teachers) trainers to do tutorialhamdson math and science
instruction.
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Figure A-1: Coaching and Development Cycle

Analyze
Ac Aligin
Analyze Align Act
Purpose To identify the most To ensure teachers kno| To develop teachers in
pressing gaps in the their strengths and area the most efficient and
classroom to inform the| for growth, are invested| effective manner and in
focus areas for the in their development an( a way most aligned to
coaching cycle capable of reflectingon|t he t eacher
their practice style and eadiness.
independently
Target *Determine coaching | *Recognize progress | *Build knowledge,
Outcomes priorities *Facilitate problem skills, and mindsets
*Provide teachers with | solving
observation notes and | *Identify next steps
data on their practice
Frequency** | *Approximately oncea | *Approximately once *Approximately oncea
week every two weeks week
Length** *Roughly 3645 minutes| *Roughly 3645 minutes| *Roughly 6690 minutes

(depends greatly on the
strateges chosen

**Rather than focusing on the tmee c o mmendat i ons, [

t 6s

best

t o

time is necessary to achieve the target outcomes. Coaches will likely extend or shorten these
times based on the needs of the individual teacher.**

Professional Development

At RSRG we believe thaprofessional development is a critical component to the success of our

teachers and staff, but more importantly, it is a critical element to student achievement.
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Rocketship Educationdés professional devel opme
detailed below.

Teachers aRSRC will be focused on developing a deep understanding behind the Charter
School 6s approach to their subject areas. Ty

91 a focus on the pedagogy which shapes the curriculum initis¢ructional focus areas
(literacy/social studies and/or math/science)

1 a focus on the organizational culture and values and leadership skills necessary to lead
students and families to signidfiot gains (Rocketeer Characteristics

1 an understanding ohé instructional techniques used and how to use them, especially
through the Professional Growth Plan (APGP

1 building an understanding of how to use student data to identify learning challenges,
especially during Data Analysis Days

1 developing technique®i personalizing their planning and instruction

1 observing excellent schools or instructors and learning their techniques/strategies

1 investing students and families in the attainment of ambitious academic growth goals

To develop the necessary subject expertise for our teachers as well as provide ongoing support
for Assistant Principals, Rocketship Education partners with several outside professional
development organizations and higher education institutions to comddepth professional
development in Literacy and Math. Currently, these organizations include Project GLAD,
Guided Reading, Santa Clara County Office of Education, Doug Lemov with Uncommon
Schools, Real Time Coaching with Lee Canter, Lucy Calkins, RrGjemerstone, and various

other organizations as well. Rocketship is constantly reflecting on student achievement data and
teacher instructional needs in order to further develop the professional development program and
coordination of resources in ordey ensure that all student, teacher, and school needs are
addressed in order to realize significant gains in student achievement.

Summer Professional Development

Professional development at Rocketship Education begipsoximatelythreeweeksprior to the

start of school, typically idate JulyAugust. During this time, the schools focus on various
items, including school culture, classroom management, planning (daily lesson plans, unit
planning, and yedong planning), building culture withi the school team, home visits and
parent investment/empowerment, instructional techniques, and data. These first few weeks in
the summer create a critical foundation for the staff at a school to build a collaborative culture of
trust, but to also focusiidepth on creating a strong school culture and aligning on school and
grade level goals for the year. Moreover, this additional time in the summer grants the Assistant
Principal and Principal the opportunity to better onboard R&SRC staff or new teachs in

general. Thus, better equipping them with an understanding of the cultural expectations of the
school, classroom management techniques, how to properly assess their student achievement and
progress, and granting them additional time to familiariEmiselves with the curricula and
scope and sequence of instructional objectives for the year. This additional time solely reserved
for professional development ensures that Rocketship schools are able to commence with a
cohesive, collaborative team of @dors that have already begun to invest parents and families
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in this work, while also being much more thoroughly prepared instructionally to ensure that the
academic year is successful from day one.

Yearly Professional Development

In additon, RSR@® s mmitment to teacher professional development is further evidenced in the
amount of time that is set aside throughout the year for teacher development. There are several
days set aside during the calendar year that are solely focused on professiongimiEnielo

which also include an annual staff retreat, and moreover, each imeeknd a halhours are
reserved for professional development as well. This means that mor20thhaurs of time is

set aside throughout the calendar year for staff profedsi@valopment as an entire team or
school The professional development that occurs is facilitated anginaed primarily by an
Assistant Principal at each school site. The Assistant Principal has access to a professional
development scope and sequenbat tprovides each school with a suggested timeline for
introducing, learning, and practicing key components of our instructional model aRERE
professional development program. This scope and sequence is also differentiated by teacher
experience lede However, the Assistant Principal and school site retain the ability to deviate
from the scope and sequence map in order to address more immediate or local needs of the
school site. These may include items like preparing for a WASEstern Associatiorof
Schools, and Collegewisit, addressing a school culture item, reviewing local school data and
addressing any local instructional needs, and various other items that may arise.

The RRC summertraining and various professional development daysughout the annual
calendar set the stage for new areas of focus for teachersexample, before the beginning of

the school year and for the first few weeks of school, the Literacy focus is on setting up the
classroom, classroom management, crealiteyacy centers, and managinguided reading
groups effectively to get a fast start on bui
as a more junior teacher may be focused on classroom management initiallyearig@ctober

will be readyto begin the transition of focus to guided reading. However, a more experienced
teacher may already be prepared to manage guided reading as they are already prepared with
classroom management and setting up their classroom. In subsequent professabopineden

days, new topics are introduced focusing on issues dikded readingtime effectively to

achieve goals like reading a new book each day with students. These focus areas differ
throughout each year based upon the experience level of teachérsiaimdmediate needs.

SeeAppendix A34 for sampleprofessionatlievelopmenschedules

Professional Growth Plan

The core of Rocketship Educationds professi on
(for a sample, pleasseeAppendix A35). ThePGP is a tool that includes various components

of instruction that are critical to student achievement. The first component of the PGP is the
school goals, grade level goals, and data from interim assessments. Data is the driver of the PGP

in that it ersures that the teacher, Principal, and Assistant Principal are able to remain focused on

the annual goal and current progress towards these academic goals, thus, making professional
development decisions that will have the greatest positive impact oningnsiat students

realize these annual academic goals. The next component of the PGP is the Rocketeer Core
Characteristics These are thefive core characteristics (Mission Driven, Innovative,
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Collaborative, Disciplined hinker, andPersonally Responsiblehat are at the foundation of the
culture of RSRC These coreharacteristicsare an important part of the PGP RSRCis

focused on developing great teachers, which requires not only instructional knowledge and
development, but also further developmant alignment with the coreharacteristicof what

makes a teacher successfulR8RC The corecharacteristicare then followed by specific
instructional components that are critical to student achievement. These major components are
outlined in theVision of Excellence and each has been strategically decided upon and created
based upon other teacher development rubrics, including the California Teaching Professional
Standards, Teaching as Leadership rubric developed by Teach for America, ChargtsoDa
Framavork for Teaching, and othergn addition, the sulsomponents of each section have been
decided upon and based upon successful professional development resources like Lemov
Taxonomy, Project GLAD, Lee Canter, and various other resources.PER includes all of

these items and attempts to introduce them in a manner that is scaffolded. For example, a new
teacher may first focus osetting goalsand creating a daily lesson plamhile a more
experienced teacher who hamastered planning, clas®m management, and differentoatiis

more able to focus on the leadership skills that will be required of them to emerge as a lead
teacher or other position like an Assistant Principal or Principal.

Every teacher aRSRChas a Professional Growth Rlghat is focused on their professional

growth and development as a teacher and is personalized to their needs. The creation of the PGP
begins with a teachero6s coach observing a tea
gathering their stude data, which then begins to indicate the focus areas for this teacher. The
coach then meets with the teacher in a one to one (1:1) meeting, tybiicélly occurs every

other week but may occur more frequently for newer teachédsring this meetingthe coach
collaboratively selects up to three stimponents of the PGP with the teacher to focus on for

the nextcoaching cycleThus, the teacher, Principal, and Assistant Principal have a much more
discrete skill to focus on in developing, observing tord coaching. Following the subsequent

interim assessments (oc@approximatelyevery 8 weeks) the stdbmponents focus may change
based upon student data and Principal/l Assi s
instruction.

Assistant Principal

In order to fully be able to implement the Professional Growth Plan and professional
development of teache®®SRChastwo Assistant Principal The Assistant Principal is a former
teacher who serves as a mentor for RBRC teachers andvho focuseson professional
development of staff members and the Response to Intervention program. Thus, a majority of
the Assistant Principalds time is spent on pr
of teachers and teacher development methods. Wtstestnt Principals are by definition
masters of their academic area, successfully coaching other teachers is a completely different
skill than successfully teaching children. While we believe that our Assistant Principals will
have already shown a prepasition to coaching based on the positive evaluations they had to
receive from peers in order to be promoted, we will provide extensive professional development
for new Assistant Principals to help them learn our academic systems and the best teabmiques f
menbring their associated teacherfi. is also crucial that Assistant Principals stay current in
their field both through internal professional development, external professional development
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opportunities, and by being involved in professiam@anizations like the International Reading
Association and National Council of Teachers of Math.

The Assistant Principal invests in the professional development of tedoheeset their PGP

goals using multiple methods. These methods include-gefaences prior to a lesson,
observing lessons, videotaping lessons,-poaferences after a lesson, regular one to ones with
teachers to reflect on their practice, modeling lessongathing, and various other techniques

as well. Another method of prafgional development that Assistant Principals have access to is
called Real Ti me Coaching. This met-boddodr co
microphone in their ear. An Assistant Principal (or Principal) then coaches the teacher during
instruction by giving directions to the teacher through a watklee while sitting in the back of

the classroom and observing the class. This form of professional development has been a great
resource to both Assistant Principals and teachers in tpabvtdes real time information and
instructions to teachers that allows them to instantly modify their instruction and learn beneficial
instructional techniques, rather than having to wait for a post conference or-tglloveeting.

The Assistant Prinpal is also responsible for planning ongoing professional development on a
weekly basis. One day a week shall be a minimum day, allowing the staff to come together for
two and a halfhours of professional development and/or collaboration time each week.
Assistant Principals plan for and facilitate these meetings, including such topics as data
reflection, investing families and students in growth targets, improving management strategies,
or simply sharing resources and planning for the next Social StudBsence unit.

Other Professional Development Activities

RSRC offers additional professional development activities for staff as well. These activities
include providing teachers with a substitute and thus, the opportunity to observe other teachers
within the Rocketship Education network or even at another schéwoladdition, outside
professional development providers are brought to schools depending on the needs and resources
of a school. Teachers aralso given the opportunity to apply toe grade level leackachers,

which provides additional professional dmment in the area of leadership, but also allows
teachers to grow in other areas as wslch as leading grade level meetings, providing
mentorship to new teachers, helping to facilitate professional development days, organizing
parent involvement, andany, many more activities.

Career Progression

To retain as many effective educators as possildeelop teachers and leaders to take on new
positions as we grow to serve more studeatsl extend the reach of our most effective
educators, we provide pprtunities for educators to progress in their career by taking on new
and different responsibilities. From Individualized Learning Specialist, to classroom teacher, to
grade level leadto Assistant Principal andriacipal, we are focused on making teahia
sustainable, enjoyable, and wetimpensated career. We have specific programs and supports
for grade level leads as a step for an experienced teacher and have a robust training program to
train and develop school leaders.

We also believe that in oed for teaching to be a viable and more robustly pursued career by the
most talented individuals in our communities, there has to be a career path that recognizes a
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teacher 6s abi | it gignificant gains nvishi sgyrifieantty lingraseoh pay ed
responsibilitiesThus, at Rocketship, we have implemented a merit based compensation structure

that ensures that all teachers are able to more aggressively realize increased compensation based
upon the student achievement outcomes, rather than baing tor ai ned 6 bgyat ®@&meatr
something similar. See Appendix A36 for sample mat er i al s rel ated t o
compensation structure.

I n addition to merit based compensation, Rock
allow the most successful teachers within Rocketship the opportunity to further support, mentor,

and guide teachers arampus as well as lead in the work of raarla development and
refinement. In addition, to this career pathway each schooltwasfull-time Assistant
PrincipalsThe Assi stant Principals are primarily fc
abilities and helping them to manage the exeo of our academic program through multiple
classroom observatign innovative professional development approaches likattime

coaching, ceplanning with teachers through the purposeful integration of student data and
subsequent groupings, and moiédese leadership positions, as well as BEnmcipal role,

provide added support for students and families, drive robust professional support for teachers,
and provide an attractive career path for teachers. With these pathways available, we believe we
will be able to attract top college graduateR8RCwho might otherwise pursue careers in law,
medicine, engineering, business and other prestigious professiBasause of the critical
importance of rewarding talented and dedicated teachers, each sdhepkend approximately

50% of its operating budget on administrative and instructional staff compensation.

Leadership Development

Rocketship is not only invested in academic gains and skillgsfstudents, but is also highly
invested inthe professiomal growthof its staff In fact, at Rocketship, we believe that it is the
mission of the organization to not only realize these academic goals, but to also help develop
additional leaders within the organization who can eventually become Prinaijbdsssistant
Principak, both to provide compelling career opportunities for our employees and also to meet
the demand for more Rocketship schools within the community and in other communities. With
this in mind, we have created a mujgar leadership develommt program, the Rocketship
Network Fellows Leadership Program, which supports teachers in developing their craft in the
classroom and in preparing for possible school leadership roles in the future.

School Leadership Positions
RSRC school leadership @éensis made up of, fist and foremost, th€rincipal. Principals at
Rocketship are responsible for the success of the school and their role is defined by the following
primary responsibilities:

A Attaining student achievemergsults (closing the achievemeyap)

A Instilling Rocketship culture in students, teachers, and parents

A Coaching teachem thatstudents make an average of 1.5 years of growth.

A Developing other |l eaders to support Rocket

Every school also has twasssistant Principals, who serve iastructional leaderat the school

with primary responsibilities in the following areas:
Overseeing grade level teams
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A Coaching teachers so ttiheir students make an average of 1.5 years of growth.
A Managing stafprofessional development

Together, these roles make up the leadership team of Rocketship schools. Principals and
Assistant Principalsare responsible for the success of the school (andkhasc k et shi pds a
to close the achievement gapVe also bkeve that manyAssistantPrincipals will eventually

take over established schools, and sohaee designed the Rocketship Network Leadership
program to build these critical skills and experiences.

The Rocketship Network Leadership Program

The RocketshigfNetwork Leadership program is based on the belief that leadership potential,
coupled with intense grourdvel experience in our schools, is the best preparaditsecome a
Rocketship leaderJust as the best preparation for teaching is being a teatleehest
preparation for school leadership is being a school leader. With this in mind, program
participants will fill real leadership roles in our network includiksggsistantPrincipal positions.
Program participants first work dsad teachersr Assisant Principals under the direction of
current RocketshipPrincipals. Additionally, Rocketship Network Fellows participate in a
comprehensive, rigorous training curriculum that includes 1:1 coaching and workshops from
third-party experts in management adhas instructional and personal leadership. For example,
program participants will attend specialized leadership workshops on topics such as effective
communication, performance management, and-didtan instruction and make visits to
observe higkperforming schools throughout the country. Throughout the entire program,
Network Fellows learn through sustained collaboration with other program participants as part of
a selective cohort.

Network Fellows Principal Preparation Program Structure

RocketshipNetwork Fellows train intensivelyin preparation to run or take over an existing
Rocketship school upon program cdetn. In this year, Networkellows are based at a single
school site, serving as Assistant Principal and becoming immersed in thetdRgelszhool

model. Network Fellows are responsible for managiagd intensively coaching all new and
experienced educators in specific grade levels as well as planning and executing professional
developmentAdditionally, they prepare to open and runeavrRocketship school, or take over

an existing Rocketship school in the next year, by building community relationships, hiring staff,
and creating a plan for their school.

Because we believe that experience is so critical in developing leadershgndkdapacity, the
Network Leadership program aligns explicit trainings with authentic leadership and management
work. The different types of development activities include:

Leadership Experience Training & Coaching Start-Up School Activities
(Incoming Principals only)

1 Coadiing and support of at| { Trainings address the 1 Communityand family
least threg@eachers on staff; following functional areas:| engagement activities
representing different level{ personal leadership, (community meetings,
of experience and in subje¢  performance management home visits)
areas where Fellow may n¢ organizational 1 Staff hiring and engageme
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be experienced

1 Additional work streams
that address schookeds
and development areas (e.
running PD events,
overseeing s
program, leading
parent/community
meetings)

development, instructional
leadership, and operations

1 360 feedback protocols to
assess personal
development areas

1 Small group trainings with
LD staff, regional director,
or external facilitators

1 1:1 coaching from principa
at school site, regional
director, and leadership
development staff as
needed.

(Assistant Principal, OM,
teachersiLS)

1 Drafting school plan that
incorporates additional cor
value and pr
touch on RSED mission as
well as dayto-day systems
and procedures

Other possiblé&Network Fellow activities include:

Shadowing current Principals

fMentoring at least one staff member at each site

f Teachingmodellessons for coached staff members

fHelping to facilitate and plan staff meetings

1 Observingonline learning and tutoring

1 Observing Response to Intervention

fMonthly and attimes biweekly trainings

f1:1/Coaching withRegional School Leadershgnd @aching one rising Assistant
Principal (who will be assigned to their school)

fBuilding theParent Leadership team for their staptschool

Core Characteristics and Leadership Competencies

In all tracks of the Rocketship Network Leadership Program, cohort members are working to
develop a core set of competencies essential for success in a school leadership role at

Rocketship. These competencies may be divided inteangrcharacteristics, hich we believe

should define all Rocketship employees (for our leaders, we place even higher expectations on

demonstration of these characteristics) and thdrtiadal leadership competees:
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Drives Resultsthrough
Management of Teams*

Data to Make
Decisions and
Solve

Problems

Focus on
| Students and
Results

nstructional
Effectively Leadership

Cultivating Leadership from Day One

In addition to the Mtwork Leadership Program, Rocketship also recognizes the importance of
developing leadership inside and outside of the classroomallfegachers. Our interview and
selection process includes authentic tasks that screen feomrharacteristicandleadership
competencies (listed above). Rocketship maintains a strong partnership with Teach for America,
attracting both higiperforming corps members and alumni to our network.

While formal school leadership training begins in the Network Leadersbgrdm, we believe

that all of our teachers can bedamust be classroom leadefglditionally, we seek to build their
leadership skillset from their first days with our organization, both because we know this will
make them better teachers and becausavare to provide them with exciting opportunities to
move into shool leadership in the futur&Vith this in mind, all Rocketship teachers receive
leadership developmersupport through 1:1 coaching, feedback, and evaluation from their
manager.

Teachers maalso apply fothe grade level lead teachmwsition, where they pyaan active role
in overseeing grade level work on using data to drive instruction and creating targeted
instructional plans to reach all students.

Ongoing Leadership Development

Finaly, it is important to note that leadership development does not stop dietevark Fellow
becomes aPrincipal. The Leadership Development programming involves the ongoing
professimal development and supportfrincipals andAssistant Principalsnce they move into
their roles.To date, most professional development opportunities for Principal#&\ssistant
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Principak occur in 1:1 meetings with their immediate supervisors and a trained leadership coach.
In addition, the Principals receive profesgl development during weeklgrincipal Team
Meetings (HMs) and through opportunities with external providers such as GLAD and Real
Time Coaching.

Summary

Rocketship Educationé6s plans for growth and
pipeline of leaders ready to serveRmncipals andAssistant Principal. Therefore, it is critical

that the organization establish a higlality and comprehensive system for identifying,
cultivating, developing, training, evaluating, and supporting talenn fuaithin its schools.
Rocketship strongly believes that this investment in building leadership capacity in staff will not
only fostera ready pipeline of future leaders, but most importantly, the highest quality leaders
for all existing schools.

| SpecialPopulations

Academically Low-Achieving Students

As stated aboveRSRCis designed to serve students wdre at risk of achieving below basic
proficiency on state exams. Thus, the entire schofdcgsed on serving aisk studentsWe

will identify at-risk students based on standardized tests and those who are operating at least one
year below grade level in Reading, Writing, Math and Oral Language as measured through our
interim assessments. Please see Se@idor Measurable Studén Out c Measuring i
St udent fd& detadsroe thesbinonthly assessments currently planned. We believe that
our students will progress from leachieving to higkachieving during their time e&RSRC
Throughconstant data analysiae intend to isolate specific challenges for eaehsétstudent
andpersonalizenstruction for each of these students to becamgjust proficient, but advanced
proficient achievers on state tests.

RSRCwill screen the following data to identify-ask students in accordance with the California
andRCSDguidelines:
1 Students scoring Basic, Below Basic, or Far Below Bdeictheir equivalents on
CAASPP assessmerd)n t he previous yeard6s adopted st
score in Readingnd Language Arts
9 Students who are at least one year below grade level in the areas of Reading, Writing,
Math and Oral Language as identified by interim assessments. Please see the section in
Student Outcomes titleldMeasuring Student Performamd®r more information on the
assessment methodology to be used.
1 Students recommended for academic intervention.

At-Risk Student Outcomes

RSRCanticipates that 70% or more of our students will be eligible for free and reduced meals
andover 60% will be E students. Because of these hardships, most of our studentsrasle at

of failing. Our core program is geared toward students like this.

Strategies to Improve ARisk Performance
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Early Detection RSRCwill use he STEP Assessment and initial benchmadeasments
to help us identify struggling students within the fii@tir-six weeks of school, and every two
months thereafterFrequent and ongoing assessment will ensure that we are meeting the needs
of all students as they arise and tracking progresensure our strategies are supporting
improved achievement.

Family CommunicationWe will inform the families as soon as we become concerned.
We ask that or parents sign a significant Commitment Lett8ed Appendix A37 for the
Rocketship commitment letfercommitting to help their student get through these times. We
will share formal strategies parents can use at home to help their child.

Teacher Collaboration Teacherswill gather regularly to compare their student data,
discuss students, and discuss instructional strategies, interventions and enrichment. This will be
realized through a schedule that will allow the staff to have an early dismigsahdaday a
week and common planning time.

Focusedinstruction The stardard RSRCinstructional approach will be for teachers to
plan their lessons for at least three groups of students, who are striving for differgotsiin
their development towards meeting the same overall des@é standards. For example, in
Writerb s Wor ks hop, there may be a group of seco
capitalization and punctuation. Others will be focused on more advanced grammatical issues in
their writing like subject/verb agreement or plurals. Still others will bekiwg on creating
betterstory maps to make it easier for them to write a new story. By focusing on at least three
student groups in each lesson, teachers will have to prompt themselves to customize parts of the
lesson to each group.

Direct Intervention Despitethe significant amount gersonalized learniniguilt into the
RSRCcurriculum, some students may need moheSs will provide direct intervention to the
bottom quntile of our students duringeearning Lab interventions or during afterschool
program

Ongoing AssessmenData is gathered both through frequent interim assessments
performed in the subject areas and daily feedback given teachers frorantpeters in the
Learning Lab.Teachers will have the tools they need to track all of thedestts and make sure
they are not falling behind again in the areas where they received intervention.

A Commitment to EacBtudeniWith the most struggling students, an effort is sometimes
required beyond any normal day to day instruction in order pdstudent achieve. Because of
the RSRCmission of bringing all students to grade level by second grade and above grade level
by fifth, our staff will find ways to help each student succeed in Math, Reading, and Writing.
Pl ease specifically ref er en c doIntereeation Brogrand e s c r |
above

Academically High-Achieving Students

High-achieving students are those who score at least one grade level above on standardized tests
or internal metrics foReading, Writing, Math, and Oral Language. Please see the section in
Student Outcomes ofiMeasuring Student Progrésfor details on the means @i-monthly
assessment currently planned.

Our gifted students will benefit from the same practices that are helpful to our struggling
students. Because our internal systems measure studenegain$8 weeks we will be able
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to monitor our higkachievers to make sure that their gains contamek do not regress to class
averages.

1. Early Detection Rocketshipwill use internal assessment in Reading, Writing, Math, and
Oral Language to help us identify high performing students within the fGrstsix
weeks of school and monthly thereafter. aBke see the section in Student Outcomes
titted fiMeasuring Student Performarcdéor more information on the assessment
methodology to be usedFrequent and ongoing assessment will ensure that we are
meeting the needs of all students as they arise andinigagkogress to ensure our
strategies are supporting improved achievement.

2. Differentiation Rocketshipwi | | use our Il nterim assessmen
over time for students achieving significantly above grade level. Differentiation will be
usa with highperforming students to allow teachers to collaborate on best processes and
successful past enrichment activities wiie student.  This will occur both in whele
class and smaljroup lessons.

3. Family Communication We will inform the families as soon ase have assessed a
child's performance With highperforming students, it will be common for teachers to
give students additional books and work to perform at home to increase their
understanding of the subject area.

4. TeacherCollaboration At least weekly, subject area teachers will gather to compare
their student data, discuss students, and discuss instructional strategies, interventions and
enrichment. This will be realized through a schedule that will allow thetethfive an
early dismissal day one day a week and common planning time.

5. FocusedInstruction The standardRSRC instructional approach will be for teachers to
plan their lessons with at least three groups of students broken out who are striving for
different subgoals in their development towards meeting the sawezall graddevel
standards.For exampl e, i n Writerds Workshop, th
still working on the basics of capitalization and punctuation. Others will be focused on
more advanced grammatical issues in their writing like subject/verb agreement or plurals.
Still others will be working on creating bettstory maps to make it easier for them to
write a new story. By focusing on at least three student groups in eaoh, lessschers
will have to prompt themselves to customize parts of the lesson to each group.

6. Daily EnrichmentFor high-performing students, the Learning Lab will be a place where
they can read a | ot of <chil dr enrhéns eveniift er at u
they are far ahead of the class. We anticipate providing other activities to our high
achieving students during Learning Lab which let them examine the currentlgvatie
themes in more depthln addition, during dailyEnrichment, this maynclude activities
like physical education, art, music, and/or other extension activities for students.

7. Ongoing AssessmenData is gathered both through frequent rgale assessments
performed in the subject areas and daily feedback given teachers g@ontputers in
the Learning LabTeachers will have the tools they need to track all of their students and
make sure that students who began the year with good gains are not falling off. If they do
fall off, this data will be used during teacher collatioratime to think of strategies for
this student.

English Learners
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OVERVIEW

RSRC will follow all applicable laws in serving its EL studends they pertainto annual
notification to parents, student identificatiglacement, program options, End core content
instruction, teacher qualifications and training;classification to fluent English proficient

status, monitoring and evaluating program effectiveness, and standardized testing reculirement
RSRC will implement policies to assure prapelacement, evaluation, and comnuation
regarding Els and the rights of students and parefik.students aRSRCwill be served by full

inclusion in the classroom with small group and individual customization in the classroom.
RSRCwill work closelywi t h t he school s English Learner
ensure that the instructional strategies outlined herein are meeting the needs of EL students
within the school.

RocketshipRedwood Citywill follow the Califor ni a Depart men@P SHET E dausc ad
program development tool to ensure that the program operates in absolute compliance with
guidelines. StructurallyR SRCruns a fli-inclusion program for our EL students.L Btudents

will not be in sheltered or bilingual instruction classeR8&RC From the first day of school,LE
students will be immersed in English by full inclusion in the classroom with small group and
individual customized language support they need to learn and develop the grammatical
framework and vocabulary neededogin developing as readers and writers. In our experience,

the mat crucial aspect of teachind_Estudents is the professional development that teachers
have had in order to understand the steps that their students are going through in order to acquire
English. All RSRC teachers will beCrosscultural Language and Academic Development
(CLAD) certified or in the process of obtaining CLAD certification.

Our goal is to help our EL students make rapid progress out of levels 1 and 2 and into levels 3
and higheron the CELDT Assessment. Our experience shows that once a child reaches the
intermediate stages of fluency, he or she begins to accelerate his or her progress on all of his or
her academic workIn order to help our EL students to master listening, lspgareading and

writing in English by second gradBRSRCstudents will be immersed in EnglistWe believe

that the most effective instructional approach for a schoolavittygh EL population is to embed

ELD principles in all aspects of the curriculumdato teach explicit ELD during a portion of the

day. Pedagogically, our program is modeled off of the Teachers of English to Speakers of Other
Languages (ATESOLO) standards for English Lan
across all subjects,ewvork with Project GLAD (Guided Language Acquisition Designjeach

our teachers methods to provide additional instructional support to EL studBhidies of

Project GLAD have shown statistically significant gains in students relative to contrplsgobu

EL students taught by neGLAD teachers.Our explicit ELD will focus on developing oral
language, grammatical constructs and academic vocabulary in English. This period will take
place during theHumanities blockwhen EL studentsnay be leveled by English fluency and
provided with explicit ELD instruction. In thBtl tutoring program, ELs who are not making
Significant Gaingnayreceive Literacy instruction as well as ELDagpropriate

The acquisition and eventual mastery of HErglish language is demonstrated for each English
language domain (listening, speakingading, and writing) as well as in the application of these
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skills in accessing grade level content. Language proficiency levels are identibediasing,
intermedate, and advanced grouping the five TESOL levels into three for the purpose of
displaying basic differentiation of teaching methods for EL studdihis curricular expectations
of EnglishLearners depend more on language proficiency rather than on gigeler

ELD standards can beund inAppendix A38.

IDENTIFICATION & ASSESSMENT

Home Language Survey (HLS)

RSRCwi | | admi ni ster the home | anguage RSRCrvey u
(on enroliment forms)Parents or legal guardiangstudents shall complete the Home Language
Survey when they enroll their child RISRC | f aHLSsshowsl @raspahise other than

English to questions 1, 2, or 3, he/she must be tested within 30 days for English comprehension,
speaking, reading dnwriting and within 90 days for primary language assessment as required
by law. School personnel shall arrange for these assessments and will place the HLS in the
studend sunulative file,

Comprehension, Speaking, Reading and Writing Assessment (CELDT)

All students who indicate that their home language is other than English will be CELDT tested
within thirty days of initial enrolimerif and at least annually thereafter between July 1 and
October 3% until re-designated as fluent English proficienCELDT testing will occur in
English and theLanguage Assessment Scaléf\$) test will be used to assess applicable
students in their native language.

RSRCwill notify all parents of its responsibility for CELDT testing and of CELDT results

within thirty days of receiving results from publisher. The CELDT shall be used to fulfill the
requirements under the No Child Left Behind Act for annual English proficiency testing.

students whose primary language is not English must take the California Englishag@ngu
Devel opment Test (ACELDTO) within 30 calendar
public school for the first time. The CELDT also shibe given once each year tbsEuntil they

are reclassified aBluent EnglishProficient (FEP) These scorewill be placed in the studeits
curnrulativefile.

The purpose of the CELDT is: (1) to identify new students who are ELs, in kindergarten through
grade twelve; (2) to determine their level of English proficiency; (3) to monitor their progress in
learning English on an annual basis; and (4) to determine when students have met one of the
criteria to be reclassified to FEP status.

Initial Identification of Students

% The thirty-day requirement applies to students who are entering a public school in California for the first time or
who have not yet been CELDT tested. All other students who have indicated a home language other than English
will continue with annual CEDT testing based upon the date last tested at the prior school of enroliment.
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Legal guidelines clarify that, an EL is aX student who, based on objective assessment (the
ACELDTO) , has not developed | istening, speaki
sufficient for participation in the regular school program.

At RSRG the determination of whether or not a student is designated Esgtish Learneor

Fluent English Proficient (FEP) will be based upon the score received on the CELDT and the
most recent standardized test score (when available.) Different criteria apply to students in
grades K1 as compared to students in gradés 2

Grades K1

Gradesk-1 students who are orally proficient in English based on the CELDT will be assigned
the status of fluent English speakers (FEP) and placed in the regular academic instruction
program. Students designated ds liased on the required score on the CELDTII stezeive
appropriate ELD ecommodations in the general education classrogetting.

Grades 5
Students enrolled in gradesb2will be designated @snglish Learner (E) based on their overall
scaled score on the CELDT.

Ongoing Assessment

EachEnglish Learnewill be evaluated every six months via a parent conference protiete
conference, the studentédés English and/or aca
student achievement and longitudinal growth will be evaluated based snahleo ol 6 s mon't
internal assessments. The following multiple measures may be examined:

A CELDT

A Student portfolios

A -madnthly interim assessments

AState assessment performance

A Teacher observations

An English LearneProgress Profile will beleveloped for eacknglish Learnespecifying the
ELD standards met and targeted ELD goals towards reclassification.

Formative Testing

In addition,RSRCmay choose tamplement an interim, formative assessment, ADEPT, which

will be used to further asseas st udent 6 s ¢ rhis arthérlanguage pr&igemay.ds t o
This assessment will be delivered to students in January and at the endsohdbéyear.

Through the use of this assessment, teashidrgain input on the language development ofithe

students andhe assessmemtill also provide the staff with information regarding specific
language skills that thayeed to address and practice.

Criteria, Standards and Procedures for Reclassification

When an EL student demonstrates adequate oral and academic English skills, a recommendation
for reclassification can be made. Each former LEP student who has been reclassified to FEP has
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demonstrated Englislanguage proficiency comparable to that of therage native speakers

and can participate equally with average nat
program. (Education Cod&ection 52164.6) The participation of the classroom teacher,
parent(s) and site administrator/designee is reduir the reclassification process.

Reclassification procedures utilize multiple criteria in determining whether to classify a pupil as
proficient in English including, but not limited to, all of the following:

1 Assessment of language proficiency usamgobjective assessment instrument including,
but not limited to, the California English Lgmage Development Test or CELDT.

1 Participation of the pupilds classroom tea
responsibility for teaching or placemt decisions of the pupil to evaludteh e pupi | 6 ¢
curriculum mastery.

1 Comparison of the pupil déds performance in b
range of performance and basic skills based upon the performance of English proficient
pupils d the same age that demonstrate to others that the pupil is sufficiently proficient in
English to participate effectively in a curriculum designed for pupils of the same age
whose native language is English.

1 The Student Oral Language Observation Matrid e used by teachers to measure
progress regarding comprehension, fluency, vocabulary, pronunciation, and grammar
usage.

Parental opinion and consultatias achieved through notice to parents or guardians of the
language reclassification and placemenmtocess. This includes alescription of the
reclassification process and the parémgportunity to participateWe encourage parent or
guardianparticipationin thereclassification procs.

The following criteria and standards for reclassificatioalldbe used to determine when Limited
English Proficient (LEP) students have developed the English language skills necessary (oral and
academic) to succeed in Enghlshly instruction and may be reclassified as Fluent English
Proficient (RFEP). The Pringial will ensure that all English Learners are considered for
reclassification at any time and/or on an annual basis via the SST padgssroom teacher,
parent, orPrincipal may also initiate the reclassification process by reviewing applicable
assegssent data. Using the criteria listed below, the teacher determines whether the student has
met all the standards to be reclassified t6EP status, and ensures that parent consultation is
completed.

1. The student has been enrolled in the School for at least one year.

2. The student can demonstrate oral English language proficiency, both speaking and
understanding, based on the State mandated English Language Development (ELD) Test
(AB 748) or with a scoref fluent English speaker on CELDT level 4 or 5.
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3. Students in gradesA who met criteria 2 shall be considered for reclassification after the
successful compl etion of at | east one full
in Reading/Languagarts and Mathematics.

4. Students in grades-A must demonstrate grade level writing skills as measured by
passing the School Writing Test.

5. Students in grades-8 must score at a minimuin a d e q enahe $ntarter Balanced
(CCSS) assessment in reading, wgtand mathematicsStudents in grades-3 must
demonstrate grade level writing skills as measured by passing the School Writing Test.

6. Students in grades-3 must demonstrate average classroom performance in the English
curriculum as evaluated by the ¢bar.

7. There must be a consultation with the stud
or written communication regarding the reclassification process.

Alternate Reclassification Procedures

Some students may not be able to reach the regifaria due to factors other than language
acquisition. The purpose of the following procedure is to ensure the students who have acquired
proficiency in English but may not be meetstandards in an area unrelated to English language
acquisition, such amsath, are able to move toFEP status. This process will also provide any
needed supplementary assistance that will enable them to experience the highest levels of
success in the school 6s academic progidlbem and
instituted on a studeitty-student basis using the following criteria:

1. Dates of enrollment in specific LEinstructional services in the School or elsewhere.
Students enrolled three years or more in an EL Program will be considered for alternate
redassification.

2. Verification that the student met regular reclassification criteria 2 and 6.

3. CELDT test score 4 or 5

4. CELDT writing score of 3

5. Studentsingrades® need to obtain a ACO or better

6. Parent or guardian hagen consulted

7. Date of Reclassification is recorded in th

A plan outlining this procedure must be in place to monitor student progress and provide
appropriate interventions.

Follow-up Procedures

The progress of studentgho have been reclassified will be monitored for two years foligwi

the reclassification. Site LEcoordinators will canplete an evaluation of studedt@cademic
progress after thestand 2d grading periods following reclassification. A third follewp will

take place one year after reclassification; a fourth foellpivwill occur two years after
reclassification. All reclassified (REP) studentSmarter Balancedcores will be evaluated to
assess to overall reclassification progress, and interventions will be implemented if the student
does not maintain appropriate progress.

STRATEGIES
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The most important aspect of these standards from the CELDT in our opinion is to help the
teacher level his or her instruction appropriately for a child at different stages of language
acquisition. Although it is difficult to categorize a student intoirle English Language
Development stage, they are helpful for thinking about the different scaffolding necessary to
provide for students who are at Beginning, Early Intermediate, Intermediate, Early Advanced
and Advanced stages during lesson planning.es&hcategories require distinskills and
strategies as wellln the Language Arts, we believe that oral language comprehension and
production is the critical link allowing Ektudents to make large gains in Reading and Writing.
Thus, much of ouHumanites blocls in the early grades will be focused on oral language
developmentand comprehension activitieshis is made possible through thersonalizedcor

small group instructionThrough this small group, a student is able to receive specific language
instruction and they are able to further develop their language proficiency throteils,re
explicit vocabulary lessons, and a small group focus on letters, word patterns, spelling, blends,
sounds, etc

Similarly, intier Il and Il interventionsstudens that are struggling due to language proficiency

will be participating in intervention activities that are specifically focused on decoding and
comprehension. These activities may include comprehensive activities that explicitly and
systematically buildEnglish language skills during reading instruction. There are interventions
that focus explicitly on English letter/sound correspondences, word patterns, spelling rules, and
other skills. By introducing these skills in isolation and practicing them iteggrstudents are

better able to move through the language proficiency categories. In addition, there is vocabulary
instruction for these students through the usage of graphic organizers, drawings, motions,
pictures, and other means. Finally, in clasd duringtier Il and Il interventionseducators
emphasize the relationships between and among words to build oral language skills that includes
story retells that target both comprehension and language development.

In Science and Social Studies, weemmd to focus on handsh and projeebased curriculum in

order to build our students curiosity about these subjects. We then provide leveled readers so
that they can build academic vocabulary at their current reading level. Academic vocabulary is
much mae difficult for EL students to acquire than spoken vocabulary. We believe that curious
students who are able to access texts at their instructional level will allow our students to make
significant gains in their Science and Social Studies knowledges, Tihe purposeful focus on

the use of guided reading as an instructional strategy and ensuring that all students have access
and use leveled texts iclassrooms andlearningLab is critical to their success and further
acquisition of language.

In our exprience, the most crucial aspect of teaching EL students is the professional
development that teachers have had in order to understand the steps that their students are going
through in order to acquire English. Thus, this is a critical focBS&Cthrough the provision

of explicit professional development focused on EL students. In additid®SRICstaff will be

fully trained in GLAD strategies.

EL students will be monitored by homeroom teachers using the same ILP process as other

students. Muchfahe data we will be gathering among our younger students will be focused on
speech productio and listening comprehensioBecauseRSRC focuseson the individual
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student, we are able to accommodate a much wider range of levels in literacy. For esample,
Reading classes are broken into multiple groups. ELs will probably be the majority in all groups
in kindergarten andirst grade and are likely to constitute at least one group in subsequent years.
That will allow teachers to focus instruction on fheguage acquisition issues at the current
level of the student. In addition, because online cuaicuthe Learning Lab can be tailored for
each student, ELs will have more time to practice their English in a one on one setting.

English Immersion wth Appropriate Native Language Support

English Learnes will be immersed in English, with the language support they need to learn the
language and develop the grammatical framework and vocabulary needed to begin developing as
readers and writers. The tmal Literacy Panel (August Shanahan, 2006) found that EL

students can acquire English literacy skills in Engbsly classrooms. The panel found that
strategic primarytanguage support can scaffold E st udent sé6 | iteracy dev
To the extent possibleRSRC will recruit teachers capable of providing strategic primary
language use in order to help students acquire advanced levels of English literacy.

English Language Arts with Appropriate EL Accommodations

Roc ket s hi p d&aachlincotperates cuyrentargsgarch on teaching children to read in a
second language by providing scientificdligsed reading instruction, small group interventions
based on omoing assesnent, and accommodations fdr &udents such as those recommehde

by the National Literacy Panel. This type of leveled grouping and instruction willeceea
environment that allows [Estudents to be much more successful and receive instruction at the
appropriate instructional level. In addition, the smaller groupsallow the teacher to meet the
individual needs of each student and differentiate instruction according to their academic abilities
and needs.

The National Literacy Panetport(August & Shanahan, 2006) contains the most comprehensive

and rigorous sythesis to date of the research on developing literacy in second language learning
children and youth. One of the major findings in the report is itfstuction that provides
substantial coverage in the key components of reatlagtified by the Natipal Reading Panel
(NICHD, 2000) (phonemic awareness, phonics, fluency, vocabulary, and text comprefension
has clear benefits for languagenority students. Roc ket shi pds Literacy
scientificallybased reading program that incorporates thgsekéy components.

The panel also found thatstruction in the key components of reading is necessary, but not

sufficient, for teaching languageinority students to read and write proficiently in English.

Additional research for example, Vaughn, Mhes, LinarThompson & Francis, 2005) has

demonstrated that to demonstrate significant gains, appropriate accommodations must be made

to:

i increase the oral comprehension df &udents

91 provide effective reading interventions that are systematic, expldt intense (i.e. are

provided in small groups or individually)

1 provide instruction in the critical elements of beginning reading including phonemic
awareness, phonics and word study, fluency, writing and comprehension strategies
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This approach is supped by the work of Vaughn et. al (Vaughn et. al, 2005), who designed a
rigorous English Language Literacy intervention program adding a set of language support
activities appropriate for [E students. Their language support activities were similar to
Rockethii p 6 s, explicit vocabul ary and grammar i
instruction. This blended approach yielded significagdins for the study group ofLEstudents

in all five of the core areas of reading instruction.

English Language Develpment Instructian in Groups Leveled by Englishlsency

Small literacy groups will be leveled based on literacy assessewiits, taking into accountLE

st ud emglisls bnguiitic proficiency.English Language DevelopmeELD) instruction
groupingwill be based on ELD assessmeritss important to provide E students with both
literacy instruction that is based on literacy criteria and second language development instruction
that is based otanguage development criteri@hese two areas often olep, however it is
critical to distinguish beteen them in order to provide Etudents with both a rigorous literacy
instructional program and one that builds their developing abilities in both oral and written
academic English across the content arédiais. alo important to make sure thak Etudents are

not segregated into linguistically homogenous groups. Ei2ll grouptime will typically be

the only time where E students are grouped by language proficiency, with no more than two
levels of Englsh linguistic proficiency in each group in order to ensure targeted instruction in
ELD. At other times, language proficiency is a factor taken into account for instruction, but not
for grouping.

August and Shanahan (2006) found a significant correldteween oral language and reading
comprekension and writing ability in E students and suggestedttiblassrooms with significant

EL populations should focus extensively on using oral languagsutamarize and analyze
stories. Genesee, Lindholmheary, Sainders and Christian (2006¢oncluded that one
explaration for the 57 years which E students often take to master academic language is that
insufficient attention is paid to the oral language development of students, especially in the late
elementary sabol years. We will focus extensively on oral language development, both
expressive and receptive, at the same time as focusemhgdadtruction is conductedVe
believe that working on oral and literacy $kitoncurrently will help our E students to mster
listening, speaking, reading and writing in English by second grade.

Because oral language development is so critical to reading comprehension and content area
learning, RSR® s wi || i ncorporate an i ntensi ve foc
Additionally, we will focus on explicit academic vocabulary instruction and providing students

with increased and scaffolded opportunities to talk in the classroom using academic language
and provide students with explicit instruction in the linguistic featwfeacademic English.

These objectives will also be assessed through formative assessments andR&UR{Eg s

Exhibition Nights whenstudents will be responsible for orally presenting their work and
learning. These assessments and public demonstratiompsavide RSRCand the students with

data to measure their progress.

Content Area Interactive Instruction to Increase Academic Language Proficiency

Genesee et. al found that a combination of direct instruction with interactive instruction is more
effective than one or the otheRSR® s f ocuses on direct | anguage
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Our integrated Science and Social Studies content focuses on interactive activities using small
cooperative groups, providing a context for extensive discussiomcademic language.
Stoddardet. al. found high value in integrating content and academic vocabulary. These skills
will also be further enhanced through the integration of strategies from Project GLAD, which
focus on vocabulary development, graphic argers, oral language, interactive displays, and
several other strategies that have been proven to be highly effective with EL students. They also
developed a rubric for teacher selfaluation to monitor their balance of hammts and
vocabulary time andhe degree of integration. (Stoddard, T. et al., 2002) This rubric will be
used byRSRCteachers in order to assess the efficacy of their instruction.

English Language Development through Literacy

EL Level K-2 3-5
Beginning Teachers usechants and songs 1 Teachers present the English alphabet u:
(CELDT 1) introduce basic phonemes. Stude| visuals and songs. Rhythm and repetit

receive instruction on surviveg are key strategies for getting studel
communication. Teachers use control| accustomed to the sounds of spok
speech rate and variation. Cogna English. Daly rituals (morning meeting
(words with common roots and look { bathroom pass requests, etc.) req
sound similar in related languages) tl students to use simple greetings and of
exist between pmary and English phrases. Students have opportunities to
language are used to explain sim| and retell stories using drawing, mime, ar
concepts. The teacher wuses thibasi c words. I n  wr |
drawings to help students develop n| develop comfex stories through pictures
vocabulary. The teacher utilizes vario| and work with the teacher to put tho
GLAD strategies like input charty stories into words. The teacher utiliz
graphic organi zer gvarious GLAD strategies like input chart
picture file cards, observation chart gr ap hi c organi zers
inquiry charts, T graphs, and vario| picture file cards, observation char
other strategies. inquiry charts, T graps, and various othe
strategies.

Intermediate Students are engaged in rearld | Teachers present students with oral 4§
(CELDT 2-3) activities  that require them | written comprehension activities. In cente
communicate basic needs, and desc| stucents use audio books and then respi
common objects orally and with bag to texts in writing, using simple sentenct
written | anguage. | Significant time is spent on preading
the teacher introduces story boards w vocabulary development activities. Durir
pictures and words to help studefwr i t er &8s wor kshop,
comprehend stories and to help th{ their first draft in writing, using inventei
develop their own writing. Studen| spelling as needed. The revision proces
practice reading aloud with rhymin an opportunity for the teacher to reinfor
poetry and stories, and have opportuni{ conventions, and teach new spelli
to dramatize fiction to enhand concepts. The teacher utilizes varic
understanding. The teacher utilizf GLAD strategies like input charts, graph
various GLAD strategies like inpior gani zers, Teacher
chart s, graphi c o] cads, observation charts, inquiry charts,
books, 0 picture flgraphs, sentence p
charts, inquiry charts, T graphs, sentef De |l | , 0 ELD retell
patterns, i Far me r| strategies. Students at this level hg
various other strategies. Students at | acquired basic conversational skills, so |
level have acquired basic conversatio| focus is on helping them acquire tl
skills, sothe focus is on helping thel academic langage and syntax which the
acquire the academic language ¢ need in order to become more proficie
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EL Level K-2 3-5
syntax which they need in order | speakers, readers, and writers of English.
become more proficient speake
readers, and writers of English.
Advanced Teachers challenge students to fi Students respond to texts using specific i
(CELDT 4-5) spelling patterns when reading. Stude| appropriate language. The teacher u

are given literature that is accessible |
requires them to decode around @b of
the words they encounter. Centers all,
students to explore vocabulary throu
antonyms and synonyms, and to expl
how word meanings change in differe
contexts. Students read and respond
gradelevel literatureorally and in grade
appropriate writing. Students analyze g
compare literary devices used in differg
forms of prose. Students have multif
opportunities to read aloud for authen
purposes. Teachers use recording
feedback to help students reflemn their
readaloud skills. The teacher utilizg
various GLAD strategies like inpt
chart s, graphic o
books, 0o picture f
charts, inquiry charts, T graphs, sentel
patterns, AFar mer
retell, and various other strategies.

{ proximal development (not too easy, not t

many graphic organizers for both readi
comprehension and periting activities.
Students have opportunitie
(dramatizations, speeches, dirctime) to
read aloud with accuracy and expressi
from a variety of kinds of texts. Studen
read and write independently (and are g
to selfcorrect) in literature circles an
writeréés wor kshop.
students identify topics that are hig
interest, and assigns leveled literature t
allows students to work in their zone

hard). The teacher utilizes various GLA
strategies like input charts, grapkh
organi zers, Teach¢ter
cards, observation charts, inquiry charts
graphs, sentence p
Del |l , o ELD retell

strategies.

STAFF TRAINING & PROFESSIONAL DEVELOPMENT

Good instrudbn is the foundation of good LEinstruction.

(Goldenber, 2003) RSR® s

intensive professional development model with ongoing mentorship is crucial to high

performance. Professional development that is directly related to the curriculum teachers use
and that provide sustained and hands support is the modffective. RSRCis investigating
professional development from organizations like the California Reading and Literature Project

to help teachers develop methods of teaching ELD effectively.
development in integrating ELD strategi into literacy and language development for EL

For ongoing professional

students, Rocketship has chosen Project Guided Language Acquisition Design (GLAD), based
on their rigorous handsn approach and extensive validation studies showing significant gains

relative to comparisogroups. Each teacher RERCwill be thoroughly trained in the usage of

SDAIE and GLAD. These strategies have already been demonstrated to be highly effective in
regardsto EL studenté academic achievement.
strateges will be expected throughout the campus and each classroom.

The implementation and usage of these

Additionally, August and Shanahan found that intensive mentoring and interim assessments were
extremely important to

Shanahan, 2006) RSR® s
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activities provided by both inside and outside experts will be implemented effectively in
classrooms and sustained over time.

PARENT / GUARDIAN, STAFF AND COMMUNITY INVOLVEMENT

The School 6s pl ans f ostudentsn and/dr \commgnity preembers tins
developing, implementing, and/or evaluating programs for English learners.

Parent Communication

Communication with the parents ofLEstudents in their primary language is essential to
encourage parent support andalwement. To support this communication, the School will
provide translations of major documents, notices, public meetings, and workshops for parents in
Spanishand other languages as needed.

Parent Notification of Assessment Results and Initial Ident#ition

The parents/guardians of students with a primary language other than English shall be notified of
the English comprehension and primary language assessment results completed for the initial
identification. The notification shall be in English andaimy language which is spoken by 15
percent or more of the students in the School, as determined by3bé&hguage Census. This
information shall be communicated orally when a written notice (Parent Notification) letter is not
understood or orally trateged into another language if needed. If the Parent Notification letter is
not returned, site personnel will complete a foHopvphone call.

This written notification will be done on an annual basis and will invite parents to a meeting to
do the followng:

1) Inform parents that they have chosen to enroll their children in a charter school
with an English immersion program.

2) Parents will be provided with a full written description of the structured English
immersion program which includes the educationaterials to be used.

3) Inform parents that they have a right to visit the program and to withdraw their
student from the program through a waiver

4) Inform parents of their rights to participate in the School Meeting.

Once completed, the initial identification process will not be repeated unless the parent/guardian
claims there is an error.

Parent Participation
Parents are encouraged to participate in any and all school activities, including but not limited to:
1 Engiish Learner Advisory Committee (ELAC)
1 School Site Counc{|SSC)
1 Volunteering in classrooms and Learning Lab
1 Community Meetings
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1 Parent/Family Meetings

Parental Rights
Parents concerned with their student 6withp
I

gr e
teachesand admini str at o Elsstatupandpeogréese w t he chi S

r o
do
Community Meetings

RocketshipRedwood Citywill have monthly community meetings, which are intended to keep
the parents and families &SRCinformed and empowered. This miegtwill be coordinated

by thePrincipal and along with otheclsool information presented to the community, will advise
on programs and services for English Learners. During the meetings, the parents will be
informed of programmatic and assessment issbaes afect B  students and will also be
informed about the programs, funds, and strategies that are being applied to these students. The
community will have the opportunity to vote on these issues and ensure thRSRE
community creates a collectivéor EL instruction and interventions.Please see Element D

below for more information on how parents will participate in RSRC.

MONITORING AND EVALUATION

The RSRCmission of every student on grade level by second grade will be the primary means of
determining the effdiveness of our approach with.Etudents. This goal will be measured by
academic proficiency on Smarter Balateed additional assessments. Querim assessments

are correlated to gradevel benchmarks and Smarter Balahcand will provide monthly
feedback on how our students are progressing towards this goal. Additionally, our oral language
assessment will test language proficiency predicifeCELDT yearend outcomes. As
described above, these assessments will be used to drive changes in classroom instruction and in
individual student interventions. As a school with a large professional development budget and
several Assistant Principalsher are able to mentor other teachers, we have made significant
improvement every year in both ouergeral classroom teaching fok. Btudents and our ability

to diagnose and intervenettviour most challengedLEstudents. In specific areas of weakness

for the school, we will seek outside resources such as the Literacy department at Education
schools of nearby universities.

The most important expectation to set is the way that language proficiency level will affect
outcomes on the Smarter Balad@ssessmén In order to meet thRSRCgoal of graddevel
proficiency by second grade, we must help our EL students to move from level 1 to level 5 in
language proficiency in three years. Recently, Genesee et. al concluded that one explanation for
the 57 years wich EL students often take to attain English proficiency could be because of poor
instructional practices with EL studerifs.We believe that the key to becoming fluent English
proficient is the rigorous daw@riven cycle used bRSRCto measure studenisonthly, modify
classroom practices, and provide students with additional instruction.

REPORTING

% Genesee et. al (2006Educating English Language Learnevew York: Cambridge University Press.
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EL students will take the CELDT testramally. CELDT scores for all [E students will be
reported to the authorizer.

MONITORING AND EVALUATION OF PROGRAM EF FECTIVENESS
The Charter School evaluates the effectiveness of its education program for ELs by:

1 Adhering to Charter Scho@ldopted academic benchmarks by language proficiency level
and years in program to determine adequate yearly progress.

1 Monitoring te@her qualifications and the use of appropriate instructional strategies based
on program design.

1 Monitoring student identification and placement.

1 Monitoring parental program choice options.

1 Monitoring availability of adequate resources.

Students wth Disabilities

SPECIAL EDUCATION ( INTEGRATED SPECIAL EDUCATION)

OVERVIEW:

RSRCintends to operate as a Local Educational Agency (LEA) under the El Dorado County
Charter Special Education Local Plan Aré€aELPA) pursuant to Educatid@ode Section 47641

(a). See Appendix A39 for a letter of support from the El Dorado County Charter SELRA.
unique cases, where participation is not practical or is geographically unfe&ahe€; may
operate as a Local Educational Agency (LEA) under andtduwal SELPA upon approval of
membership. Each consideration will be reviewed and in all cases will be in capfaith
Education Code.RSRCwill operate in complete compliance with IDEA and SELPA policies
and proceduresncluding Section 504 of the éhabilitation Act of 1973, Title Il of the
Americans with Disabilities Act, and any other civil rights enforced by the U.S. Department of
Education Office of Civil Rights (OCRAB 602, and all California laws pertaining to special
education studentsAs anLEA, RSRCwill be solely responsible and liable, the same sshaol
district, for providingspecial ducationand related services

As an LEA,RSRCshall receive its AB 602 and Federal revenue allocation through the Charter
SELPA and shall utilize those special education funds to provide instruction and related service
to eligible pupils in accordance with IDEA, State law, && R Criission. Fundig to the

school will be first based aall students in attendance, including thotelsnts with disabilities,

then additional resources will be provided as needed to offset the cost of students with
disabilities. In this way, the perception that studevith disabilities deny the school additional
dollars becomes moot and all students receive the services and the support theRIRED.

shall be solely responsible for all special education costs which exceed State and Federal special
education revenue.

RSRCwill be accountable for compliance monitoring and reporting through the Charter SELPA,
and will comply with any internal requirements of its authorizer related to IDEA.
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INTEGRATED SPECIALEDUCATION:

RSRCwill organize special education program asetvices to provide afintegrated service
deliveryd in each school. An integrated service delivery approach requires schools to align
educational services for students with special education needs within existing structures (grade
levels, groupings, efcrather than through special and segregated programs. Instead, special and
general education teachers work in collaborative arrangements designed to bring appropriate
instructional supports to each child inetlyeneral school environmerupport is bui on
culturally relevant differentiation and instruction through universal access of cainies
curriculum.

RSRCstudents are placed in the classrooms they would attehdyifwerewithout disabilities

and then provided flexible instructional opportunities that include large group, small group, and
oneto-one instructions for those students with more significant needisRSRC a variety of

curricular and pedagogical options areptomged to maximize student learning in in array of
teaching arrangements in environments that can be accessed by all learners, not just those with
specific disabilities. In the Rocketship model, all teachers are responsible for all learners.
Ongoing supprt develops the capacity of all teachers to teach to a divergeeranof st uden
learning needsA system of general and special education teachers proactively supporting
students are better able to put into place effective interventions prior to stitieat

With integrated services, all student learning takes place in heterogeneous enviravithants

class differentiation, accommodations and modifications and small group instruction as the
primary means of personalizing instruction for all sttd This means that students are, for the

most part, not grouped by similar characteris
in every classroom for every potential learner ensuring FAPiEe Appropriate Public
Education for all eligible students.

At RSRG Response to InterventioRt]) supports arntegrated Special Educatidtodel, aligns

with NCLB and IDEA 2004, and meets the spirit and the regulations of IDEA. All students have

a system of supports readily available at the beggnino f a studentos di ffi
preventive academic and behavioral instruction within the general education environment. In

this way, studentgmany of who are typically misrepresented and adentified) receive
appropriate integrated services)d it becomes unnecessdny RSRCto refer and excessively
determine eligible students who are often those students of color and poverty.

ENROLLMENT OF ALL STUDENTS REGARDLESS OF DISABILITY:

RSRC sstrivesto achieve a student population from the community in which we are serving.
Whether a child is eligible under IDEA, or is provided a plan under Section 504, he or she is
considered with all others for enrollmentRERC Disability or nordisability statis is not a

factor for enrollment or acceptance. Admission is based solely on availability of student
enroll ment space in a fAgeneral educationo cl ¢
students who were not awarded one of the open enrolimergsspaeplaced on a wait list, in the

order in which they are picked at the drawing, for midterm acceptance during the school year
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RSRC recognizes the need to provide all students, with or without a disability, with a free,
appropriate public educationén r ecogni zes its | egal responsi b
person with a disability shall, solely by reason of her and his disability, be excluded from the
participation in, by denied the benefits of, or be subjected to discrimination under grgnpro

or activity receivingE d er al f i n a nWe paolide acsesd ts ddwcatiendorRBRC

students and provide appropriate supports and services to eligible students to ensure access to
learning within general education.

ENROLLMENT OF STUDENTS WITH IEPS

When a special education student transfers from one SELPA to another, and there is evidence of
an existing disability, an Interim Program P
existing IEP, to the extent possible, will be immedigtemplemented. An Interim Placement

form will be completed immediately upon enrollment and parent signature will be obtained.
Assessmeninformation as well as records and reports from the prior district may be utilized to
make program recommendatioridpon receipt of the signdddividual Assessmen®lan(IAP),

the team will conduct any additional assessment needed to determine educational needs and
make program recommendati ons. Within 30 days
meet to review the placement, review any new completed assessmdntigvatop new goals

and objectives as needdflo c k et s hi p 6 proviwe thecstate anel our SELRA @ list of

our special education student roster annually

CHILD FIND ACTIVITIES:

RSRC shall administer no assessment for evaluation for purposesnafseon to the charter
school.Rocketship conducts a continuous and proactive effort to identify students with special
needs and those in need of a preferral intervention planand meet all requirements under

IDEA. Each school receives trainiran special education referral process during the summer
professional development sessions. Referrals may be received from teachers, parents, service
agencies and other qualified professionals are responded to in writing to ensure timely access to
our Special Edcation services. An information sheet describing ways to access services is
available for parents ithe parent handbooRarents shall be notified that special education and
related services shall be provided at no cost to them.

A referral for speciaéducation and related services initiates the assessment process and shall be
documented When a verbal referral is made, the charter representative shall assist the individual
in making a written request for assessment for special educ&ierwill respnd in writing and

with follow-up meetings to referrals or requests for assessments from teachers, parents, service
agencies and other qualified professionals to ensure timely access to our Special Education
programs.

All referrals will be responded tm writing by RSRC within 15 days Parent will receive a

written Assessment Plan withib daysThe parent will be given at leasd dayso provide

written consent. The assessment will be completed and an Individualized Education Program
(IEP) meeting hid within60daysof r ecei pt of the parentdos writ
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Upon receipt of the referral, the administrator will either contact the referral source and request
additional information in order to process the referral in a timely manner, or, will notify parents
of the developed Individual Assessment Plan (IAP). The delivery of the completed plan to the
parents will occur within 15 calendar days of the referral. Parents will be provided a copy of the
Parent Procedural Rights with the signed assessment plan.

If the referral was determined to be inappropriate, a meeting will be scheduled with the parents
and the referring party to address their educational concerns and review the purpose and scope of
Special Education. Even if the parents do not wish to mesetyill respond with a Prior Written

Notice explaining why the request for assessment is not being accepted and processed.

OTHER PREREFERRAL INFORMATION

Current law requires that all options in the general program be tried before referral to special
education. These options may include, but are not limited to the following:

*Accommodations within the general education program, including instruction, environment or
curricular supports

*Researchbased instructional strategies and interventiociudng universal screening.
*ATieredd interventions and progress monitor.i
*Problem solving teams within the general education progRtimiodel), and consultation with
appropriate staff.

All pre-referral options are considered the responsibility of general edustaibn

REFERRAL OF PRESCHOOL STUDENTS

BecauseRSRCis aTK-5 charter program, when a student who is referred is not of school age,
the chid will be referred to his/ hafistrict of residence.

RESPONSE TO INTERVENTIONRtI)

R o ¢ k e t RSl bystgmdidentifies those students who are struggling, regardless of the causation,
and provides identified studentgdicated targeted, supplementaistruction in their areas of

neeal duringtheir school day. The goal of these specific early interventions is to reduce eventual
referrals for special education services by providing the academic support services students need
before they fail.

Additionally, the RocketshipRtl program povides supplemental instructional support to
students eligible under IDEA when that would complement their specialized services.
Rocket shi p ®d intenemtien! starfs evithn-classdaily intervention consisting of
small group, guided reading,centers, andvr i t workgéhep. Monthlyformative assessments

and progress monitoring may lead to:

*Teacher analysis with specialist consultation and support
*Changes in classroom practice
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*Small group and individual intervention
*Strategic evidenceased interventions

STUDENTSUPPORTTEAM

When classroom anidtl interventions have been implemented and documented and a student is
still not successful, the next step is a referral toAlsistant Principafor a StudentSupport
Team(SST)meeting. The SSTis chaired by a knowledgeable educator or social worker, and
comprised of an administrator(s), general education teacher(s), social worker, parent, student, as
appropriate, and clinical providers, special education teacher(s), and agency represeat
needed The family and school team then meet to develop a more comprehensive intervention
plan, or consider other factors that may interfere with learrinthe StudentSupportTeam

finds that the préntervention plan is not sufficient to meethe st udent 0s need:
recommend that student for a formal special education assessment and the school may also
choose to refer a student for services through the provisions of a Section 504 Plan, if appropriate.
To ensure school site understamdiof the SST process, training is provided to teachers and
school staff as part of the summer training.

GENERAL EDUCATION ACCOMMODATIONOR MODIFICATION:

All students with disabilities will be fully integrated into the programsR&RGC with the
necessary materials, services, and equipment to support their learning. The school will ensure
that any student with a disability attendiR§RCis properly identified, assessed and provided
with necessary services and suppdRSRCwill meet dl the requirements mandated within a
studentos I ndividual Education Plan (I EP)

Rocketshipbds mission i slevel profigency iniLiteracy tohiMdte.nt s r €
We employ a variety of generallecationmodification strategies to make thieaj reachable for

all of our students, including: extended dayni8gpm), small teacheled instructional groups,

instruction driven by formative assessment resaltsidaily online learning

All Rocketship students receive a variety of servicesnaraber of settings, with the goal being

access and success in the general education curriculum with designated support from special
education lhtegrated Specidtducation) staff. We believe in organizing our professional staff

by the needs of each learnestead of clustering learners by labBISRCstaff is not assigned to

a Aprogramo and students are not Apl acedo i n
environment is one in which general education and special education work collaboratively t
meet the diverse learning needs of our students, encompassing a continuum of services.

Integrated services ensure the integration of resources as well. ©(gpkial education) team

works with parents, general educators, and school administraiteselieve that our approach

ensures the quality and effectiveness of services for students with disabilities under IDEA, ADA,

as wel |l as Section 504. Rocketshipbs succes.
tightly coordinated betwee@eneraland Special Education, ensures thinking about addressing

each studentds wuni gqu etenl of aupporisraigd servecedRiosketshig r 0 s s
continues to iterate to ensure tRd framework works in concert with the BESeam to promote
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the best outmmes for all studentsAdditionally, we continue to integrate the benefits of online
learning opportunities for our students with disabilittasough full access to thblended
instructional model oRSRC which we believe will improve the educational outcomesafoof

our students.

General education modifications may involve:

*homework reductions

*positive behavior support

*in classroom physical environment adaptations

*instructional or testing accomodation

*other integrated resources or technology tools available for all students.

The special education staff is available for monthly consultation with school site administrative
teams and we are therefore able to identify students who may be isiguigghmake expsed
progress or be at risk foeferral to special education.

SPECIAL EDUCATION ELIGIBILITY DETERMINATION

Receipt of the signed assessment plan begins the special education timelineassdsbmment

plan determines eligibilityAn asessmenplan will be developed and the family contacted
within ten days. The parent/guardian has fifteen calendar days from the date of receiving the
Assessment Plan to consent to the plan and return it to the school staff.

All referrals will be respoded to in writing byRSRCwithin 15 days and RSRC will notify the

Redwood City School District and/or SELPA of the assessment request within 5 days of receipt
Parent will receive a written Assessment Plan wiflirdaysThe parent will be given at leak$

daysto provide written consent. The assessment will be completed and an Individualized
Education Program (IEP) meeting heldhin60daysof r ecei pt of the paren

A copy of the Notice of Parent Rights is provided to parent withagsessment plan. An
Individual Assessment Plan will also be developed for students currently eligible for IEP
services whenever a reassessment is required, such as for the Annual Review or Triennial Re
Evaluation and Notice of Parents Rights will be pded.

Written parent consent is required before the assessment may be conducted. Parents have at least
15 days from receipt of the asse®nt plan to make a decisioAssessment may begin
immediately upon receipt of consent. Within 60 calendar days eipteaf the signed IAP, the
assessment must be completetd at eam meet i ng is to be hel d
eligibility, as well as to develop thedividualizededucatiorplan. Parents are to be provided no

less than ten days prior written notice of meetings regarding the educational program for their
child.

Program placement is an IEP team decision and written parent consent must be obtained prior to
placement. Theecommended program placement and services should begin as soon as possible
from the date of the parentds written approva
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be reviewed conducted at least once annually, including a summary of progresealuagon

must occur every three years to determine a s
three year review, the IEP team shall review existing progress towards goals and determine what
additional data is needed.

ASSESSMENT:

The speal education evaluation has three major purposes:

*To assess needs and gather information about the student.

*To determine eligibility for special education programs and services.

*To recommend the appropriate special education programs and/or redatexts for
the student.

Prior to the assessment, a member of the tEamwill contact the parent to review the reason

for assessment and to describe the materials and procedures that will be used to obtain
information about the child. The rights ottparent/guardian artde Charter Schooklated to
assessment are explained to ensure parent is fully informed.

A parentés written consent for release of C (
assessment meeting, as well as making arrangsrteehaive the child's needs evaluated through

testing and conferences held among others who have worked with the child's, such as counselors,
therapists, psychologists, or social services. Written consent for participation in assessment will

be needed,ral evaluation results will be shared with parents.

Assessments are conducted in primary language and materials when determined necessary to
ensure that they measure the extent of disability rather than English language skills. Ecological
assessments amonducted for students with moderatvere disabilities. Assessments are
student centered and will meet all federal timelines. All children who transfeRBIRC are

placed on a 3@ay interim IEP and are assessed as needed within th@y3@eriod.

Assessment must address all areas related to the suspected disability and be conducted by a
multidisciplinary team, including the parent. The assessment plan considers eaeh of th
following when appropriatevision, motor abilities, general abilityself-help, career and
vocational abilities and interests, developmental history, hearing, language function, academic
performance, orientation and mobility, social and emotional statukyealth and development.

For pupils with suspected disabilities or ahbvior disorder, at least one member of the
assessment t eam, ot her than the <c¢childds gene
performance in the general classroom setting and document the observation.

For initial evaluations and fevaluatiors, students will be assessed in hearing and vision, unless
parent consent isot provided All pupils not meeting threshold hearing test requirements will be
appropriately referred for traidgoersonal for hearingtess. st udent 6 s heal t h pr
provide information if a student has been medically diagnosed with a chronic iliness or relevant
medical issue thahay interfere with learningn short, no single procedure will used as the sole
criterion for determining an appropriate educational @ogfor an indridual with exceptional
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needs.Under certain conditions, parents have the right to obtain an independent assessment at
public expense.

The Individual Assessment Plan will Ipersonalizecand will reflect the unique concerns and
strengths okach student. It will be provided in the primary language of the parent or another
mode of communication used by the parent, unkessclearly not feasible. It will provide an
explanation of each type of assessment. It will state that no educatiacament will result

from the assessment without the consent of the parent. We will have a copy of the Parental
Rights and Procedures attachedtiie IAP. The assessment will be completed and an IEP
meeting will be held within 60 calendar days fromthet e o f receipt of th
consent for assessment.

All assessment reports will then possibly inclubet not limitedtot he f ol | owi ng: t !
present level of educational performante relevant behavior noted during the obseovatf

the student in an appropriate setfibngh e r el ati onship of that behayv
and social functioningthe educationally relevant medical findingsany, whether there is a
discrepancy between achievement and ability that capmatorrected with special education

services a determination concerning the effect of environmental, cultural, or economic
disadvantageh ow t he st udent hwlvemantsand progieds yin the fgéneral t
curriculumt he st udent @wrenhfunstibning in the denemlreducation curriculum
regardless of the settingdef i ci t s i n t he student 0s cognit
functioning, social and emotional functioning and physical functionivay might serve as a

barrier to theirsuccessful involvement in the general education curricuamd what has been

the i mpact of d@nbeeon kighardaehretemefssessmemreports will be

provided to parents in their primary language whenever indicated.

The IEP tear®d comprised of, at a minimum, the ISE teacher, general education teacher, clinical
providers, parent, and studénwill then meet withthe parerg, who are also designated
specifically as members of the team, to reach an eligibility determination in cotisilefall

of the data, observations, and assessment results.

504 PLANS:

As not all children will qualify forspecial education and relateervicesRSRCfollows Section

504 of the Rehabilitation Act of 1973 and Title 1l of the Americans with Disedslihct (ADA),

where discrimination is prohibited based on a disability. Under Section 504 and Title Il of the
ADA, it is illegal for schools to deny a student to participate in services, provide a service that is
not as effective as provided by othessd provide lower quality serviceg\lso, students with
disabilities, like other children in the general education setting, must be provided with courses
and instruction that teach the curriculum. Any student who has an objectively identified
disability which substantially limits a major life activity including, but not limited to learning, is
eligible for accommodation by the school.

A 504 team will be assembled by tAssistant Principaand shall include the parent/guardian,

the student (where apgoate) and other qualified persons knowledgeable about the student, the
meaning of the evaluation data, pla@nt option, and accommodationighe 504 team will
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review t he st ud,.anladingacaslemicssocialnand bereavooal relcerds,ieand
responsible for making a determination as to whether a recommendation for 504 services is
appropriate. If the student has already been evaluated under the IDEIA but found ineligible for
special education instruction or related services under IDEIAgtlevaluations can be used to

help determine eligibility under Section 504. The student evaluation shall be carried out by the
504 team who wil/l evaluate the nature of t h
student 6 s educ a twillenaude conSitleratton & ang behawiors tban interfere

with regular participation in the educational program and/or activities.

The 504 team may also consider the following information in its evaluation:

1 Tests and other evaluation materials thatehlaen validated for the specific purpose for
which they are used and are administered by trained personnel.

1 Tests and other evaluation materials including those tailored to assess specific areas of
educational need, and not merely those which are destgnevide a single general
intelligence quotient.

1 Tests are selected and administered to ensure that when a test is administered to a student
with impaired sensory, manual or speaking skills, the test results accurately reflect the
st udent 6 sacheepement level, or whhatever factor the test purports to measure,
rather than reflecting the studentdos | mpai

The final determination of whether the student will or will not be identified as a person with a
disablity is made by the 504 team in writing and notice is given in writing to the parent or
guardian of the student in their primary language along with the procedural safeguards available
to them. If during the evaluation, the 504 team obtains informataioating possible eligibility

of the student for special education per the IDEIA, a referral for assessment under the IDEIA
will be made by the 504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall

be responsible for determining what, if any, accommodations or services are needed to ensure
that the student receives a free and appropr.i
504 Plan, the 504 team shall consider all relevant information dtiieeing the evaluation of

the student, drawing upon a variety of sources, including, but not limited to, assessments
conducted by the Charter School 6s professiona

The 504 Plan shall describe the Section 504 disability and any program accormnspdat
modifications or services that may be necessary.

Al | 504 team participants, parent s, guardi ans
educati on, including substitutes and tutor s,
site administrator will ensure that teachers include 504 Plans with lesson plans faeshort
substitutes and that he/she review the 504 Plan with atésngsubstitute. A copy of the 504

Pl an shall be maintained i nPlanli#beseviewddeanleadts f i |
once per year to determine the appropriateness @laheneeded modifications to the plan, and
continued eligibility.
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See Appendix A0 for Board approved Section 504 Board Policy, Administrative Regulations,
and ParenStudent Rights.

CONSIDERATIONS FORENGLISH LEARNERS (EL.s):

Because the majority of current Rocketshipdents are considered HIZ0%), Rocketship

carefully considers the cultural amdstructional needsf students with English as a second
language. Verbal and written translation of all materials, notices, documents, reports and
communications is offered to parents when indicated or provided at parents request.
Assessments may b esmatvelanguage edwith translatiorsas appra@pnated
whenever a studentdos English | anguage devel
to better understand a studentdés | earning ne
providing geneal education instruction and specidleation services to eligibleLEstudents, as

well as ensuring parent procedural safeguards. Teachers providing core content instruction, as
well as special education services, have appropriate training and CLAlzagon. Training is

provided to specialists to ensure that IEP goals are written to supparhique learning needs

of EL students with disabilities. Progress monitoring and program evaluation will ensure
appropriate practices for -@assificationto fluent Engish proficient status. I|E students at
RSRCwill be served fully in the general education classroom with appropriate small group
instruction andpersonalizationin the classroom or the Learning Lab to support learning and
developing English qoficiency.

The results of the Home Language Suraed CELDT results are considered when developing a
studentés | EP. Testing accommodations describ
testing.

DEVELOPMENT OF AN APPROPRIATE IEP:

Our IEPs ae created for the benefit of the student receiving special education services. All
Rocketship schools are currently in compliance with all of the guidelines around the
development of an appropriate IEP. RSED follows all applicable federal and state laws
governing the IEP process and procedural safeguards. Parents, general education, special
education services staff, other professionals and other service providers or professionals as
appropriate will be involved throughout the IEP process. As a member dEltiidorado
consortium for all of the current, Rocketship schools use the SEIS electronic IEP form for
documenting this process. The | EP wil/l i ncl ud
annual progress goals and the way that they will be meésdates, frequency and duration of
services to be provided, and the degree of inclusion for this student in the general education
classroom. Our current forms are all on SEIS.

Rocketship organizes special education programs and services to provideste laold
integrated service delivery system in each school. The integrated service delivery approach
requires schools to align and carefully match educational services to students with special
education within existing structures (grade levels, groupilogging, Learning Lab, etc.) rather

than exclusively through special and segregated programs. Special and general education
teachers prioritize working collaboratively to bring appropriate instructional supports to each

Rocketship Redwood Cit¢harte PetitionPagel00of 164



child in the general school setfj and Least Restrictive Environment (LRE).

IEP REVIEWPROCESS:

IEP meetings will be held, atrainimum, onceyearlyt o r evi ew t he student 6s
changes to the IEP as neededery three years, a triennial IEP meeting will be heldeview

the review progress and-examine eligibility for special education services. An &P also

be held within 30 days of a parent,orsvhenanquest,
Individual Transition Plan is required at the appropriate agrdess otherwise specified on the
student 6s | EP, par efsouttsi nweisl la byee airn foofr nehde tshtruede
meeting annual goals

FUNCTIONAL ANALYSIS ASSESSMENTS AID BEHAVIOR INTERVENTION PLANS:

Rocketship has a trained Behaviotervention Case Manager (BICM) and conducts a functional
analysis assessment (FAA) if an IEP team determines that a student with a disability exhibits
serious behavioral problems. Assessment includes parent interviews, file review, direct
observation ad review of health and medical records.

THE CONTINUUM OF SERVICES:

SPECIALIZED ACADEMIC INSTRUCTION, MILD TO MODERATE:

We provide mild/moderate services to qualifiecE IStudents. These pull out and push in
services range in amount of time and isignbased on the needs of the students. All services
are described in the IEP and fully executed by thHe d&ff with the assistance of the general
education staff and administration. Students receiving mild/moderate services typically require
less thal0% of the day in direct services.

Based on our modela qualified Integrated Special Educatioteacherand a qualified
paraprofessional work together to provi@&E services. The Paraprofessional works under the
direction of thelSE teacheto provide additional instructional support and services to identified
students. ThdSE teachewi | | provide monitoring of student
and assistance to individuals with exceptional needs and their parents; consultétiganeial

education staff on methods for accommodating students with special needs, coordination of
special education services, and direct instruction to students with IEPs.

Rocketshipbébs gener al education approach is b
according to student need and implementing and monitoring interventions for all students who

are not meeting standards. This design supports the goals of a @llsmodel with théSE

teacher who will be responsible for extending these services to students with special needs to
meet IEP goals. We believe this close collaboration between general and special education
professionals to serve any student who igeelencing learning challenges will help Rocketship

meet its goal of helping every student to reach 1.5 years of achievement in each grd8& The
teacherwill be responsible for implementing an IEP such that the student is able to make
adequate progregsewards grade level standards. Rocketship monitors progress on a regular
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basis and théSE teachewill collect IEP specific data for to determine if adequate progress is
being made.

DESIGNED INSTRUCTIONAL SERVICES) SPEECH AND LANGUAGE THERAPY,
OCCUPATIONAL THERAPY, COUNSELING, VISION AND HEARING THERAPY, ETC:

We provide speech and language services, occupational therapy semebasjon services as
needed to meet eligible studentsd | EP needs.
profesional staff. Service delivery ranges in time and intensity based on the needs of the
studentsas identified in the IEP. All services are written up in the IEP, agreed to, and fully
executed by the ESstaff with the assistance of the general educatiafi and administration

with only qualified, trained and knowledgeable personnel all based on the needs of the student
population.

SPECIALIZED ACADEMIC INSTRUCTION, MODERATETO SEVERE:

We provide more intensive and specialized services for studetisiirely that would normally

require this type of setting. Our flexible and supporiviegrated SpecidEducationmodel is

able to provide all children both the assistance and independence that they need. We do not
anticipate the need forangevere 8C fipl acement settingo. To the
students with disabilities will be educated with rbm s abl ed student s. Becau
structure, particularly small reading groupsgrsonalizednstruction and time for daily teacher
interventions, we believe that Rocketship can serve students with disabilities within the general
education program, in the Least Restrictiresironmentby providing the supports each student

needs. To ensure access to appropriate learning in very specasesif needed, Rocketship

will establish a relationship with another area LEA to ensure an appropriate placement for a
student.

SEVERE SPECIAL DAY CLASS:

To ensure access to appropriate learning, RSED employs individuals with the Specialist
Moderate/Seere Credential. Removal of students from the general education environment
would only be considered if the student is not meeting goals and objectives with the provision of
supplemental aids and services in that setting. This determination would dbedeanly
through the IEP process with appropriate designated personnel, parent in attendance and written
agreement of all members of the IEP team.

INCLUSIVE SERVICES:

To the maximum extent appropriate, students with disabilities will be educated enénagy
education students including nacademic and extracurricular services. Currently all students at
all Rocketship schools are served in general education with pull out or push in services to meet
intensive need.

PLACEMENT IN A NONPUBLIC SCHOOL/AGENG":
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In some exceptional caseshena student may require a placement in a more restrictive setting,
Rocketship willconsider a referrdab a norpublic school or agendNPS or NPA. Rocketship

will not make referrals for placement at rpuablic schools, private schools, or agencies without
consultation with the SELPA. If a parent places students at-putdic school, private school

or residential facility, Rocketship will immediately inform the SELPA. We currently do not
have any students enlied in NPS or residential facility at any of the Rocketship schools.

Mental Health as a Related Service

Whenever necessary, as evidenced by student need, assessment, or recommendation of
emergency mental health provider, a refefoalassessment ofigibility for mental health as a

related servicavi | | be made to address a studentds me
other supports or services for a student and his/her family

TRANSPORTATION FOR STUDENTS WITH SPECIAL NEEDS IN ORDER TO ACCESS
SPECIAL EDUCATION SERVICES

Rocketship will provide transport to any student if required by a written statement in the
st ud e n anmaaenly With Ehe written consensus of the IEP team as neddedny eligible

child to and from school and all schoolated activities. Rocketship will locate a local LEA or a
contract service provider to fulfill these portions of the IEP. A transportation assessment will
guide the determination.

STAFFING:

Our ISE team istypically comprised of a Program Director, School Psycholot#f, Teachers

(mild to moderate and moderate to seyeRaraprofessionals, Speech Therapists, Speech and
Language Pathologist Assistants, Occupational Therapist, and other specialists as might be
requie d by a Individuatized&ducéatson Plan.

All roles are crucial to provide the appropriate amount of seryieesonalizedor the student.

All service providers will have the appropriate credentialing and/or licensing to meet all of the
NCLB requirements. In order for ut build teacher capacity, Rocketship will utilize the
partnership with a local BTSA Induction Programhelp ISE teachers to expand and deepen
their teaching knowledge and skills and complete the requirements for a Cali@lgda
Credential.

The ISE Paraprofessional will be responsible for providing individual and small group
instruction for students with special needs, students with typical learning needs, students with
behavioral needs, and students with emotional needbeingeneral education environment
including, but not limited to: theearning Lab recess, the lunch area, Response to Intervention
andin the classroom setting. This role will be responsible for impleatient and recording of

data for personalizedinstructional programs and positive behavior support plans. The
Paraprofessional will work under the supervisionSE teacher@and the School Psychologist

who will provide weekly oversight, training and direction.
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The ISE teachewill be responsibléor managing the IEP caseload for Rocketship students who
nedISE SPED services as outlined in their |1 EPs.
the basic academics (reading, language and/or math, etc.) through implementing Rocketship
approved cutculum; documenting teaching and student progress/activities/outcomes; modeling

the necessary skills to perform assignments; providing a safe and optimal learning environment
and providing feedback to students, classroom teachers, parents and adiomisgggrding

student progress, expectations, goals, etc.

STAFF TRAINING.

RSRC staff will participate in ongoing staff training prior to school commencement and
throughout the school year. Our department provides conptafgéssional development
oppotunities internally as well as through our SELPA, and we also -trassschool staff in
many areas. Areas of cross trainitgpically include areas such asCrisis Prevention
Intervention (CPI) training, sensory integration and service delivery traispagch services and
screening process, SAIST-SPED referral process, etc.

ISE professionaldevelopment is provided to all members of the IEP Team. Training for
Paraprofessionalsypically includes, but is not limited tobehavior and Positive Behayi
Support systemdoundations of SPEDspecial health care issuescultural awarenessintro to

low incidencedisabilities, etc. Training folSE teacherdncludes, but is not limited to,
technology in SPEDadvancedbehavioranalysis,languagedevelopment for alstudents,data
collection and decision makingzompliance with SPED lawautism spectrum disorders
independence building, writing IEP goals to address literatgrpretation of assessments,
handwriting withouttears, ALERT program impmentation in general education classrooms,
writing IEP goals aligned with standards, SEIS data entry and special education compliance, etc.

PARENT INVOLVEMENT:

Parent Participation and Training

RSRCparentsare encouraged tparticipate in the schoa@ommunity through volunteer hours

and monthly community meetingar ent s of students witéeé | EPO
parent/school communityarents are invited to participate in Community Advisory Committee

(CAC) meetings througkl Dorado County Qice of Education EDCOE) via online connection

to learn more about topics reldtt special education needall meetings requiring translation

are translated. These meetings provide additional training to parents in @iltabavith our

Charter SELR. Parents are also encouraged to join Parents Helping Parents who meet on
campus. Lastly, we combine additional parental trainings on numerous subjects for alBparents

those with IEPs and those with@utvith our monthly school community meetings.

Progress Updates

ISE Teachers in collaboration with General Education Teachers begin their school year with a
home visit to all students on their caselod@&E Teachersre available and in contact with
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parents by email, phone and home/school commuorcatotebooks on a regular basis
throughout the year.

Il n addition, al | st udent s drimgsterbagis. ersaxlditionsto au p d at «
progresseport on the IEP goals, the 1$&acher will participate in these quarterly parent teacher
conferences. This allows for total involvement of the entire IEP team throughout the year rather

than just on an annual basis.

Translation:
RSRC is committed to having all documents provided in the primary language of the
parents/guardians in a timely nmaar. All meeting notices, IEPs, assessment reports, progress

updates, are translated if requested by the parents. This includes verbal and written translations.

Alternative Dispute Resolution:

Our Charter SELPA offers mediation as an Alternative Dispute Resolution method. In the event
that the issue cannot be resolved through the standard IEP process, we attempt all means of
mediation as a way to meaningful settlement of issiREgents have aght to file a complaint

with RSRC or the California Department of Education.

DUE PROCESS

RSED understands andomplies with all due process cases. We ensure that all parents are
informed of their procedural rights and pide all information requiré. Our staff isexperienced

and able to participate in any legal actions necessary. A charter attorney with special education
expertise is available as needed.

FACILITY COMPLIANCE WITH ADA:

All existingRSED facilities were built completely ADA complignall buildings, rooms, and
auxiliary areas were constructed 100% up to ADA codes. All areas are fully accessible by
individuals with any disability. The facility proposed for this school will also meet all ADA
compliance requirements.

COMPLIANCE MONITORING:

The California Special Education Management Information System (CASEMIS) information
wi || be r evi e wkigctobojintegratedkSpecidtducapoton a regular basi®

ensure compliance with state and federal statutes, reporting requirements, and timelines. In
addition, Rocketship will be accountable for all compliance monitoring and reporting required
through the SELPA.

RSRC will collaboratewith Redwood CitySchal District to collect/maintain information
required by IDEA and lists: age, grade, type of disability, EL status, and number of students
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receiving services, number of students receiving and types of test modifications and exemptions
settingsof service;suspension data, and reasons for charter exiting.

TESTS AND OTHER EVALUATION MATERIALS

Tests and other evaluation materials are validated for the specific purpose for which they are
used and are administered by training personnel. Tests and othertiesalnaterials include

those tailored to assess specific areas of educational need, and not merely those which are
designed to provide a single general intelligence quotient. Tests are selected and administered to
ensure that when a test is administered giudent with impaired sensory, manual, or speaking
skill s, the test results accurately reflect
factor the test purports to measur e, rat her
or speaking skills.

The final determination of whether the student will or will not be identified as a person with a
disability is made by the 504 team in writing and notice is given in writing to the parent or
guardian of this student in their primary ¢armge along with procedural safeguards available to
them. If during the evaluation, the 504 team obtains information indicating possible eligibility of
the student for special education per the IDEIA, a referral for assessment under the IDEIA will
be maddy the 504 team.

If the student is found by the 504 team to have disability under the Section 504, the 504 team
shall be responsible for determining what, if any, accommodations or services are needed to
ensure that the student receives the free antbppate education (FAPE). In developing the

504 plan, the 504 team shall consider all relevant information utilized during the evaluation of
the student, drawing upon a variety of sources, including, but not limited to, assessments
conducted by the Schbod s pr of essi onal staff. The 5014
disability and any program accommodations, modifications, or services that may be necessary.

Annual Goals and Actions in the State Priorities

Rocketship plans to create a comprehensiweal Control and Accountability Plan (LCAP) by
July 2014. Bel ow please find, in accordance
requirements, a description, for théatter School, of annual godisr all pupils and for each
subgroup of pupilsdentified pursuant to Education Code Section 52052, to be achieved in the
state priorities, as described in Education Code Section 52060(d) that apply for the grade levels
served, or the nature of the program operated, by the Charter School, and apeadicactions

to achieve those goals.

RSRCplans to create a comprehensive Local Control and Accountability Plan (L&rRyill
engage the following stakeholders in the planning process:

1  Teachers

1  Principals

1  School personnel

1 Pupils
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The draftRSRCgoals and accompanying actions in accordance with LCAP requirements are as
follows. These goals and actions are subject to change, without need for material revision of the
charter petition, based on the full LCAP completed by July 2014 and updatedlyannua

STATE PRIORITY #10 BASIC SERVICES
The degree to which teachers are appropriately assigned (E.C. 844258.9) and ful

credentialed, and every pupil has sufficient access to standéigieed instructional
materials (E.C. 8 60119), and school facilities are maintained in good repair (E.C

§17002(d))

Subpriority A T Teachers

Goal to achieve Subpriority

100% of core teachers whle appropriately assigned and
hold a valid CA Teaching Credential with appropriate
English learner authorization as defined by the CA
Commission on Teachin@redentialing.

Actions to achieve goal

All core teacher candidates screened for employment wil
hold valid CA Teaching Credential with appropriate Engli
learner authorizatiorRSED Human Resources will annua
review assignment and credential status.

Subpriority B T Instructional Materials

Goal to achieve Subpriority

100% of pupils will have access to standaatigned
materials and additional instructional materials as outline
our charter petition.

Actions to achieve goal

All instructional materials purchased will be aligned to C/
Common Core State Standards and aligned with our cha
petition.

Subpriority C 1 Facilities

Goal to achieve Subpriority

All school facilities will be maintained in good repair

Actions to achieve goal

Regular general cleaning by custodial staff will maintg
campus cleanliness; Annual and monthly facility inspect
will screen for safety hazards.

STATE PRIORITY #29

Implementation of Common @oState Standards, including how EL students will be
enabled to gain academic content knowledge and English language proficiency

IMPLEMENTATION OF COMMON CORE STATE
STANDARDS

SUBPRIORITY A i CCSS IMPLEMENTATION

Goal to achieve Subpriority

RSRC will implement aCommon Core aligned academ
program

Actions to achieve goal

RSRC teachers will receive at least 5 hours of profess
development based on CCSS and the associated F
Apower standardso as out |

SUBPRIORITY B i EL STU

DENTS & ACADEMIC CONTENT KNOWLEDGE

Goal to achieve Subpriority

100% of EL students withccessaacademic content
knowledge through the implementation of the CCSS.

Actions to achieve goal

EL students participate in English Language Arts/Literacy

Rocketship Redwood Cit¢harte PetitionPagel07 of 164



| instruction with appropriate instructional support.

SUBPRIORITY C 1 EL STUDENTS & ENGLISH LANGUAGE PROFICIENCY

Goal to achieve Subpriority | 30% of EL students will be reclassified after three years ¢

enrollment at RSRC.

Actions to achieve goal EL students participate in English Language Arts/Literacy

instruction with appropriate instructional support. All
teachers will participate in professional development
regarding appropriate strategies of support and intervent
asoutlined in detail in his charter.

STATE PRIORITY #3030 PARENTAL INVOLVEMENT
Parental involvement, including efforts to seek parent input for making decisions for s(
and how the school will promote parent participation

Goal to achievepriority Parental representation @il school structures designed

foster parental involvement.

Actions to achieve goal RSRCwill maintain structures such as local agbry board,

School Site Counciind ELAC. Parents will be encouradé
to participate in these structures.

STATE PRIORITY #40 STUDENT ACHIEVEMENT

Pupil achievement, as measured by all of the following, as applicable:
A.
B.
C.

D.

@mm

. Percentage of pupils who participate in and demonstrate college preparedness

CA Assessment of Student Performance and Progress statewide assessment
The Academic Performance Index (API)

Percentage of pupils who have successfdipgleted courses that satisfy UC/CSU
entrance requirementsy career technical educatianN/A

Percentage of ELs who make progress toward English language proficiency as
measured by the California English Language Development Test (CELDT) and
English Language Proficiency Assessment for California (ELPAC)

EL reclassification rate

Percentage of pupils who have passed an AP exam with a score of 3 orihig/ider

pursuant to thé&arly Assessment Program (E.C. 899300 et seq.) or any subseq
assessment of college preparedneass

SUBPRIORITY A i CA Assessment of Student Performance and Progress statewide
assessment

Goal to achieve priority Rocketship students will exceed tneerage performance

levels of students in schools with similar demographics ir
the District on the Common Core Assessments

Actions to achieve goal Implementation of the CCSS aligned curriculum and

instructional strategies and teachers will assasents
throughout the year.

SUBPRIORITY B T API

Goal to achieve priority RSRCwill meet or exceed Statwide academic performang

index( AAPI 0) growth target s
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subgroups

Actions to achieve goal Implementation of the CCS&8igned curriculum and
Instructional strategies and teachers will assess students
throughout the year.

SUBPRIORITY D i EL progress towards proficiency

Goal to achieve priority 50% of students iIRELDT levek 1-3 will move at least 1
CELDT levelannually.
Actions to achieve goal EL students will receive in class instructional support whi

includes ton-1 teacher support, small group work, usage
SDAIE and ELD instructional strategies, GLAD
instructional strategies, and additioBalglish Learner
instructional best practices as outlined in the charter.

SUBPRIORITY E 7 EL RECLASSIFICATION RATES

Goal to achieve priority 30% of students will be reclassified after three years of
enroliment aRSRC

Actions to achieve goal EL students will receive inlass instructional support which
includes ton-1 teacher supporsmall group work, usef
SDAIE and ELD instructional strategies, GLAD
instructional strategies, and additioBalglish Learner
instructional best practices as outlined in the charter.

STATE PRIORITY #5: STUDENT ENGAGEMENT
A. School attendance rates
B. Chronic absenteeism rates
C. Middle school dropout rates (EC §52052.1(a)B)/A
D. High school dropout rates N/A
E. High school graduation rateis N/A

SUBPRIORITY A i SCHOOL ATTENDANCE RATES

Goal to achieve priority At least 96% attendance as measured by ADA

Actions to achieve goal RSRCwill provide a safe and engaging learning
environment for all its students and families, including thg
of the various subgroups enrolled.

SUBPRIORITY B T STUDENT ABSENTEEISM RATES

Goal to achieve priority RSRC will have truancy rates less than those of surroung
district schools with similar demographics.
Actions to achieve goal Parents wil/l be made awar

(see Appendix A29). RSRCwill provide a safe and
engaging learning environment for all its students and
families, including those of the various subgroups enrolle

STATE PRIORITY #6: SCHOOL C LIMATE
School climate, as measured by all of the following, as applicable:
A. Pupil suspension rates.
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B. Pupil expulsion rates.
C. Other local measures, including surveys of pupils, parents, and teachers on the
of safety and school connectedness.

SUBPRIORITY A1 PUPIL SUSPENSION RATES

Goal to achieve priority RSRC suspension rates will be lower than surrounding
district schools with similar demographics.
Actions to achieve goal Teachers will be trained iRositive Behavior Interventions

and Supports as outlined in this charter.

SUBPRIORITY B T PUPIL EXPULSION RATES

Goal to achieve priority RSRCwill maintain an annuatxpulsionrate of less than
1%.
Actions to achieve goal Teachers will be trained in Positive Behavior Intervention

and Supports as outlined in this charter.

SUBPRIORITY C i OTHER MEASURES

Goal to achieve priority 70% of parents are satisfied with the relationship they ha
with their childds teache
Actions to achieve goal RSRCwill conduct a biannual parent survey. Families wi

be encouraged to complete the surviesachers will conduc
home visits and other parent teacher conferences.

STATE PRIORITY #70 COURSE ACCESS
The extent to which pupilsie access to, and are enrolled in, a broad course of stud
including programs and services developed and provided to unduplicated students (cl
as EL, FRPMeligible, or foster youth; E.C. 842238.02) and students with exceptional n
ABr cawdir se of studyo i ncl uddeaestit Englisho |
mathematics, social sciences, science, visual and performing arts, health, physic
education, and other as prescribed by the governing board. (E.C. 852@ifjles 712:
English,social sciences, foreign language(s), physical education, science, mathema
visual and performing arts, applied arts, and career technical education. (E.C. 85122

(i)

Goal to achieve priority Annually, 100% of students, including all student sobgs,
unduplicated students, and students with exceptional neg
will have access to and enroll in all core and-nore
content areas available.

Actions to achieve goal All academic content areas will be available to all studen
including studensubgroups, at all grade levels.

STATE PRIORITY #8090 OTHER STUDENT OUTCOMES
Pupil outcomes, if available, in the subject areas described above in #7, as applica

SUBPRIORITY A i ENGLISH

Goal to achieve priority RSRC will outperform nearby distristhools with similar
demographics.
Actions to achieve goal TheRSRCliteracy model will have a heavy focus on

phonics, fluency and vocabulary. As part of a Baldnce
Literacy approach, all students will participate in Guided
Reading to ensure they receimstruction targeted at their
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skill level. Writing will be taught through a workshop
model. Additional information can be found previously in
Element A, as well as Appendices2AA-3 and A4 of this
charter.

SUBPRIORITY B T MATHEMATICS

Goal to achieve priority

RSRC will outperform nearby district schools with similar
demographics.

Actions to achieve goal

In addition to emphasizing basic skills and computationa
fluency, teachers will fo
sense and algebraieasoning abilities. Students will be

challenged to reason and communicate mathematically.
Additional information can be found previously in Elemen
A, as well as Appendices-B and A6 of this charter.

SUBPRIORITY C i SOCIAL SCIENCE

Goal to achievepriority

All students will participate in Social Studies.

Actions to achieve goal

Social Studies instruction will be embedded in Literacy
instruction through the use of thematically integrated,

standarddased Understanding by Design (UbD) units.
Additional information can be found previously in Elemen
A, as well as Appendix A of this charter.

SUBPRIORITY D 1 SCIENCE

Goal to achieve priority

RSRC will outperform nearby district schools with similar
demographics.

Actions to achieve goal

Scienceanstruction will be embedded in both Humanities
and Math instruction through the use of thematically
integrated, standardsased Understanding by Design (UbL
units. Additional information can be found previously in
Element A, as well as Appendix-Aof ths charter.

SUBPRIORIT

Y E 1 VISUAL AND PERFORMING ARTS

Goal to achieve priority

All students will participate in Visual and Performing Arts

Actions to achieve goal

Arts will be integrated into the Humanities bloekd or
Enrichment coursesAdditional information can be found
previously in Element A, as well as Appendix7Aof this
charter.

SUBPRI

ORITY F i PHYSICAL EDUCATION

Goal to achieve priority

All students will participate in Physical Education.

Actions to achieve goal

All students will have an opportunity to learn about differe
methods of exercise including team and individual sports

SUBPRIORITY G TLIFE SKILLS

Goal to achieve priority

Students, including all subgroups, will receive feedback
their demonstrationf Rocketship Core Values.

Actions to achieve goal

Rocketship teachers will be trained on the Rocketship Cq
Values and evaluate students against those values.
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ELEMENT B: MEASURABLE STUDENT OUTCOMES

Governing Law The measurable pupil outcomesd ent i fi ed f or wuse by the
outcomes, 0 for purposes of this part, means
demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in the
school 6 s |peodgrant Bupili oatcomes shall include outcomes that address increases in

pupil academic achievement both schawde and for all groups of pupils served by the charter

school, as that term is defined in subparagraph (B) of paragraph (3) of subdivi¥iohSaction

47607.0 California Education Code Section 47605(b)(5)(B).

AssessmerBeliefs
Our assessment methods are based on the following beliefs:

T I'n order to have a complete picture of a
methods must be usedAssessments for individual students should focus on individual
mastery of specific content standards and learning objectives.

1 There should be an appropriate relationship between a desired student outcome and the
means used to assess it. Assessmentddsheuwaligned to the prioritized standards and
student objectives.

f Knowledge Targets (Stiggins2004>! should be studied and aligned to student
assessment.All assessment methods should be basedvbat we expect students to
know andto be able to do witlspecificinformation

1 Assessment should promote and support reflection aneb\sliation on the part of
students, staff, and parents.

All RSRC goals are focused and aligned to the state priorities. In particular, RSRC is focused on
ensuringl.5yeass wort h of growth for al/l students so
at and above grade level based on the Common Core State Standards. By reaching these goals,
we will ensure that our students will be educated persons in thee?tury and wi on their

path to college graduation and career readiness.

School Outcome Goals

RSRCis dedicated to documenting student achievement of the state content standards each year
through statenandatedstudentassessmentsAs is required by the California dpartment of
EducationCode Section 60605tudents will participate in th@alifornia Assessment of Student
Performance and P aral gatl ®thes mahdat€dA ZcSenRbillty programs
(CELDT, etc.). Through these assessmemSRCshall demonstrat student mastery of state
standards. Standardized assessments alleavamsmpare our students' performance with the rest

of the state. In the absence of a State mandated test in anR$EAC may administer another
nationally standardized test. In aowh, the Charter School may provide internal learning
performance accountability documentatiorhis internal documentation may inde, but is not

limited to: STER |l ndi vi dual Edu c at écalenatedPReadpand atherE P 0 )
methods byvhich student progress may be assessed.

31 Stiggins, R.J., Arter, J., Chappuis, J., & Chappuis, S. (2@4d3sroom Assessmednt Student Learning: Doing It Right
Using It Well.
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Pursuant to Education Code Section 47605(b)(5)(®)ollowing is a table describinBSR® s

outcomes that align with the state priorities, and goals and actions to achieve the state priorities,

as identified in ElmentA of this charter.

The LCAP and any revisions necessary to implement the LCAP, including outcomes and

methods of measurement listed below, shall not be considered a material revision to the charter,

and shall be maintained BRSRCat the school site.

STATE PRIORITY #198 BASIC SERVICES.

The degree to which teachers are appropriately assigned (E.C. 844258.9) and fully crede
and every pupil has sufficient access to standalimed instructional materials (E.C.
60119), and school facilities@ maintained in good repair (E.C. 817002(d))

Goals:

1. 100% of core teachers will be appropriately assigned and hold a valid CA Teaching
Credential with appropriate English learner authorization as defined by the CA

Commission on Teaching Credentialing.

2. 100% of pupils will have access to standeatigned materials and additional

instructional materials as outlined in our charter petition.

3. Facilities will be maintained and in good condition with repairs made on a timely bg

School Action

Method of Assessment

Person(s) Responsible

All core teacher candidatesl| Initial and annual verification of | RSED Human
bescreened for employment wil| core teacher credential as reporf Resources
hold valid CA Teaching by the CA Commission on Principal
Credential with appropriate TeachelCredentialing;

English learner authorization; | CALPADS Report 3.5 NCLB

RSED Human Resources will | Core Course Section Complianc

annually review assignment ang Annual publication of School

credential status. Accountability Report Card.

All instructional materials Principal reviews all instructional Principal

purchased will be aligned to CA|
Common Core State Standards
and aligned with our charter
petition.

materials before purchase
pursuant to E.C. § 60119.

Regular general cleaning by
custodial staff will maintain
campus cleanlinesRegular
facility inspections will screen

for safety hazards.

Regular site inspection documer
prepared by Business Operation
Manager; Annual Facility
Inspection Reports.

Business Operations
Manager

STATE PRIORITY #2906
STANDARDS

Implementation of Common Core State Standards, including how EL students will be en;
gain academic content knowledge and English language proficiency

IMPLEMENTATION OF COMMON CORE STATE
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Goals:
1. All teachers are trained to implement CA CCSS in their classrooms.
2. Annually,100% of EL students wikhccessacademic content knowledge through the
implementation of the CA CCSS.
3. 30% of EL students will be reclassified after three years of enrollmentRCRS

School Action Method of Assessment Person(s) Responsible
RSRC teachers will receive at | Professional Development Principal

least 5 hours of professional calendar Bay Area Director of
development based on CCSS 3 Schools

the associ ated
standardso as

charter.

EL students participate in EL student performance on the | Principal
English Language Arts/Literacy] CAASPPasessments; CELDT

and Mathinstruction with Assessments

appropriate instructional suppot

EL studentgarticipate in Reclassification and enrollment | Principal

English Language Arts/Literacy| records.
instruction with appropriate
instructional support. All
teachers will participate in
professional development
regarding appropriate strategies
of support and intervention, as
outlined in detail in this charter.

STATE PRIORITY #3080 PARENTAL INVOLVEMENT
Parental involvement, including efforts to seek parent input for making decisions for s(
and how the school will promote parent participation

Goals:

1. Parental representation on sthool structures designed to foster parental involveme
School Action Method of Assessment Person(s) Responsible
RSRCwill maintain structures | All structures will create and Principal
such as local adwisy board, maintain agendas and reports of

School Site Counciind ELAC. | parent participation.
Parents will beencourage to
participate in these structures.

STATE PRIORITY #48 STUDENT ACHIEVEMENT
Pupil achievement, as measured by all of the following, as applicable:
A. CAAssessment of Student Performance and Progress statewide assessment
B. The Academic Performance Index (API)
C. Percentage of pupils who have successfully completed courses that satisfy UC/CS
entrance requirements, or career technical educatidiA
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@mm

. Percentagef ELs who make progress toward English language proficiency as mea
by the California English Language Development Test (CELDT) and/or English
Language Proficiency Assessment for California (ELPAC)

EL reclassification rate
Percentage of pupils who @ passed an AP exam with a score of 3 or highéA

. Percentage of pupils who participate in and demonstrate college preparedness pur
to the Early Assessment Program (E.C. 899300 et seq.) or any subsequent assess
college preparednesdNA

Goals:

1.

2.

3.

4

Rocketship students will exceed the average performance levels of students in sch
with similar demographics in the District on the Common Core Assessments
RSRCwill meetorexceed Statei de academi c perf or man
target scholowide and for all subgroups

50% of students in CELDT levels3will move at least 1 CELDT level annually.

30% of students will be reclassified after three years of enroliment at RSRC.

School Action Method of Assessment Person(s) Responsible

Implementation of th€ CSS CAASPP results andPI reports | Principal

aligned curriculum and or equivalent as determined by tl
instructional strategiesnd CA Department of Education.
teachers will assess students
throughout the year.

EL students will reage in class | CELDT/ELPAC Score Reports; | Principal

instructional support which EL Reclassification
includes 1on1 teacher support, | documentationand enroliment
small group work, usage of records.

SDAIE and ELD instructional
strategies, GLAD instructional
strategies, and additionghglish
Learnerinstructional best

pract
chart

ices as outlined in the
er.

STATE PRIORITY #5: STUDENT ENGAGEMENT

A
B
C
D

E.

. School attendance rates

. Chronic absenteeism rates

. Middle school dropout rates (EC 852052.1(a)@B)Y/A
. High school dropout rates N/A

High school graduation rateis N/A

Goals:
1. Atleast 96% attendance as measured by ADA
2. RSRC will have truancy rates less than those of surrounding district schootsnaiitr

demographics.

School Action | Method of Assessment | Person(s) Responsible
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RSRCwill provide a safe and Monthly and Annual ADA Principal
engaging learning environment | reports
for all its students and families,
including those of the various
subgroups enrolled.

Parents will be made aware of t| Annual Truancyreports Principal
s c hool oOnsepalityt(seen
Appendix A29). RSRC will
notify parents of student
absenceRRSRCwill provide a
safe and engaging learning
environment for all its students
and families, including those of
the various subgroups enrolled.

STATE PRIORITY #6: SCHOOL CLIMATE
School climate, as measured by all of the following, as applicable:
(A) Pupil suspension rates.
(B) Pupil expulsion rates.
(C) Other local measures, including survefupils, parents, and teachers on the sense
safety and school connectedness.

Goals:
1. RSRC suspension rates will be lower than surrounding district schools with similar
demographics.
2. RSRCwill maintain an annuatxpulsionrate of less than 1%.
3. 70% ofmrents are satisfied with the rel

School Action Method of Assessment Person(s) Responsible

Teachers will be trained in Suspension and expulsion Principal
Positive Behavior Interventions | records.
and Supports as outlined in this
charter RSRC willtrack student
behavior or infractions and
conduct conferences when
serious infractions occur.

RSRCwill conduct a biannual Parent survey. Principal
parent survey. Families will be
encouraged to complete the
survey.Teachers will condtt
home visits and other parent
teacher conferences.

STATE PRIORITY #7080 COURSE ACCESS
The extent to which pupils have access to, and are enrolled in, a broad course of study, i
programs and services developed and provided to unduplicated students (classified
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FRPM-eligible, or foster youth; E.C. 842238.02) and students witegional needsi Br g
course of studyo inclleides the foll owing,
1 Grades 16: English, mathematics, social sciences, science, visual and performing
health, physical education, and other as prescribed by gieerning board. (E.C
§51210
1 Grades 712: English, social sciences, foreign language(s), physical education, sc
mathematics, visual and performing arts, applied arts, and career technical educ
(E.C. 851220(&a)i))0 N/A

Goals:
1. Annually, 100% of students, including atudent subgroups, unduplicated students, 8
students with exceptional needs, will have access to and enroll in all core acar@on
content areas available.

School Action Method of Assessment Person(s) Responsible

All academic content areas will| Course Schedules Principal
accesed byall students,
including student subgroups, at
all grade levels.

STATE PRIORITY #80 OTHER STUDENT OUTCOMES
Pupil outcomes, if available, in the subject areas described above in #7, as applicable.

Goals:
1. RSRC will outperform nearby district schools with similar demographics on the sub
that have statenandated assessments (ELA, Math, ScienS&)dents will participate in
all nontested subjects (Social Studies, Visual Arts, Physical Education, Bn8HKilils).
2. Students, including all subgroups, will receive feedback on their demonstration of
Rocketship Core Values.

School Action Method of Assessment Person(s) Responsible

The RSRCliteracy model will CAASPP assessment results | Principal
have a heavy focus on phonics, | NWEA MAP
fluency and vocabulary. As part
of a Balancd Literacy approach,
all students will participate in
Guided Reading to ensure they
receive instruction targeted at the
skill level. Writing will be taught
through a workshop model.
Additional information can be
found previously in Element A, a
well as Appendices &, A-3 and
A-4 of this charter.

In addition to emphasizing basic| CAASPP assessment results | Principal
skills and computational fluency | NWEA MAP
teachers will focus on developing
student s0 numbe
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algebraic reasoning abilities.
Students will be challenged to
reason and communicate
mathematically. Additional
information can be found
previously in Element A, as well
as Appendices & andA-6 of this
charter.

Social Studiesind Science
instruction will be embedded in
Literacyand/or mathnstruction
through the use of thematically
integrated, standardssed
Understanding by Design (UbD)
units.Additional information can
be found previously in Element A
as well as Appendix A of this
charter.

CAASPP assessment results
Teacher created assessments

Principal

Arts will be integrated into the
Humanities blockand or
Enrichment coursesAdditiond
information can be found
previously in Element A, as well
as Appendix A7 of this charter.

Course schedules

Principal

All students will have an
opportunity to learn about
different methods of exercise
including team and individual
sports.

Courseschedules
5" Grade Physical Fitness
Results

Principal

Rocketship teachers will be
trained on the Rocketship Core
Values and evaluate students
against those values.

Report cards

Principal
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ELEMENT C: ASSESSMENT OF STUDENT AND SCHOOL OUTCOMES

GoverningLaw. The method by which pupil progress in meeting those pupil outcomes is to be
measured.To the extent practicable, the method for measuring pupil outcomes for state
priorities shall be consistent with the way information is reported on a school aetdiipt
report card.d California Education Code Section 47605(b)(5)(C).

Because of thenmportanceof data to our Rtl modeRSRCwill be a datadrivenschool. RSRC
uses thePlatform and the Data Analysis Forms outlined in the Professional Development
section.

RSRCaffirms that, b the extent practicable, the method for measuring pupil outcomes for state
priorities shall be consistent with the way information is reported on a school accountability
report cad.

CAASPP dataand data from the NWEA MAP assessmeiit be used at the beginning of the
year to help teachers understand the baseline achievement of their students along with specific
areas of strength and weaknesto correctly assess whether students are on track to make
Significant Gains during the year, we watdminister the NWEA assessmaeaitthe beginning,
middle and endf eachacademicyear, as well asonducing bi-monthly assessments of each
student in Reddg, Writing, and Math. Following are the current methods we plan to use to
assess students. Our Reading assessment is baS@&Bn Our Writing assessment is a rubric

at each gradi&evel based on Six Traits. Our Mablenchmark is designed by Curriaoi
Associates and aligned to the state standakis. have correlated tli§WEA assessment and
these internal assessments with performance on end ofC/&aSPPdata,and CELDT testing

to correctly measure progreasd give teachers detailed data aboutsamneavhich each student
needs improvement.

The staff will be trained on how to interpret test data, and will be engaged in critical analysis of
the data in order to determine how the school can address any performance deficiencies or
negative data trendsThe data analysis will be tied to professional development on instruction,
so that teachers can enhance their understanding of student performance in light of normative
data, and modify their instructional designs accordingly. In this way, staff wilincausly be
challenged to rethink current pedagogical practices to meet the changing neteds ofs

Use and Reporting of Data

As discussed further in tHeata Driven Instruction and Professionagu@lopment sectianof

Element A teachers will spend much of their time developing the expertise to use data to
understand student challenges and then to develop the skills they need to individualize
instruction and overcome these challengesdetailed above, Schoolzilla will be ustdtrack
student data and wil/l al so be int eAgdiscussed wi t h
earlier in the sections aai-risk andhigh-performing students, thisi-monthly student data will

be used for early identification of students in thivee categories.

Student progress towards skill mastery will be documented three times annually in standard

based report cardsIn addition to the standardsmsed report card items, we add summary
metrics in Literacy and Math based on ournimonthly assesments to aid parents in
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understanding where their children are on the path to reaching or exceeding grade level
proficiency. Parerteacher conferences will be held at least once per school year and more often

on an asmeeded basis. Teachers will shar¢e udent s6 academi c, soci al,
progress with parents. Upper grade students will be given the opportunity to participate in
conferences to reinforce their participation in the learning process. Additionally, the school will
publish sudent results annually through the SARC, in compliance with the California
Constitution, California Education Code and NCLBStudent achievement data Wwibe
disaggregated annually tdentify the academic performance of students byguobips (e.g., by
ethnicity, gender, English Learners, socioecniwally disadvantaged studentsnd students

with disabilities.

Additionall vy, Rocketship Educationés Board of
progress towards these goalsing our network helth dashboards. These dashboards are
regularly reviewed by our executive team, board, and school leadership. This regular review
helps keep our schools on track to meet these goals.

Student assessments are designed to align to the mission, exit @jtemehe curriculum
described in the charteRSRCcollects annual data from the assessments listed above and will
utilize the data to identify areas of necessary improvements in the educational program.

RSRCshall comply with Education Code Section 47604.3 and the Public Records Act.
Assessment Matrix

The table below outlinesxistingRocketship Assessmerdaad methods of assessmearid how
theywill align to the LCAP State Priorities and Rocketship gastied above in Element B.

Assessment
Description

Measurable Goals (as

defined in Element B) | Assessment Tools Assessment Schedul

State Priority #1, Goal 3:
Facilities will be

*Siteinspection
reports

Site inspection
checklists and facility

Quarterly

maintained and in good
condition with repairs
made on a timely basis.

inspection checklists,
prepared by Business
Operations Manager

State Priority #2, Goal 1:
All teachers are trained t
implement CA CCSS in
their classrooms.

*Professional
development
cdendar
*Teacher rosters

*Summer and school
year professional
development calendal
*Rosters for current
teachers

Annually

State Priority #2, Goal:3
30% of EL students will

*Reclassification
records

*English language
development

be reclassified after thre¢ *Enroliment assessment

years of enrollment at | records *State ELA

RSRC assessment
*Internal writing
assessment

*Enrollment date

Annually
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State Priority #3, Goal 1:
Paental representation
onall school structures
designed to foster
parental involvement

*Materials from
Community
meetings
*Materials from
School site counci
meetings
*Materials from
ELAC meetings

* All structures will
create and maintain
agendas and reports
on parent
participation.

Continuous basis as
scheduled by the
school

StatePriority #4, Goal 1: | *CAASPP State required Annually
Rocketship students will assessmentsSTAR,

exceed the average Smarter Balanced
performance levels of

students in schools with

similar demographics in

the District on the

Common Core

Assessments

StatePriority #4, Goal 2 | *API State required Annually
RSRC will meet or assessmentsSTAR,

exceed Statevide Smarter Balanced

academic performance

index (NAAPI

target school wide and

for all subgroups

State Priority #4, Goal:3| *CELDT/ELPAC | English language Annually
50% of students in development

CELDT levels 13 will assessment

move at least 1 CELDT

level annually

State Priority #4, Goal. | *Reclassification | *English language Annually

30% of EL students will | records development
be reclassified after thre¢ *Enroliment assessment
years of enrollment at | records *State ELA
RSRC assessment
*Internal writing
assessment
*Enrollment date
State Priority #5, Goal 1: *Monthly and *Monthly andAnnual | Monthly, Annually
At least 96% attendance| Annual ADA ADA reports
as measured by ADA reports

State Priority #5, Goal 2:
RSRC will have truancy

rates less than those of

* Annual truancy
reports

* Annual truancy
reports for RSRC and
nearby schools

Annually
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surrounding district
schools with similar
demographics.

State Priority #6, Goal 1:
RSRC suspension rates
will be lower than
surrounding district
schools with similar
demographics.

*Annual School
Accountability

Report Card &
Annual Report ang
CALPADS Report
7.1

*Annual School
Accountability Report
Card & Annual
Report and
CALPADS Report 7.1

Annually

State Priority #6, Goal 2:
RSRC will maintain an
annual expulsion rate of
less than 1%.

*Annual School
Accountability

Report Card &
Annual Report ang
CALPADS Report
7.1

*Annual School
Accountability Report
Card & Annual
Report and
CALPADS Report 7.1

Annually

State Priority #6, Goal 3:
70% of parents are
satisfied with the
relationship they have
with their
teachers.

*Parent Survey

*Internally created
survey capturing
parent satisfaction
with Rocketship

Bi-amually

State Priority #7, Goal 1:
Annually, 100% of
students, including all
student subgroups,
unduplicated students,
and students with
exceptional needs, will
have access to and enro
in all core and noitore
content areas available.

*Course schedule

*Course schedules fo
students (e.qg. bell
schedules)

Annually

State Priority #8, Goal 1:
RSRC will outperform
nearby district schools
with similar
demographics on the
subjects that have state
mandated assessments
(ELA, Math, Science).
Students will partipate
in all nontested subjects
(Social Studies, Visual
Arts, Physical Education
and Life Skills).

*CAASPP

*5™ grade physical
fithness assessmen
*Course schedule
*NWEA MAP
*Teacher created
assessments

*State Required
Assessments
*Course schedules fg
students (e.qg. bell
schedules)
*Nationally normed
English Language
Arts and Math
assessments
*Internally created
teacher assessment t
measure student
performance

Varies by assessmen
(Annually, Quarterly
and more frequent as
necessary)
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State Priority#8, Goal 2: | *Report cards
Students, including all
subgroups, will receive
feedback on their
demonstration of
Rocketship Core Values|

*Student ratings
against each of the
Core Values (Respec
Responsibility,
Empathy, and

Persistence)

3 times a year
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ELEMENT D: GOVERNANCE AND LEGAL ISSUES

AThe governance structure of the school i ncl u
by the school to ensure parental involvement.
- California Education Code Section 47605(b)(5)(D)

Legal Status

In accodance with Education Code section 47688RC shall be operatedhy Rocketship
Education (RSED)a California norprofit public benefit corporatiorwith 501(c)(3) status
pursuant to California law RSED will be governed by a Board of Directors pursuant to its
corporate bylaws as adopted, and as subsequently amended from time to time, which shall be
consistent with this charter.

Pl ease see RSEDOGs Articl es o finterest CoderirpApperdixi o n ,
D-1.

RSEDwill operate autonomously froRedwood CitySchool District with the exception of the
supervisory oversight as required by statute and other contracted services. Pursuant to California
Education Code Section 47604 (the District shall not be liable for the debts and obligations of
RSED or for claims arising from the performance of acts, errors, or omissions by the charter
school as long as theistrict has complied with all oversight responsibilities required by. law

All staff will be employees oRSED

The proposed governance structure will help ensureRB&Cbecomes and remains a viable
enterprise.

Organizational Structure

RSRCwill be governed bythe RSED Bard of Directors The Board is ultimately respsible

for the operation and activities B SRC Board Members have a responsibility to solicit input
from, and opinions of, the parents of students, and the faculty and staff, regarding issues of
significance and to weigh the input and opinions carefodlfore taking action. The primary
method for executing their responsibilities is the adoption of policies that offer guidance and
interpretation of the charter and procedures to assist the staff in facilitating the implementation of
such policies.

The Rocketship Education bylaws state that Baward mustconsist of at least three and up to
twenty five members who will goverRSRC Board members serve for staggered terms of two
years. This staggering of terms will create a natural flow for future @hscéind ensure that the
Rocketship Education Board does not experience full turnover at em@aldition, each region

with Rocketship schools will have at least aaddvisory board made up @iarents as well as
community and business leaders. The adyi®mard will be crucial in conveying the needs of

the communities that Rocketship schools serve to the Rocketship Education Board of Directors,
and will give parents and community members a voice in the governaiR®RE Please see
Appendix D2 for an @ample of the Rocketship Education Advisory Board policy.
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The Board will meet on a regular basurrently, the board meets quarterly and more often as
needed. BoaR SfPipkétes may initiate and carry out any program or activity that is not
in conflict with or inconsistent with any law and which is not in conflict with the purposes for
which charter schools are establish€de Boardhas adoptegolicies and proedures regarding
selt-dealing and conflicts of interest (See Conflicts of Interest Code, AppBntl)x

New directors will be electeds defined in the Bylaws Qualifications of current and future
board membersclude

Operation of charter schools

Real estate expertise

Legal expertise

Financial expertise

Fundraising ability

Significant involvement in the communities servedRS§RC

Subject and professional development knowledge in Literacy and Math

The authorizermay appoint a representative to sit tre RSED Board pursuant to
Education Code Section 47604 (b)

= =4 =4 -8 _8_9_98_--°

RSEDBoard Duties

The RSED Board of Directors will be responsible for the operation and fiscal affairs of the
Charter $hool including but not limited to:

Setting the enrollment and gralivel configuration for th€harter $hool;

Approval of annual school budget, calendar, salary schedules, major fundraising events,

and grant writing;

T Negotiati on and approval of a Memoer andu
contracts with the District;

1 Approval of all financial policies that set the processes and controls for contracts,
expenditures, and internal controls

1 Oversight of personnel actions (e.g. hiring, discipline, dismissal) (subject to the

disclosure andecusal of the employee Board member) All personnel actions other than

those relating to the Principal shall be preceded by recommendation by the Principal;

Approval of bylaws, resolutions, and policies and procedures of school operation;

Approval of all ©ranges to the school charter to be submitted as necessary in accordance

with applicable law;

Participation as necessary in dispute resolution;

Monitoring overall student performance;

Evaluation ofRSRCPrincipal

Monitoring the performance of the Chartachool and taking necessary action to ensure

that the school remains true to its mission and charter;

Monitoring the fiscal solvency of the Charter School;

Participation ilRSRCannual independent fiscal audit;

Participation as necessary in student expualsnatters pursuant ®SRCpolicy;

1
il
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